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This publication comprises articles written by senior staff for the School’s weekly newsletter. As a collection, they
provide the opportunity to reflect on the educational landscape of 2017 and the values, philosophy and direction of
Brisbane Girls Grammar School.

Insights also provides a platform for the voices of our students to be heard through their Perspectives articles.
The images in this edition of Insights are works produced by our creative and talented Visual Arts students during 2017.
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The beautiful tyrannic
kingdom: celebrating
Australia Day
MR RICHARD LAUR, HEAD OF YEARS 9 AND 10 ENGLISH
| FRIDAY 27 JANUARY 2017

G

ood morning Ms Euler, special guests, staff and
students. There always seems to be a debate or
discussion that percolates, that bubbles to the surface
at this time of year. What do we celebrate on 26 January?
Why do we celebrate? To celebrate is to appreciate, to show
gratitude and to remember, so what do we appreciate and
remember and why is this worth a day of reflection and
revelry?
I think these two questions have been lost in the cultural
noise created by television and radio, Facebook, Instagram,
Snapchat and Twitter. This noise isn’t about appreciation and
remembrance, it’s more superficial — it’s about how we
celebrate. And there’s a lot of noise this year: outrage on
Facebook about changing the date of Australia Day, having it
two days later, calling it One Day; outrage on talk-back radio
about an Australia Day billboard featuring two girls in hijabs;
that noise leads to the billboard getting taken down and then
contrary noise on social media, and a crowdfunding push
raises money to put the billboard back up. This noise has
even invaded our kitchens. The lamb industry has hijacked
our national holiday. They have learned the axiom that any
publicity is good publicity and their latest Australia Day ad
has got us all talking: is it simplistic, stereotypical, offensive?
Is it funny? It doesn’t matter, lamb sales will spike this week.
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The problem is that all this noise distracts us from those
important questions. Australia Day risks being trivialised,
We are blinded by the surface — about how we celebrate,
(in boardies or bikinis, with a flag tied around our neck, or in
a hijab), eating lamb kebabs, or garlic prawns, or eggplant and
zucchini burgers. And this noise gets so loud that it seems
vital. So, on the day before we celebrate our national holiday
I would like to block out the noise: let’s not talk about images
and ideas from the mass media and social media. These things
are ephemeral and only last a few moments in our digital
world before they are replaced. What I’d like to do today is go
beneath the noise to something more sturdy and permanent.
I’d like to explore that bedrock of Australian culture, poetry,
and use poetry to explore some more important questions.
Canadian writer Margaret Atwood said, ‘The answers you get
from literature depend on the questions you pose.’ So I am
going to look at two poems, ‘At Cooloola’ by Judith Wright
and ‘An Impromptu for Ann Jennings’ by Gwen Harwood.
When I first arrived in Australia at the end of 2003, I found a
slightly familiar but mostly confusing country and these two
poems helped me understand what makes Australia different
and unique and they highlight a number of things I think
we must remember and should appreciate on Australia Day.
Let’s start with ‘At Cooloola’ by Judith Wright.

INDEE LEE / 11R
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‘At Cooloola’ by Judith Wright is a poem suffused with
delight and fear and guilt. Wright explores past and present,
imagines her grandfather’s interaction with Aboriginal
Australians and tries to find her own place in all of this.
By exploring this she highlights what I think we should
remember on Australia Day. Like much of my favourite
poetry, it begins in a very specific landscape, a lake, and for
those of you in Years 8 to 12 you can picture this lake, it
might be Lake Borumba, or Lake Cootharabra from your
days at Marrapatta. The persona in Wright’s poem describes
seeing a blue crane in the lake. She admires the bird and
imagines the past where Aboriginal people lived in harmony
with the spirit with the land. She delights in her
surroundings but she feels a stranger, unloved by the land.
In the end, the persona feels ‘oppressed by arrogant guilt’.
Now that’s a great line ‘arrogant guilt’; an oxymoron worthy
of Shakespeare and I think this is why some people feel
uneasy on Australia Day, why some Aboriginal people object
to a holiday that commemorates the landing of the first fleet
and why some want a holiday on another day that aims to
include everyone. So tomorrow while we remember the
origins of European settlement, we should also appreciate
the efforts underway by people to address reconciliation —
from former Prime Minister Kevin Rudd’s apology to the
stolen generations, to our Uralla group and the work done
by Libellum for the Indigenous Literacy Foundation, these
are important things to remember and fantastic things to
appreciate and be grateful for. Now, on to our second poem
by the towering poet and Old Girl of Brisbane Girls
Grammar School, Gwen Harwood (1937).
‘An Impromptu for Ann Jennings’ is, on the surface, a
much more personal and domestic poem than Wright’s
’At Cooloola’. It doesn’t seem to deal with any weighty
issues like European settlement and reconciliation, but then
again a lot of people think Judith Wright’s poem is about a
bird in a lake. The persona in Harwood’s poem praises her
friend, the eponymous Ann Jennings, describing how the
two of them survived motherhood.
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She describes the ’beautiful tyrannic kingdom’ her
children created. I love this phrase, another Shakespearean
oxymoron that I believe sums up Australia: beauty and
tyranny and how as Australians, we are actually subject to
both. You think we live in a democracy, we don’t. We aren’t
free; we are subjects who are ruled. We are ruled by the
beauty and ruled by the tyranny because for every Noosa,
and Lamington National Park, for every Mt Kosciusko and
Great Ocean Road, for every glorious vista that inspires us
there are brown snakes and taipans, salt-water crocodiles
and blue bottles, Irukandji and great whites, even a
kangaroo can take a chunk out of you! So on the one hand
we can appreciate our beautiful country, with bounteous
gifts to share and on the other hand be grateful for our
survival. And while these things are worthy of celebration,
Harwood’s poem is a bit more contemplative and reflective;
you see the persona and her friend climb a local mountain
and although it’s tough and they reach the summit
exhausted, they are elated, not for their own sake but for
all the things they’ve accomplished as parents and they are
confident in their work, in their children and that for all
the mistakes and compromises they made, the younger
generation will go on and make the world a better place.
It isn’t enough to survive we need to have hope, and
optimism. I have lived in five countries in my life —
Canada, Malaysia, Vietnam, Switzerland and Australia —
and I have met people and have friends from all over the
world and I can say with utmost confidence that
Australians are the most optimistic people I have ever met.
You talk about the lucky country, you say, ‘no worries, she’ll
be right’. Harwood’s poem ends with optimism and hope
and I think that is worth celebrating tomorrow.
So now that we’ve cut through the noise we should
remember our past, appreciate our efforts to address it and
reconcile past wrongs. We should appreciate the beauty of
the land and be grateful for our survival and look forward
to the future with hope and optimism. Revel and reflect
tomorrow, remember and appreciate.

I dare you …
MS SARAH BOYLE, HEAD OF O’CONNOR HOUSE | FRIDAY 10 FEBRUARY 2017

T

rust one hundred per cent in the universe and it will give
one hundred per cent back to you. This quote has stuck
with me since I first heard it when I was in Year 10.
There have, of course, been many times when it has been
difficult to trust that everything would be okay, and to
surrender the control that we all crave, but I believe there
is something in this sentiment. In the coming paragraphs,
I would like to trace the significance that I think this
aphorism holds for the Brisbane Girls Grammar School
girls of 2017, both in their social and their academic lives.
In Daring Greatly, psychologist Dr Brené Brown explores
this concept. Essentially, she argues that we are all
vulnerable. Challengingly, and perhaps paradoxically, she
adds that we need to trust, to take risks each and every day,
and that only by doing so do we develop courage,
compassion, and resilience. The inseparable vulnerability
and courage that Brown promotes characterise the
experiences of the girls of Brisbane Girls Grammar School.
The girls are not new to paradox; having reached the point
in their lives where they begin to see themselves as
individuals, they simultaneously crave a sense of belonging
and a ‘tribe’. It is a time of uncertainty, and — no matter how
reassuring a parent’s words and hugs — the girls themselves
need to be both vulnerable and courageous so they can grow
emotionally, socially, and importantly in our context,
academically.

The foremost issue for adolescent girls is friendship. In
primary school these may have been relatively uncomplicated,
but at high school they can be a complex, fluid roller coaster,
for girls and their families. The foundation of all good
friendships has always been trust, and this assumes
vulnerability. Brown sees that ’being vulnerable and open is
mutual and an integral part of the trust-building process’ (45).
Making new friends or developing an existing friendship
requires give and take, which in turn need courage and
kindness to ensure that the individual is truly valued and
those invested in the relationship have a common
understanding.
During adolescence the girls learn to navigate and understand
the intricacies and pitfalls they may come across. Brown uses
a Marble Jar analogy (47-49): when friendships start off, the
jar is empty, as trust has not yet been developed sufficiently.
Through the actions of the individuals invested in the
friendship, marbles are added to the jar, symbolising courage
and vulnerability shared, and trust built. Of course, over time,
and especially during adolescence, marbles may be removed.
Naturally, it takes more courage and resilience to want to
invest in that friendship again to restore what was lost. In the
interests of as many full jars as we can foster, the Ethics
programmes in Years 7 to 9 explicitly teach the qualities of
being a good friend and provide strategies to manage
difficulties.
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Truly engaging in learning requires vulnerability, courage,
and resilience. Being vulnerable in learning means being
open to feedback and having the courage to try something
even if we are wrong, and then when we are, having the
resilience to try again and learn from the experience. It’s not
easy, but it becomes easier over time and with maturity. At
times, girls may feel that the constructive feedback they get
from teachers in class is a judgement of them as individuals,
rather than of their development of skills in a subject. It is
crucially important to understand that the teacher is — as
Brown puts it — ‘sitting on the same side of the table’ as the
student. This sitting together is what makes it possible to
create a school culture of daring greatly, of ‘honest,
constructive, and engaged feedback’ (197).

Working harder might seem like an appropriate response
to disappointment at school, but trusting teachers as
learning partners and mentors means taking a different
path; that of working smarter. If girls can look — with the
guidance of their trusted teachers — for specific areas to
give one hundred per cent, the academic universe will,
over time, repay them in spades.

Learning can be uncomfortable and make us feel like we
don’t know what to expect next. Trusting the learning process
and those who sit with them through it, is what sees girls
grow not just intellectually, but in courage and resilience.

	
growth and learning are uncomfortable . . . you’re going to
feel that way. We want you to know that it’s normal and
it’s an expectation here. You’re not alone and we ask that
you stay open and lean into it (198).

REFERENCES
Brown, B., (2012). Daring Greatly. Penguin Life; Australia.
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So, as the new school year launches and the girls settle into
the rhythm of timetables, homework, and of rekindling
friendships, let’s help them to embrace a culture of daring
greatly. Our School should be a place where individuals
dare to be their true selves, with the courage to dip their
toes in the unknown, and to bounce back with resilience.
As Brown sums it up:

AMELIA VANDERSTOEP / 9L
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Statistics and heuristics
DR PETER JENKINS, DIRECTOR OF MATHEMATICS | FRIDAY 17 FEBRUARY 2017

W

hile walking from the Mathematics staffroom to
the school cafeteria at lunchtime, I’m normally
very adept at blocking out the chatter of teenaged
girls. That said, I occasionally overhear something that piques
my interest. The most recent occasion involved
a pair of girls talking about the irritating frequency with
which Spotify’s shuffle mode tends to play consecutive songs
by the same artist. ‘It’s supposed to be random’, lamented
one of the girls; ‘but it just played three One Direction songs
in a row.’
Despite not using Spotify myself or knowing precisely what it
is, I found this conversation interesting because it caused me
to recall having experienced this same frustration first-hand
with my iPod playlist of non-One Direction songs. This feeling
of frustration and surprise occurred despite knowing full well
that my brain was being hijacked by the so-called cluster
illusion: the tendency to erroneously consider the inevitable
streaks or clusters arising in small samples from random
distributions to be non-random. More simply, we tend to
perceive patterns when none exist.
The cluster illusion is just one of a number of heuristics or
rules of thumb that we subconsciously apply when
attempting to process statistical and probabilistic
information. In his fascinating book, Thinking, Fast and Slow,
psychologist Dr Daniel Kahneman (2011) details a large
number of these heuristics that appear to be hard-wired into
us; they allow us to make decisions and judgements that are
fast, instinctual, intuitively reasonable … but often wrong.
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For a more mathematical example, consider the following
classic problem:
	Scientists have discovered an important gene that exists in
one in every 1 000 people. They have developed a simple test
that can detect the presence of this gene with ninety-nine
per cent accuracy. If a person is tested for this gene and
receives a positive result, how likely is it that they actually
have the gene?
If you’re like most people, you might think it pretty likely
that the person does, in fact, have the gene (given the
positive test result). In truth, the actual probability is only
about nine per cent. To see why, one must realise that since
the gene is extremely rare, it is much more likely that a
positive test result is the result of the test getting it wrong
on a person who doesn’t have the gene, than the result of
the test getting it right on a person who does have the gene!
Here, our statistical intuition lets us down badly by failing to
give appropriate weight to the gene’s base rate of occurrence,
and placing too much importance on the new information
about the positive test result. Our tendency to neglect the
significance of the base rate in situations like this is a special
case of what Kahneman calls the representativeness heuristic.
What’s so concerning about these heuristics is how effective
they are at lulling us into a sense of complacency. If our
intuition is making something appear clear and reasonable,
then we don’t ask further questions, and end up making bad
decisions.

An example of this with particularly devastating
consequences is the case of Sally Clark, a British woman
who was wrongly convicted of murder in 1999 (later
exonerated). In this case, misleading statistical information
was presented by the prosecution that was left unchallenged;
this led jurors to the erroneous conclusion that Clark was
almost certainly guilty. Similar examples of the devastating
effects of cognitive biases can be found in many areas of
public life.
It’s clear that a strong education in probability and statistics
is a necessity in the information age. Studying statistics arms
one with powerful tools to make sense of data and draw
logical inferences. Not only is wielding such tools essential
in almost every professional discipline, but doing so also
empowers students to transcend heuristics in order to
make careful, reasoned judgments. People with a good
understanding of statistics learn to ask the right questions:
‘What is the base rate?’ ‘How likely is this to happen by
chance?’ ‘Percentage of what?’ Just as critical literacy teaches
students to look beyond the surface features of written text
to uncover underlying messages, studying statistics teaches
students to approach numerical information with an equally
critical eye. Given the examples that can be drawn from law,
politics, science, and medicine, its potential to fascinate
outweighs its demonstrable utility.

It should be noted that each of our current Senior
Mathematics courses contain probability and statistics
units, with Mathematics A having a particular focus on this.
(Mathematics A students actually learn a technique that
enables them to readily determine exact probabilities
related to Bayesian inference problems such as the gene
problem previously described). Furthermore, the new
senior Mathematics courses commencing in 2019 will
all contain more statistics content than their current
counterparts, reflecting a growing understanding of the
importance of statistics.
To return to the ‘first world’ problem of appropriate music
shuffling, it turns out the student who suggested there was
something strange with Spotify’s randomisation algorithm
was actually onto something, though not for the right
reason. In 2014 Spotify modified its algorithm (Poláček,
2014) to decrease the frequency of clusters of consecutive
songs by the same artist. Yes, Spotify made shuffling appear
more random by engineering it to be less random. The fact
that repeated artists still cause us to feel like something’s
wrong suggests that heuristics such as the clustering
illusion are, indeed, more powerful than we realise.

REFERENCES
Kahneman, D. (2011). Thinking, fast and slow. New York: Farrar, Straus and Giroux. Chicago.
Poláček, L. (2014) How to shuffle songs? Retrieved from https://labs.spotify.com/2014/02/28/how-to-shuffle-songs/

INSIGHTS 2017 BRISBANE GIRLS GRAMMAR SCHOOL

11

SOPHIA CARROLL / 7L
12

BRISBANE GIRLS GRAMMAR SCHOOL INSIGHTS 2017

The power of kindness
MRS VIOLET ROSS, HEAD OF WOOLCOCK HOUSE | FRIDAY 24 FEBRUARY 2017

‘A tree is known by its fruit; a man by his deeds. A good deed is never lost; he who sows courtesy reaps
friendship, and he who plants kindness gathers love.’ (Saint Basil the Great, as cited in Eklund, 2010).

I

n a competitive society, kindness may be viewed as a weak
quality practiced by the meek pleasers of the world but,
in truth, kindness is a powerful force which underpins
everything we do and everything we are. Born out of empathy
and compassion, it is what bonds our relationships, gives our
lives meaning, and builds our self-esteem. It turns out that
kindness may also help us live longer, healthier lives.
In his latest book ‘The 5 Side Effects of Kindness’, Dr David
R. Hamilton outlines the many and varied benefits of this
natural human phenomenon. Hamilton looks at studies
which have shown that individuals who act with compassion
and kindness over an extended period of time experience
an increase in positive emotions such as joy, gratitude, hope
and contentment, as well as an increase in their levels of
happiness and self-esteem. Perhaps unsurprisingly —
compared with those who are more self-focused — kind folk
are typically more satisfied with their lives and have a greater
sense of wellbeing (Hamilton, 2017).
In keeping with relatively recent discoveries in
neuroplasticity, it has been discovered that meditating on
kindness can even create physical changes in the brain. These
changes occur both on the left side of the prefrontal cortex,
the centre of positivity and compassion, and in the insula
cortex which is responsible for cognitive-emotional processes
such as empathy (Hamilton, 2017). It seems the more we
focus on being kind and on thinking of the welfare of others,
the more our brains become hard-wired for this emotion.

Who would have thought that kindness could have physical
health benefits too? Just as feelings of nervousness or
excitement can result in a racing pulse, so too the feelings
elicited by kindness can affect the brain and body, and
especially the heart. When an individual performs an act
of kindness, the body produces oxytocin. This hormone is
responsible for a range of effects on the heart and arteries,
is responsible for feelings of trust, and is implicated in our
ability to interpret each other’s emotions. Oxytocin also
reduces activity in the amygdala, where fear and anxiety are
processed (Hamilton, 2017).
Hamilton concludes that because oxytocin is cardioprotective, so too are the very acts of kindness, love and
bonding, which produce it. Oxytocin causes the cells that
line arterial walls to relax, the arteries dilate, more blood
flows through them to the heart and other organs, and blood
pressure is reduced (Hamilton, 2017). Kindness can therefore
be considered a protective factor against heart attack and
stroke.
Kindness can have a therapeutic effect on our mental
wellbeing too. Research suggests that the number of kind
acts we perform in a day is inversely proportional to the
amount of negative emotion we experience as a result of
stressful events (Hamilton, 2017). Further studies reveal that
kindness can be a powerful intervention for people who
experience social anxiety or depression.
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These conditions cause us to withdraw into ourselves and
typically avoid social activities. People who regularly perform
acts of kindness, on the other hand, can experience a lift in
their mood, improved confidence, and are less likely to avoid
social situations (Hamilton, 2017). Focusing on helping
others seems counterintuitive as a remedy for depression or
social anxiety at first, but it is when we look outwards to the
suffering and the needy that our natural tendency to care
comes to life and the weight of depression or anxiety can
progressively dissipate (Hamilton, 2017).
Hugh Mackay asserts that ‘intelligence is no protector of
mental health’ (Mackay, 2013). We know that for our girls to
strive and thrive, the greatest facilitator is kindness, not just
from staff to girls, but across the whole school community.
Recently, I asked some of our Year 7s about the kindnesses
they had encountered since their arrival. They listed things

REFERENCES
Eklund, J. (2010). The Third Testament. Bloomington: iUniverse Inc.
Hamilton, D R. (2017). The five side effects of kindness. London: Hay House UK Ltd.
Mackay, H. (2013). The good life. Sydney: Pan Macmillan Australia Pty Ltd.
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like: being helped when they were lost, someone doing
something for them without expecting anything in return,
being invited to sit with others at lunchtime, girls making
room so they could pass, others taking the time to listen
to their ideas, being included in conversations, and even
a simple smile or wave. These little acts of kindness in our
community have all contributed to our newest Grammar
girls developing a sense of connection and belonging.
On this earth not everyone is happy, not everyone has their
needs met on a daily basis, so we need kindness. We need
to be kind to ourselves and to others, and sometimes the
smallest gesture can make a big difference. So listen
attentively, forgive generously and give freely of your time
and attention, remembering that your kindness can have the
most powerful impacts, whether social, emotional, or even
cardiovascular.

ANGELINA HSU / 9W (DETAIL)
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A little MORE conversation
MRS SYBIL EDWARDS, HEAD OF LILLEY HOUSE | FRIDAY 3 MARCH 2017

‘Conversation is one of the loveliest of the arts’ — Oscar Wilde.

I

s there a more depressing sight than a family or group
of friends sitting together in physical proximity but
emotionally miles apart, as they stare silently into
screens? With phones and computers infiltrating every aspect
of our lives, it is not surprising that parents and teachers
sometimes worry that young people are gradually losing
those powerful skills of good old-fashioned conversation as
they succumb to a world of texting and social media. These
skills are not inconsequential or trivial but rather are the
key to many of life’s successes, helping to forge strong
relationships both personally and in the workplace. Strong
social ties generally shield people from life’s tribulations and
the ability to converse is an important factor in developing
those ties. While conversation comes naturally to many, it is
nevertheless a skill that can be taught and practiced. Schools,
alongside parents, can assist students to become more adept
conversationalists by exposing them to social situations and
even giving explicit tips.
Is this perception that today’s youngsters are lacking in
conversation skills just an unproven example of generational
divide? Many studies have, in fact, proven that the use of
technology has had a negative effect on closeness, connection
and conversation quality. One study suggests that the
decrease in the amount of time youth spend interacting
face-to-face may eventually have significant consequences
for their development of social skills and their presentation
of self (Brignall and Van Valey, 2005).
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Another field study observed a large number of university
students eating lunch with friends but neglecting to engage
in any conversation. Seventy-three per cent sat with other
students but spent their time texting or using their
computers or tablets (Drago, 2015). It would be a sad sight
indeed if our Year 12 tables were filled with girls staring at
phones or computers instead of lively lunchtime banter.
Socially confident students seem to be able to use
technology without it overly affecting their verbal
interactions, and in fact can use media to become even more
social. It is those more reticent types who tend to hide
behind their screens and shy away from conversation. We
have all seen socially awkward students using their screens
as a crutch in the way that some may have used a book in
the past. It is just so easy to shield oneself from
uncomfortable social situations by using a phone to avoid
eye contact with another person and consequently some
students seem to have trouble initiating interactions or
coping with spontaneous conversations. Parents and
teachers can help reluctant raconteurs by giving them
opportunities to speak in different social settings. Simple
family gatherings, dinners with grandparents and interacting
with parents’ friends and work colleagues without the crutch
of a phone, are some ways that parents can ensure that their
children are being exposed to interactions with people of
different ages and backgrounds.

In Year 10, our students are expected to do fifteen hours of
community service and must arrange this placement
themselves. Picking up a phone and speaking to a stranger
to organise the details is a daunting task for many students.
They rarely have to speak on the phone to people they don’t
know — unlike in their parents’ day (before the invention of
text and email) when teenagers would often have to speak on
the phone — to plan social outings, make bookings, to ask a
friend on a date, etc. To arrange their service placement,
many students feel compelled to use the script provided for
them and practice their little speech numerous times before
ringing. Although email would be the students’ preferred
communication method, placing them in this awkward
situation is just another way to stretch their communication
skills.
Those students who are overly attached to their devices,
who experience friendships through social media rather
than face-to-face interactions, miss out on valuable practice
when it comes to understanding the nuances of human
conversation. Understanding non-verbal cues such as
fidgeting, subtle facial expressions and eye contact takes
experience and practice. It can be obvious to teachers which
of their students lack conversation skills as class discussions
put spotlights on individuals. Some students are very
reluctant to join in and find it difficult to spontaneously
express their thoughts, while others like to take the floor at
any opportunity. It mirrors what happens in personal
conversations; we have all experienced the stilted
conversation of a person who only answers our questions
with one word replies and conversely, we have suffered
through boring monologues, unable to get a word in.

Reading the atmosphere of a room, knowing when it’s
appropriate to contribute and when to ‘wind up’ a story,
are skills which students can practice under their teachers’
guidance and hopefully these skills can be translated into
everyday life.
At the end of the year, in preparation for their leadership
journey, Year 11 students spend a day with Peer Power, an
educational organisation that has delivered seminars in
Queensland schools for three decades. One Peer Power
session raises awareness about the impact that investing in
relationships has on the students’ ability to lead. Facilitators
encourage the students to value social networks and give
explicit tips about how to strengthen connections.
Maintaining eye contact, smiling and calling people by name
are just three very simple practices that can make a huge
difference to building relationships across the entire School.
With the prospect of spending time with their Year 7 buddies
looming in the new year, one important session focusses on
the art of conversation. Students are taught to dig deeper into
topics, to listen and ask questions instead of flitting from one
topic to the next. The girls practice these skills by conversing
with a relative stranger in their Year; hopefully, this exercise is
valuable in the following January when they met their
nervous Year 7 buddies for
the first time.
Mobile phones, computers and other devices are here to
stay, and admittedly they have made communication fast and
easy (what would we do without texts, emails and memes?).
Nothing, however, really beats a sparkling face-to-face
conversation, and therefore we must keep pushing our
students to drag their eyes away from their screens and talk.
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Be BOLD for change
MS ANTONIA SWINDELLS, COMMUNITY RELATIONS AND EVENTS MANAGER
| FRIDAY 10 MARCH 2017

C

hange. Some loathe it and do all they can to resist it.
When routines or work habits are no longer
structured, organised or controlled, intense anxiety
and the fear of what the change may bring creeps in, leaving
many overwhelmed.
Then there are those who embrace it. They are blessed with
resilience and a growth mindset to boldly relish the
unknown and view change as an opportunity for good.
Winston Churchill once famously said, ‘A pessimist sees
difficulty in every opportunity; an optimist sees opportunity
in every difficulty.’
Within my role at Brisbane Girls Grammar School, I have
the privilege of documenting the career pathways and
achievements of our past students. Recording their
accomplishments has enabled me to see that career
aspirations of school-leavers evolve over time and often lead
people in a different direction than that planned. I have
frequently seen that when past students have been faced
with a challenging situation in their career, they have turned
it to their own advantage. What has been a common factor
in these stories, is a willingness to embrace change.

Space Shuttle orbiter Challenger broke apart seventy-three
seconds into its flight, leading to the death of its seven crew
members including civilian high-school teacher Ms Christa
McAuliffe. Ms McAuliffe was to be the first teacher in space and
viewed her role in the mission as an opportunity for students to
better understand space and the workings of NASA. The
Challenger disaster could have led to the diminishment of the
American space programme with many hauled before Congress
to explain why it should continue. After consulting the families
of the deceased, the then President Ronald Reagan reaffirmed
the visionary commitment: ‘The future doesn't belong to the
fainthearted; it belongs to the brave. The Challenger crew was
pulling us into the future, and we'll continue to follow them.’
The changing frontier of space is constantly in the media,
challenging what we know with what we don’t and often
presenting more questions than answers. Interestingly, it has
also been challenged if the future of space travel still lies with
NASA; or, will it be ‘space entrepreneurs’ who lead this work?
For example, SpaceX is a US-based private company that aims
to revolutionise space technology with the ultimate goal of
‘enabling people to live on other planets’.

The concept of space travel in the 1960s was a bold and
forward thinking vision with President John. F Kennedy in
1962 declaring that ‘The exploration of space will go ahead,
whether we join in it or not.’ The race for space was not a
simple idea, nor was it quickly reachable. ‘We choose to go
to the Moon in this decade,’ spoke Kennedy, ‘not because
it is easy, but because it is hard …’

Demonstrating astonishing levels of boldly embracing change,
two-hundred thousand people from across the globe have
applied for Mars One’s revolutionary programme to colonise
Mars with the final twenty-four candidates to
be announced in 2019. Curiously, another female school
teacher, this time from Brisbane, has been shortlisted to
the final one hundred applicants for this one-way mission.

After many successful space missions, Kennedy’s vision was
tested nearly three decades later when, in 1986, the NASA

It will ultimately be a group of people characterised by
resilience, adaptability and curiosity that will leave for Mars in
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2026 with others to follow for the gradual expansion of the
space settlement. If successful, perhaps years from now, one
of our own past students might be in one of those missions.
Returning to the context of today, the pace of change is
frenetic. A recent report from the Committee for Economic
Development of Australia, states that ‘more than five million
jobs – that is, almost forty per cent of Australian jobs that
exist today – have a moderate to high likelihood of
disappearing in the next ten to fifteen years due to
technological advancements’. This highlights the need to
create a culture of boldly embracing change; one that
acknowledges a working life can now typically include five
career changes and an average of seventeen different jobs.
In 2017, a mapped life course may no longer apply. Change
is acceptable and often warranted given the myriad social
disruptions of modern life. If remuneration levels of the
recent past is any measure, comparing top-earning
professions of ten years ago with those of today, shows that
the demand for data scientists and entrepreneurial skills has
rapidly risen.
The very fabric of our School has been affected by bold
decisions in response to challenges. The School’s owned and
operated Marrapatta Memorial Outdoor Education Centre
at Imbil in the Mary Valley was established during the 1980s
largely in response to the Christmas Creek tragedy. Under
the leadership of the then Principal, Mrs Judith Hancock, the
School chose to orientate towards hope and the future,

balancing innovation with tradition to develop the Marrapatta
campus. To this day, Marrapatta and our Outdoor Education
programme helps fulfil our mission of providing students
with a broad, liberal education. That is, to challenge, inspire
and encourage girls and young women to not accept the
status quo; to boldly embrace change.
In that same spirit of orienting toward the future, the School
this year intends to construct a remotely operated robotic
telescope and observatory at Marrapatta. The school-based
observatory will be the first in a girls’ school in Australia and
will provide learning opportunities across the curriculum,
from Junior Science and Physics to Mathematics, Information
Technology, Visual Art and beyond.
As students prepare to move into the world, they need not
only be prepared for change but to boldly test the unfamiliar.
Articulated in our Strategic Design 2016-2019, we prepare our
girls for greatly varied future paths, an international outlook
and an open-minded approach to life. Learning experiences
at Girls Grammar are designed to excite and meet the needs
of teenaged girls; to capture their imagination and establish
a love of learning. We challenge our students beyond the
classroom to strengthen their minds and bodies; Grammar
girls are adaptable young women who readily embrace
challenge, experience growth through performance and
develop grit and determination. It is these enduring qualities
that I see time and time again in past students’ stories;
qualities that equip Grammar Women to be bold for change.
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Flipped or not?
MS SUSAN GARSON, DIRECTOR OF INTERNATIONAL STUDIES
| FRIDAY 17 MARCH 2017

‘W

hat a great idea!’, ‘That’s interesting!’, ‘I
wonder what’s going on here?’ — we’ve all had
these thoughts. Our brains are at work all the
time — learning does not take place in a vacuum and has a
presence beyond schools and universities. It’s time to
recognise and address the challenges facing contemporary
educational institutions to enable students to be informed
and life-long learners in a world defined by unprecedented
scientific, social, technological and cultural change. The
International Studies Faculty is engaging with these
challenges by trialing the Flipped Classroom, a learnercentred approach to pedagogy, which frees-up class-time for
teachers and students to reinforce subject knowledge and
develop their higher-level thinking and problem-solving
skills.
The Flipped Classroom is widely used in teaching languages
in universities and schools around the globe. It uses a range
of technologies — podcasts, videos, webpages – and textbook
materials to provide students with relevant course content
before they attend classes. Accordingly, ‘first exposure
learning’ (Spino & Trego, 2015) takes place outside of the
classroom. Short videos either made by teachers or from
the web are commonly utilised in delivering ‘flipped’ course
content. Many contemporary language textbooks include
videos or online content that are suitable for this purpose.
Students at Brisbane Girls Grammar School are well-placed
to access and learn with this coursework. Pre-class content
provided to students includes worksheets and quizzes that
not only help to clarify students’ thinking on relevant
coursework, but also pinpoint areas where they may need
help or clarification.
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Flipping the classroom, therefore, means more than students
simply accessing new coursework via technology in their
out-of-school hours. It constitutes an incentive for students
to be prepared for their classwork that can be specifically
geared to their needs and promote deeper learning in the
relevant target language (Brame, 2013). This is an effective use
of teacher-student classroom time and allows teachers to
facilitate dialogue and peer group collaboration (Vygotsky,
1987 cited in Pan, 2014) and provide feedback more readily.
‘The key purpose of the flipped classroom is to engage
students in active learning where there is a greater focus on
students’ application of conceptual knowledge rather than
factual recall’ (The University of Queensland, 2017). Classtime is freed up to do the harder work of assimilating
knowledge through strategies such as problem-solving,
discussion, debates and role-plays (Brame, 2013).
Teachers have, and will continue to have, the greatest impact
on student achievement (Masters, 2016; Timperley, 2009).
Flipped classrooms constitute a powerful catalyst for teachers
and students to collaborate in new learning (Timperley, 2009)
without compromising the importance of levels of
achievement; girls in Year 12 German have been engaging
with this attractive innovation (DuFour & Fullan, 2013).
Working in groups, the students reviewed video and online
materials relating to present tense, present perfect tense,
imperfect tense and prepositions. In class-time, members of
each student group were allowed ten minutes to collaborate,
plan and then teach a specific point of grammar to the whole
class. Girls effectively led the lesson and shared their
understanding of the relevant grammar and how to utilise it
in common language contexts. Students reflected positively

on their participation in this strategy, which they noted
allowed them a more thorough understanding of the
grammar function and, as a result, enhanced the likelihood
of it being used in a relevant context sometime in the future.
All girls were engaged in this group work and enjoyed having
their peers teach them. Some groups creatively integrated
online clips into their teaching to reinforce their grammar
point or highlighted the use of catchy acronyms as a strategy
for remembering the case-specific prepositions.
Girls in Year 10 Chinese have also successfully used the
flipped approach in the learning of directions. In their ‘first
exposure learning’, the students viewed a language point
audio file prior to class. During class-time, various groups
were assigned another set of audio files to repeat and review
the content. After listening to the second suite of audio files,
each group ventured into the school grounds, adhering to
the specific directions they had heard in Chinese. They were
instructed to reach five locations around the school and at
each of these they had to write down a new Chinese
character, which was positioned at that found location. Girls
returned to class having collected all five characters and were
clearly able to follow the directions in Chinese. Students
supported each other to utilise the language in a relevant
context and were completely engaged in the task.
In a flipped classroom students use a range of learning skills
and technological tools. A great deal of emphasis is placed on
quality note-taking and writing up accurate summaries. The
skill of note-taking while listening and watching is important,
and is relevant to all academic pursuits. If students need to
refine their notes, they are also able to re-watch the material.

In addition, flipped classrooms facilitate differentiated
instruction. This allows for extension work and more clearly
structured projects to be simultaneously undertaken.
Differentiated activities ensure that students ‘get what they
need to learn from the material’ (Muldrow, 2013). When
students are absent or miss a class, the pre-recorded content
can be easily accessed or used for revision at a later date. The
technology used to record the content is also very important.
The development of mobile devices and better laptop
technology places a rich new set of resources in the hands of
students. They will increasingly be familiar with podcasts,
broadcasts as well as audio and video content, which may be
created using Wikis, YouTube, Edmodo, TED or Glow. In
Flipped Classrooms, students develop their social and
linguistic competencies, as they interact with their teacher(s)
and peers in the target language during class-time. The
potential for flipping language learning in this way may also
enhance student achievement in the skills of Speaking and
Listening in the Modern Languages. Indeed, the proof of a
quality language programme in a school is the extent to which
students are able to communicate accurately and confidently
in the target language in authentic contexts.
Key findings regarding the science of learning note that to
develop mastery in an area of inquiry, students must have
a deep foundation of factual knowledge, understand ideas in
a context, and organise knowledge in different ways to
enable retrieval and application of that knowledge
(Bransford et al., 2000, cited in Brame, 2013). In a technology
rich culture such as Brisbane Girls Grammar School, Flipped
classrooms enable students to have greater control over their
learning and greater access to coursework materials.
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In language classes, the flipped approach promotes the
‘expression, interpretation and negotiation of meaning’ with
a focus on ‘using’ the language instead of just learning
‘about’ the language being studied (Spino & Trego, 2015).
This also has implications for the building of relationships
between teachers and students. Higher levels of student
engagement promote a positive classroom culture
characterised by inquiry, collaboration and constructivist
pedagogy. Further, a ‘flipped’ classroom can be accessed
by parents either with a view to pursuing a personal interest
or following the progress of their daughter(s). A ‘Flipped
approach to learning’ also gives students the opportunity to
plan their out-of-school study schedules — a worthwhile

skill for all those students who will be furthering their
studies at university.
Contemporary schooling in language classes at Brisbane
Girls Grammar School is characterised by a balance
between expert teachers explaining concepts and girls
furthering their knowledge and skills through independent
and group work. A flipped classroom offers opportunities for
both teachers and students to add to the suite of learning
strategies in languages, which break from more traditional,
structured notions of learning. Our girls become leaders in
the pursuit and construction of their knowledge. A fresh
approach to language teaching at Brisbane Girls Grammar
School? What a great idea!
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Lasting learning:
a letter to the past
M S S A R A H F R E W, A S S O C I AT E D E A N ( AC A D E M I C C A R E ) | F R I DAY 2 4 M A R C H 2 0 1 7

T

here is something exciting about being new. For me, at
the beginning of 2017, newness abounds. I am new to
Brisbane Girls Grammar School, new to girls’ education
and working in a newly created role – Academic Care. From my
vantage point amidst all of this newness, it is clear that dealing
with change will require courage and boldness.
Change is brimming with possibility. I learnt this at school,
and I realise now that, of all the things I learnt there, it is the
most precious and useful. Because of the role she played in
preparing me for the vicissitudes of life, I recently wrote a
thank you letter to my own Senior English teacher:
Dear Mrs Hair

Twenty years ago this year, you guided me and twenty or so of my
peers through a rigorous programme of literary discovery, high on
a hill in a beautiful girls’ school not all that far from where I now
write in leafy Spring Hill. The course content was broad and
deep … spanning the Boer War political scapegoating of Harry
‘Breaker’ Morant, Romantic poets’ contemplations on nature,
the thrill of the Geoffrey Robertson hypothetical, the vaulting
ambition of one tragic hero, Macbeth, and the spirited Jane Eyre
(Reader: I loved it!). It was a rich and robust study of language,
literature and, fundamentally, what it means to be human.
I remember.
I remember because the journey wasn’t easy. In fact, there were
days of frustration — when the result I wanted seemed out of my
grasp, when I wrestled with ideas and you answered my
questions with questions. Oh yes, I remember!
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There were no hollow victories for me in Senior English. You
taught me the value of hard work, of asking questions and the
importance of reflection. Indeed, you offered me an early
apprenticeship, of sorts, in grit.
I want to thank you and my parents for never doing my thinking
for me, for empowering me and for helping me to relish challenge.
Through your wisdom and your gentle encouragement, you
fostered a deep love of learning, inspiring me to pursue a career
as an educator.
You set a fine example and your pedagogies that prioritised
critical, creative thinking and productive, reflective learner virtues,
maintain their relevance. As I reflect on my seventeen-year-old self,
knowing what I know now, it is important that I express my
sincere gratitude. With your kind and knowing smile, you pushed
my questions back to me and asked clarifying questions that placed
me in the problematising hot seat. It was uncomfortable, it was
frustrating, but it was exactly what I needed.
Teaching, as you have so beautifully shared, is an exercise in
building hope and confidence as much as it is about building skills,
knowledge and understanding. The learner virtues that will
withstand and transcend complexities of the post-corporate,
post-truth (?!), post-certainty paradigm are those of courage,
bravery, the ability to sit with discomfort, to persevere and to be
prepared to take risks.
Thank you for teaching me.
With my warmest regards,
Sarah

As I reflect on the learning experiences that were most
powerful and influential for me and consider what academic
care might look like for the girls of Brisbane Girls Grammar
School, I keep coming back to the teachers who taught me
the growth mindset power of yet, before it was a thing
(Dweck, 2014). I cannot help but think that to care,
academically, is to provide skill sets for ‘going placidly’; for
facing the tensions and the complexities with courage, and
for knowing that mistakes are invaluable if they are treated
as chances to grow.
The very best favour we can do our students is to nurture a
spirit that is unafraid of discontinuity, and one that is
reconciled with the uncomfortable but positive power of the
word ‘yet’. What is required of today’s learners is grit; the
tenacity to dig in and keep going, to welcome discomfort
and celebrate industry and deep skills over the ‘grade’.
‘Not yet’ is an expression synonymous with hope, what
Viktor Frankl calls the ‘last of the human freedoms’. I would
suggest that we might also see it as the first of the human
freedoms. There is something exciting in the idea that we
have the power to choose our disposition as a learner. After
all, attitude is free and attitude is everything!
In a time when educational discussion is dominated by
innovation, when pathways open onto futures unimagined,
when ‘STEM’ is excitingly in vogue, when journalists are too
often calling the educational shots, and when ‘big data’
informs so many decisions (Lingard & Rizvi 2010), there is

value in ‘taking a pause’ and reflecting. It is crucial that we
reflect on and actively promote the skills, learner virtues
and attitudes that will stand by our students and sustain
them as they meet the complexities of these exciting new
futures. This is the moral imperative of education
(Hargreaves, 2006).
Academic care, then, at its core must be relational. It must
be about noticing positive learner virtues and attributes
and most especially noticing learning and coaching for
growth, underpinned by Kaizen: gentle, graceful and
incremental change (Capelli, 2009). It must be about
embracing productive struggle and it must be about
placing the responsibility for thinking and for learning
endeavour with the learner and cheering from the
sidelines. To care in such a way champions the deep skills
that last, long after the girls have stepped out of the
classrooms. I know this from experience.
Hope is a beautiful concept — one that allows space for
the uncertainties of change, for discomfort, for failure
and for growth. What is inherently sustained is a spirit of
optimism — that things can be better, that tomorrow is a
new day with new opportunity, that we can — even if we
are not able to yet.
Having received one myself, I believe that a strong, liberal
education allows for and inculcates a hopeful disposition,
and that the very best learners are those who welcome
growth and persist in the face of the challenge.
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Teams and tribes
MRS ANNE BYRNE, TEACHER, SCIENCE FACULTY AND DEBATING COORDINATOR
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T

hree years ago I was addressing a Fathers Group on
the importance of girls experiencing team cultures.
All was progressing as expected until I spoke of the
impact of pulling on a pair of blue and navy, red and black
or blue and white socks. Suddenly the air in the room
began to crackle — backs straightened, shoulders squared,
eyes met, smiles exchanged and the mood … intensified.
What had happened? It seems I had unwittingly evoked the
most primal of emotions at the heart of humanity — the
tribal response. For the most humble of 9H footballers to
the elite First XVs, these socks provide an entrée to a select
brotherhood.
An overstatement? Probably not. Mackay (2016) argues that
humans are tribal creatures and that our tribal-ness is the
single most culturally significant thing about us. He claims
that our sense of ourselves as social beings, grounded and
shaped by our social context, is more psychologically
important than our personal identity.

So what is a tribe? The Free Dictionary (n.d.) describes
a tribe as a ‘social division of a people, defined in terms
of common ancestry, territory, culture, religion or race.’
In sociological literature this is expanded to include
common identity concepts, shared interests and aspirations
to common goals (Owens, n.d.). But definitions are only one
part of the tribal equation. It is the rich emotional
component that really defines tribal membership.
Human beings evolved as social organisms, with ‘the group’
being vital to survival and safety. The tribal mentality draws
an individual into the tribe’s beliefs, ensuring all members
view life from the same perspective (Myss, n.d.).

To belong to a tribe is to accept the rules, expectations and
behavioural boundaries of the tribe. This tribal inculcation
begins at birth when we enter family, religious, ethnic, national
and cultural tribes simultaneously. Add to this a layering of
socio-economic tribalism and we are surrounded by tribal
expectations, most of which remain unchallenged, with the
majority of us rarely moving away from our predestined tribes.
Clearly a tribe offers enough benefits to members to expend
the necessary energy to remain indefinitely. Belonging to a
tribe creates order in our lives and by contributing to tribal
tasks we provide meaning, purpose and authenticity to our
lives (Junger, 2016). Tribal membership allows us to align
ourselves with like-minded people and assists us to achieve
our personal goals more quickly. Additionally, it is human
nature to crave intimacy and belonging; both qualities of our
emotional selves that contribute to mental health and
well-being (Rankin, 2012). Being valued and accepted by
members reassures us that our beliefs are valid; our efforts
worthwhile. There is comfort to be found in being with others
who prioritise life as we do. Tribes help us to feel connected
to something bigger than ourselves.
Junger (2016) proposes that social changes have led to a
loss of tribal mentality and this is greatly hurting our
ability to find happiness, purpose and meaning in our lives.
He attributes much of the depression, feelings of isolation,
spiritual and social disconnectedness in modern cities to
the decline in tribes as we become more affluent and
independent. A need for ‘belonging’ permeates his writing as
he claims that the crucial need for belonging is best addressed
at the heart of tribal life.
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But it is evident that tribal membership comes at a cost.
Conformity brings problems (Mackay, 2016). A percentage of
our life-force goes into maintaining our affiliation with the
tribe. Members can hold judgmental attitudes, along with
prejudices that travel as companion baggage. Some tribal
memberships can limit the development of the individual
mind (Myss, n.d.) which wants to explore, develop and
manage its consciousness without limitations imposed by
the tribal mind. Fear of exclusion from a tribe often drives
members to undertake socially dysfunctional tasks to prove
worthiness. Gang initiations are a disturbing example of this
practice. As well, fear of exclusion or a fear of failing the
group can result in a swathe of negative psychological and
physiological consequences. Teenagers and young adults are
particularly vulnerable to this phenomenon.
Understanding that it is human nature to form tribes allows
us to consider learning in the context of tribal culture
(Owens, n.d.). There are benefits to educators if they
understand the dynamics of tribes and how best to harness
tribal culture while minimising the associated costs.
The question remains, though, as to why we would spend
time and effort specifically encouraging Grammar girls to
identify with our School tribe when they already, from birth,
belong to so many tribes? One obvious answer to this
question lies with the academic pathways our girls must
follow to reach their future career choices. Extensive
research shows that education and learning are collaborative
pursuits and flourish within a strong supportive tribal
culture.
As well, there is a cultural phenomenon recognised by social
psychologists (Chodorow, 2012; Seelig, 2002) who have
identified the quantum difference between how girls and
boys interact from an early age. Research shows that tribally
inculcated (mainly through sport) boys demonstrate
significantly stronger skills of team membership and
cohesion by the time they enter secondary school, than their
female counterparts who are more likely to slip into the
various forms of culturally endorsed (for girls) small-group,
self-focused behaviours. While most workplace settings
consist of similar numbers of both genders, males still
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dominate the leadership profiles of most organisations. Seelig
(2002) postulates that one of the principle reasons women
find it difficult to climb leadership ladders is because of their

limited understanding of how men in key positions work in
teams and negotiate outcomes.
If we accept that a tribal culture adds value for our girls in
both the academic arena and the socio-psychological arena of
self-esteem, self-confidence and identity, then it is important
that we own, encourage and manage this culture. So, how do
we do this? Firstly by encouraging the big inclusive tribal
moments. The roar of QCS-supporter War Cries, the vibrancy
and excitement of Blue Days, Harry Potter Days and Pajama
Days, ‘getting down’ on the D-floor, the chants, exhilaration
and unadulterated competitiveness of QG sporting events
(while wearing blue and white socks!), the joy of School
Birthday celebrations and the united purpose embedded in
Grammar Goes Green days are just a few of these ‘belonging’
moments.
But there is far more on offer. Mackay (2016) maintains that
modern tribes take many forms, fostering a sense of
belonging even in small work settings. Teams and groups are
tribal microcosms offering the essential elements of larger
tribes. At Girls Grammar, tribal culture is nurtured in the
curriculum of most subjects through group work and team
endeavors where individuals pool effort and expertise to
achieve group goals which may be unattainable by a single
student. An important lesson learned here is the necessity, on
occasion, to subsume one’s needs into the needs of the group
in order to achieve goals. Co-curricular groups further extend
these experiences when individuals align themselves with and
contribute to groups that resonate with their beliefs and
aspirations.
Understanding tribes allows us to consider tribal roles and
functions and the role they play in how we function in society,
how we lead and learn, drive change, understand behavior
and make valuable contributions in our communities. In turn,
it means that we are able to harness the strengths of tribal
culture to scaffold and enhance the pathways for current and
future aspirations of our students.

ALEXIS ZACHARYGA / 7O
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Fine sportswomen
M R S T E P H E N F O G A R T Y, D I R E C T O R O F H E A L T H A N D P H Y S I C A L E D U C A T I O N
| FRIDAY 21 APRIL 2017

T

32

eaching is a rewarding profession. One of its greatest
rewards comes from seeing the development of
students — their growth, maturity and independence.
It’s a fine thing to see them move through the School as
they ready themselves to face the world. Of course, the flip
side of this is that teachers often find themselves wondering
about students, long after said students have left —
wondering if they have fulfilled their promise, if they are
happy and if they’re okay. It’s a great thing then, when you
are able to catch up with students who you care about, after
they have left the relative safety of Girls Grammar. The
encounter is even better when, because of the tyranny of
distance, it is an otherwise unlikely occurrence. So it was
that, in September of last year (2016), I was fortunate to be
able to visit two Grammar women currently studying in
Boston, Massachusetts in the United States of America
(USA) and share a little of their university experience.

design events on campus. She has just secured a summer
internship at Twitter, and she feels that the experiences and
skills that she developed in the sports environment match
well with the type of skills sought by Twitter.

Ms Christie Molloy (2012) is currently a Junior at Boston
University (BU) majoring in Graphic Design and minoring
in Computer Science. She transferred from the Queensland
University of Technology (QUT) after receiving a partial
scholarship for Track and Field and meeting the academic
criteria for entry. As a BU athlete, Christie trains three hours
a day and she travels across America competing in outdoor
Heptathlon and indoor Pentathlon (with disciplines
including hurdles, high jump, shot put, long jump, javelin,
200-metre sprint, and 800-metre run). The incredible
variation of these events is fitting given that, in the 99-year
history of the Girls Grammar Sports Brooch, Christie is a
three-time recipient (one of only two). As a BU student,
Christie looks to enhance her studies by contributing to

During the visit, I was struck by Christie’s and Sarah’s
humility, their sense of joy and quiet determination. I was
struck by it but not surprised, as I had observed the same
qualities in them as Girls Grammar students. These young
women (products of their parents and of their environment)
are quite unconsciously pursuing lives centred on
education and sport. They are a living embodiment of Girls
Grammar Principal (1900–1912) Miss Milicent Wilkinson’s
desire to enable Grammar girls ‘to become fine
sportswomen’. Meeting with Christie and Sarah, in the
country that enacted the landmark Title IX amendment into
law in 1972 (whereby no one could be discriminated
against, on the basis of sex, in any federally funded
education programme or activity paving the way for the
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Ms Sarah Tisdall (2015) has recently commenced study at
Harvard University. Having met the academic requirements,
and with her rowing prowess, she was able to secure a
place at one of the best learning institutions in the world.
Sarah is working towards a Bachelor of Arts and Sciences
and is looking to major in Social Studies, while currently
studying Economics, Statistics, Entrepreneurship in Africa,
and Swahili language. Sarah trains for rowing twice a day,
mostly on the water. Over the winter, when the Charles
River was frozen over, she was forced to train on ‘ergos’.
Sarah describes the team culture at Harvard as ‘amazing’
and is inspired by people’s efforts in all aspects of their
lives.

extensive female sports programmes within USA
universities and colleges), encouraged me to think about
women’s sport and the changes that are taking place.

on-air suggestion that he’d ‘pay to drown’ Walkley Awardwinning journalist Caroline Wilson. Clearly, we still have a
long, long way to go.

It feels like something is happening with women’s sport.
Something positive. A point eloquently expressed by
Melbourne-based journalist, writer, television and radio
presenter, film producer and public speaker, Angela Pippos,
in her recently published, fantastically thought-provoking
book Breaking the Mould: Taking a Hammer to Sexism in Sport
(2017). A change is occurring. Super Netball, Australia’s new
domestic competition is flourishing. Last season’s women’s
Big Bash Cricket led to unprecedented coverage of the game
and its athletes, including among them Girls Grammar
alumnae and Brisbane Heat Captain, Ms Kirby Short (2003).
This year’s inaugural Women’s AFL competition seemed to
noticeably alter the community’s perception of women and
what they can and will achieve if they are given the
opportunity to compete at the highest level.

One of the great joys of working at Brisbane Girls Grammar
School comes with the realisation that the School’s Intent
is not simply for show.

It hasn’t been all rosy. Female athletes are still unreasonably
judged on their appearance in ways that would never be
applied to their male counterparts. Media coverage of
women’s sport is still too limited and the pay-gap between
men and women is still too large (although Australia’s
female Football, Netball and Cricket players have shown
strength in demanding and rightly receiving more). Female
sports journalists are still expected to accept casual sexism
and aggression as part of their employment conditions.
Witness West Indian cricketer, Chris Gayle’s on-air
propositioning of (visibly cringing) Big Bash Cricket reporter
Mel McLaughlin who was told, ‘Don’t blush, baby’, and
Collingwood Football Club President, Eddie McGuire’s

Proud of our Grammar tradition, we are a secondary school
that establishes the educational foundation for young
women to contribute confidently to their world with
wisdom, imagination and integrity (Brisbane Girls Grammar
School, 2016).
The School community lives by this idea, and it did so long
before the idea was so clearly articulated. In the history of
sport and Health and Physical Education at Girls Grammar,
we have seen sporting women — teachers, coaches, students
— who have lived by and inspired others to live by the
words of our Intent, regardless of the barriers that they
faced in relation to women’s progress in sport.
These women, who in many cases were pioneers, serve as
role models for current and future Grammar girls and
include long-serving teachers of Health and Physical
Education, and accomplished sportswomen in their own
right: Miss Dorothy Brockway (1899, staff 1913-1934), Mrs
Meg Rorke (staff 1944-1955), Miss Elizabeth Hatton (1964,
staff 1967-2011) and Mrs Pauline Harvey-Short (1971, staff
1977-present); Basketball Coach Ms Wilhelmina Smith (staff
1998-present); and former students Mrs Daphne Pirie MBE,
AO (1949, athlete, highly influential sports administrator
and ‘School treasure’) and Ms Sarah Lingard (2010, sports
reporter for Channel 7 on the Gold Coast).
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If one subscribes to the view that ‘if you can see it, you can
be it’, then these sporting women have (for generations of
girls) provided the vision of what a Grammar girl can be.
When it comes to role models, the current cohort of
Grammar girls could do a lot worse than look up to Christie
Molloy and Sarah Tisdall. Both of these Grammar Women,
I suggest, would reject the honour. They would say that they
haven’t yet achieved very much of note. I would argue that
they have done at least one thing very well: they have
recognised the opportunity inherent in their involvement in
sport and Health and Physical Education at Brisbane Girls
Grammar School.
In Christie’s own words:
	When I chose Physical Education as a subject at Brisbane
Girls Grammar School and participated in six co-curricular
sports, I never realised the profound impact that sport would
have on my future. Sport is commonly known for its physical
benefits and can be seen as a distraction from education.
However, I beg to differ, because sport has provided me with a
vast set of life skills, including teamwork, discipline, hard
work, punctuality, organisation, mental-toughness and
determination, to name a few. These skills were pertinent
when I applied for my college application and are still
pertinent as I now apply for jobs. Girls Grammar’s
encouragement of female participation in sport and Physical
Education is incredible. Not only has it given me the
motivation and drive that I have today to be try to be an
empowering woman in the community, but I see so many of my
fellow Physical Education classmates achieving great things
all over the world. If it weren’t for sport at Girls Grammar I
wouldn’t be living in Boston today. Sport has been a catalyst
for my future career aspirations in the United States.

Sarah supports this when she says:
	Studying at Harvard is a lot of hard work and the Rowing is
very demanding but I think that sport and, in particular,
Rowing at Girls Grammar has prepared me for it. Sport (at any
level) is such an important way, especially for young girls, to
learn confidence and hard work, and for them to know that
they are contributing to something bigger than themselves. The
sports programme at Girls Grammar is so much more than just
physical activity, and while I believe that fitness is very
important, I think that it is more important to learn the lessons
that sport teaches. Lessons such as, how to get along with all
types of people, how to push the boundaries and strive for things
outside of your comfort zone. Most importantly, how to find
something that you love, and that makes you happy.
The School’s seventh Principal wished to provide
opportunities for Grammar girls ‘to become fine sportswomen’
and there has been a steady line of girls who have seized the
opportunity. Christie and Sarah, with their humility, joy and
determination, rightly take their places in the line. Others will
follow. Miss Milicent Wilkinson would be proud.
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ANZAC Day Assembly special
address to the School
MRS SUE LANHAM | FRIDAY 28 APRIL 2017

Born Sue Gordon, Head Girl, 1978 and past staff member, who along with her husband, Mr Tim Lanham,
were Brisbane Girls Grammar School’s inaugural Outdoor Education Directors, (1987–2000).

T

oday’s assembly is an opportunity to celebrate a
unique aspect of Brisbane Girls Grammar School.
On the ninth of August this year, Marrapatta — as
you all know it — will celebrate thirty years of operation.
This time thirty years ago, my husband, Tim and I were
preparing to take on an opportunity of a life time — to set
up the new outdoor education centre facility at Imbil in
the Mary Valley and develop the outdoor education
programmes at Brisbane Girls Grammar School. In June
1987, we arrived at the Marrapatta site full of enthusiasm
and excitement about the challenge ahead: there were still
building works in progress and a dirt road leading up to
the buildings. Everything was new — there was a whole
new environment to scope out, activities and programmes
to plan, and relationships to build with the local
community. These were daunting, but exciting challenges.
This morning, I’d like to reflect upon the early beginnings
of Marrapatta, share a little of our aspirations for the
Centre (why we did what we did), some memorable
highlights (how we did what we did) and lastly, embracing
the future — the Marrapatta experience.
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WHY WE DID WHAT WE DID
When Marrapatta first began it was called Brisbane Girls
Grammar School Memorial Outdoor Education Centre.
It was the memorial that was formalised from the Girls
Grammar community in response to the tragic bus accident
at Christmas Creek in 1979. Today it forms a permanent
living memorial to the lives of teacher, John Stamford, and
his wife, Janelle Stamford, and two students, Helen Gahan
and Jillian Skaines, who lost their lives in this tragic
accident. Today is also about remembering these people and
others in the Girls Grammar community affected by the
accident.
Life is full of connections. As with many a Girls Grammar
story there’s often a connection somewhere with the School,
and this is so for both Tim and me. I had attended Brisbane
Girls Grammar School and had the honour of being Head
Girl (some thirty-nine years ago!) and Tim’s mum and
aunties (née Wiles) had also attended the School during
the 1940s.
Tim and I had (and still have) a huge passion for the
outdoors — both on a personal level and also on an

educational level — as we had experienced how the ‘outdoor
classroom’ presents a unique learning environment for both
personal and interpersonal growth and understanding.
Experiences and teachers at school often act as catalysts
for future aspirations and this was certainly the case for
Tim and me in relation to our careers in outdoor education.
For Tim, it was the opportunity to participate in a six-week
expedition to Tasmania as part of the Australian and New
Zealand Scientific Exploration Society. For me, the pursuit
of a future career in outdoor education resulted from
possibly the School’s first outdoor education camp run by
then teacher, John Stamford in my final year of school in
1978. Tim and I had experienced and learnt to value how the
outdoors — with its natural beauty, associated activities and
physical challenges — provided an environment where
responsibility for choices and decision-making were very
real, mistakes made were transformed into stepping-stones
for success, new-found self-confidences would emerge and
new friendship bonds would form. It can empower young
people in such a way that quiet, shy students can shine, new
leaders can emerge, and the simple things in life are valued
(such as ‘family’ and ‘home-cooked meals’).

MEMORABLE HIGHLIGHTS: HOW WE DID WHAT WE DID
Years 8, 9 and 10 students all visited the Centre in their class
groups and the programmes had a strong expedition focus.
These programmes aimed to enhance students’ personal
growth (self-esteem, self-worth, discovering strengths and
weaknesses) and interpersonal skills (being part of a team
and working towards common goal/s, finding one’s role
within a group and developing an appreciation of the
diversity of people within the class). Marrapatta also
provided students with an awareness and appreciation of
the natural environment.
‘Challenge by choice’ was encouraged and a common thread
through many of the activities. It empowered students to
find their own level of success; for example, a ‘fear of
heights’ success might simply be climbing to the top of the
ladder to access the ropes or pole jump.
There were many challenges for us to begin with. Originally
students were accommodated in large six-person tents
located where the current dormitory is now. This area had

no trees and was very exposed to the elements, particularly
the wind. It wasn’t uncommon to return from activities to
find the tents flattened and student gear scattered over in
the next paddock. There was no dining room facility — just
a barbecue, a few fridges and a preparation table under the
toilet block! The construction of the dormitory and the
dining room facility occurred some years later — a labour
of love by the Fathers Group.
An early learning curve for us was working with a singlesex group. Having worked previously with co-educational
groups, being in a girls’ school had some unique benefits:
•	Setting up tents while out on expedition was no longer
such a major issue — allocating girls in one area and
boys in another and setting yourself in between —
we just all camped together.
•	The girls showed a greater willingness to take risks and
be involved in activities such as group problem-solving
exercises (pole jump, the wall, ropes course).
•

There was no attitude of ‘this is just for boys’.

Expeditions formed a major component of each camp and
were varied according to Year level but usually involved the
group undertaking a journey of some kind utilising canoes,
bikes, rock climbing or abseiling, and always walking.
Navigation, food and equipment planning, coordinating
‘who’ll carry what’, and catering for the different abilities
within expedition groups were all part of the decisionmaking opportunities and the responsibility of students.
Each expedition had a unique set of experiences: watching
sunsets and full moons from Kenilworth bluff, spotting
platypus or lung fish in the Mary River, abseiling waterfalls
in Summer Creek, waking up to frost-encrusted tents on
the banks of the Mary River in winter, late arrivals into
campsites due to navigational dilemmas, extended stays at
the Centre due to flooding. The immersion in the different
expedition environments helped students to discover and
draw on their own personal strengths and recognise
strengths in others — the nature of expeditions allowed
for mistakes to be made, the opportunity to learn from
mistakes, and the chance to readjust to situations and
move on.
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A memorable (and somewhat unusual) activity in the Year 9
program was the canoe expedition on Borumba Dam. It
involved canoeing to the back reaches of the dam during
the day, cooking a meal on the foreshore and returning at
night. The night journey was very special — students had
spent the afternoon using ropes and poles to lash their
canoes into ‘catamarans’ in preparation for the night
paddle. There was always an air of nervous anticipation
when on dusk our catamarans were launched into the
impending darkness. Light sources mainly came from the
blinking green and red safety identification lights on
students, the noise of the clunking of paddles on canoes
amplified off the surrounding hills and occasionally we’d
all stop paddling, sit in silence and soak in the stillness of
the night, and the star-filled skies.
There was another group in the School who utilised the
Centre as an extension to their School curriculum. These
students were responsible for the construction of the
buildings currently located in the fruit orchard (chicken and
pig pens). These were Year 11 and 12 students in the
Integrated Studies Programme. In this programme there
was a strong emphasis on the development of practical skills
and problem-solving. It differed from the other programmes
in that it was primarily residential (10 to 14 days) with a
multi-disciplinary approach to learning. The main focus for
the students was in the design and building of a specific
construction project — hence the construction of the
chicken and pig pens, and the building of bridges across
dams using poles, ropes, and pulleys.
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EMBRACING THE FUTURE: MARRAPATTA EXPERIENCE
Marrapatta is unique in many ways:
•	Brisbane Girls Grammar School is one of only a few
girls’ schools in Australia to have a dedicated outdoor
education centre and staff
•	Thirty years after the establishment of Marrapatta there
is still a focus on providing experiences outside of the
traditional classroom
•	The Marrapatta experience is very much an integral part
of the School’s curriculum, and the School community
has embraced the value of the outdoor education
program and the role it plays in providing real-life skills.
An experience in the outdoors is like hitting one’s ‘pause’
button on the highly technological lifestyle that we live —
no phones, no internet ... no problem — just the basic gear
of a tent, a backpack and food, and the challenge of a
journey. The outdoor education experience presents not just
the physical challenge of the activity but the social challenge
of living with — and supporting — a group of people where
you are all in unfamiliar territory.
The staff and programmes have changed at Marrapatta over
the past 30 years, but the essence of what the outdoors can
offer young people has not. Outdoor education will perhaps
be even more important into the future as a tool that
continues to reconnect young women with themselves and
others.
Twenty years from now you will be more disappointed by
the things that you didn't do than by the ones you did do.
So throw off the bowlines. Sail away from the safe harbor.
Catch the trade winds in your sails. Explore. Dream.
Discover (H. Jackson Brown Jr, 1990).

ISABELLA STRACHAN / 11H
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Information’s re-revolution:
reading, writing and ruminating
MS ALISON DARE, DIRECTOR OF HUMANITIES | FRIDAY 5 MAY 2017

W

hen I was a teenager in the 1980s, 7 pm was an
important time. After finishing our evening meal,
we would sit reverently in front of the family’s
only television and watch the news. Except for the
interjections of my father, who would provide a running
commentary on the utterances made by those politicians he
particularly loathed, the information that the news provided
was rarely challenged; it had gravitas. The notion that what
we were watching could be wrong, that there could be a
thing called ‘fake news’ or that there could be an alternative
‘truth’ was inconceivable. Of course, other versions of the
stories existed and what was presented had its own
perspective (even agenda) but importantly, the distinction
between falsehood and fact was easily discernable; there was
an understanding that some forms of information were more
worthy of consideration than others.
Sometimes I ask my students if they watch the news. It
seems like a valid question given that I am a teacher of the
humanities, and knowledge of the world around us is crucial
and feeds directly into the classroom. So much of what is
taught relies on the assumption of certain seemingly
common understandings — knowledge that we adults take
for granted. More often than not, however, the answer to my
question is no, watching the nightly news or reading a
newspaper is not part of the make-up of their lives. And
should we as teachers expect it to be so? Information
delivery has changed so drastically, even in the past ten years
since the introduction of the iPhone in 2007, that the notion
of devoting a fixed amount of time at a static point in space

to a discreet body of information would seem clunky and
inefficient in the very fluid, interactive world of updates
and notifications. Information is at our fingertips any time
we need it — we have moved from an era of information
scarcity to one of abundance.
But if we are in the midst of a so-called information
revolution, spoilt for choice in terms of access to
knowledge that was once the preserve of the privileged, it
is not the first time this has happened. In 1452, Johannes
Gutenberg’s printing press broke the Papacy’s hegemony
on knowledge. For the first time, the opportunity to read
and interpret scriptures was open to all — or at least
anyone who could read. So importantly, although this
invention facilitated the explosion of knowledge that we
call the Renaissance, it did so by ushering in a growth in
literacy and, while literacy rates didn’t drastically change
overnight as a result of the printing press, this invention
ultimately had a profound effect on reading and writing
throughout Europe (Eisenstein, 1979).
Does the availability of information that we all enjoy make
us (and our students in particular) more curious to learn
about the world as it did in the fifteenth century? It seems
that it has not necessarily made them more discerning.
A recent study by the Stanford History Education Group
concluded that most American secondary school students
had serious difficulty in distinguishing real from fake
information when evaluating online sources (WaylandSmith, 2017). My anecdotal observation is that despite
access to high-quality resources in our own Library,
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which enable students to explore their given research
topics in real depth, without close supervision, many would
opt to skim the surface of their investigation, never moving
beyond the basic Google search with few questions asked
about the nature of the information. It seems that the
availability of excellent resources does not automatically
culminate in deep understanding.
Perhaps the uncritical way in which students consume the
information on their screens is in part explained by the
broader trend that has seen all of us relying more heavily
upon populist media platforms as a source of information
about the world. According to a 2016 report by the United
States of America (USA)-based Pew Research Centre, a
majority of adults in the USA — sixty-two per cent — get
their news on social media, and eighteen per cent do so
often. In Australia, a similar trend is evident. According to
a survey conducted by the University of Canberra (Watkins
et.al., 2016) respondents were asked which — if any —
social network services were used for finding, reading,
watching, sharing or discussing news. In this, Facebook was
the most prominent at almost forty-five per cent. The move
away from carefully curated information to a reliance on
social media platforms where the trivial sits alongside the
profound (news of the latest terrorist bombing might be
interrupted by a notification of the most-watched pet
YouTube clip), must surely make it more challenging for

students to make judgements, not just about what
constitutes the real from the fake, but from a sense of
what is relevant and important and what isn’t.
The mere abundance of information will not necessarily
of itself make our students more informed. Indeed, the
erosion of more formal, structured and carefully edited
avenues to learn about the world (the nightly News for
example) has arguably made it more difficult for them to
differentiate what is worth knowing from what isn’t —
what is to be believed from what is to be rejected.
Students need to be critical consumers of the information
that they are immersed within. Hence, skills that are
designed to develop critical thinking are crucial and must
be taught. These skills are embedded into every
Humanities lesson. They are both explicitly taught and
implicitly underpin all discussion regarding the nature of
knowledge and how we arrive at the conclusions we reach.
Instead of accepting uncritically the information that they
find or are given by the teacher, students are required to
ask questions about the sources. They are provided with
the tools with which to draw discerning and insightful
conclusions from evidence. Ultimately, the ready access to
almost unlimited information about the world is
overwhelmingly positive providing that our students and
the rest of us can make the right choices about what we
read and how we read it.
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Looms and weavers: teaching
and the creation of knowledge
and wisdom
DR BRUCE ADDISON, DEAN OF CURRICULUM AND SCHOLARSHIP
| FRIDAY 12 MAY 2017

I

must admit that when I sat down to write this article
many potential themes emerged. Slow learning was
one. Trust, another. Deconstructing the simplistic
analysis associated with national and international
benchmarking was tempting. These themes are important
to me but this time I wanted to write on a topic that is
fundamental to my daily work. To me the magically
affective space existing between teacher, student and
learning is something worthy to explore, recognise and
celebrate. Educational theorist Max van Manen has done
much work in this field. To him, the relational space
existing between teacher and student forms the essence
of his concept of pedagogy. For van Manen, a pedagogical
relationship requires a teacher to possess:
	… a sense of vocation, moral fibre, a loving and caring
disposition, a sense of responsibility, intuition, a passion for
knowledge, tactful sensitivity, humour, vitality and hope,
maturity, an ability to be self-critical and interpretative
intelligence (1991, p. 256).
Some scholars refer to the above as pedagogical love
(Hatt, 2005). Learning is a slow process. It needs
relationship, trust and commitment for it to grow and
develop into something meaningful and transformative.

It is in such a space that rich, robust and genuine life-long
learning emerges, a concept of learning so important to the
continued development of our civil society.
In the midst of my musing the thoughts of one of my
educational heroes, Parker Palmer, resonated deeply. His
writing always nourishes me particularly when issues such
as benchmarking and negative media commentary spike.
After all, what we do year and year out in our classrooms
transcends transient political comment and expediency.
Palmer has written much about the affective space I alluded
to earlier. He notes:
	… good teaching is akin to weaving a fabric of connectedness
between student, teacher and subject. The teacher is the loom
on which the fabric is woven (2007, p. 11).
Some educational theorists would disagree passionately
about his depiction of the teacher as ‘loom’. It sits very
comfortably with me, as a ‘loom’ is a conduit of creative
endeavour. After all, nothing can be more creative and
sustaining than learning. If the teacher is the ‘loom’, who
then are the weavers? Without doubt, it is a combination of
the student, the learning process as well as the home. The
creation of a fabric of teaching and learning is impossible
without the creative teacher-student relationship.
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It requires a cultivation of the profound simpatico through
which teachers and students ‘see, think and wonder’
(Ritchhart, Church & Morrison, 2011) in order to create
knowledge. Knowledge acquisition is so very different from
information retrieval or simplistic conclusion based on
information bombardment. The former requires great skill
and patience while the latter is transitory and disposable.
In today’s world, knowledge and information are so often
conflated — they should not be!
Accumulated knowledge, and its journeyman wisdom, takes
many years to acquire. So often, it starts with storytelling
and the ability to decipher meaning from fable and
metaphor. This happens in the home from early childhood
and is hopefully explored at School with growing levels of
nuance and sophistication. It requires time and skill for
themes to connect and wonder to weave its magic. It takes
patience and perseverance to foster an intelligent desire to
discern in the face of misinformation and propaganda. Who
would have thought that ‘post-truth’ would have been 2016’s
word of the year? If there is such a thing as ‘post-truth’, let
alone a word, the creation of knowledge and a populace
capable of understanding reason from rhetoric could not be
more important. If the teacher is the ‘loom’ facilitating such
a creative endeavour, then what a privileged position we
have as teachers.
It appears that the seemingly disparate themes I started with
had a purpose. They helped me to discern something noble
about our profession and the great hope for tomorrow —
the knowledge base of our students. May the creative
endeavour of thoughtful knowledge acquisition, founded
on the powerfully affective space existing between teacher,
student and subject, inform our concept of a broad-based
liberal education for many years. Our planet and all living
things deserve nothing less. A few years ago, I wrote a series
of poems based on Parker Palmer’s writing. Below is one
entitled: The Fabric of Teaching.
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THE FABRIC OF TEACHING
May the fabric
of our teaching
embrace every student
with warmth.
May its ‘cut’ be generous
and its ‘feel’ safe
in the
knowledge of
truth, care
and trust.
May it enwrap
young minds
with tenderness
and generosity,
enabling knowledge
to flourish
individually.
May its fibres comfort
and support,
filling our community
with a
truthful and sustaining
understanding.
May we who teach
entrust the spirit of
learning to
guide and support
us as we
nurture all those
in our care.
Written as a reflection based on The Fabric of Teacher in
Parker Palmer ‘The Courage to Teach’.

ELENI KARANICOLAS / 9H
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Encouraging our young
philanthropists of the future
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A

s a nation, eighty-one per cent of adult Australians
made financial donations to charities and non-profit
organisations in 2015–16 (Scaife & Baker, 2017).
While the total giving dollar amount was greater than that of
a decade ago, the percentage of people who donated declined
over the same period. Scaife and Baker also noted from the
Giving Australia 2016 study that, ‘those who both gave and
volunteered [their time] donated nearly twice as much
[money] on average as givers who did not volunteer.’ In an
age where technology, social media and crowdfunding make
it easy for us to give financial support, how can we encourage
the next generation of philanthropists — our children — to
give in alternate ways beyond that of simply donating cash?
The impact of giving is immense, both for the recipient and
for the giver. More than a financial donation, giving can take
many forms. We should be encouraging our children to also
donate their time, knowledge and goods in order to
contribute to an ethical and just society. While donating
money within our financial means is relatively easy, finding
the time and the appropriate opportunity to share
knowledge and skills is often the greatest challenge
experienced by our community service students at Girls
Grammar. Rather than simply participating in an activity
that is part of our school curriculum, we aim to broaden our
students’ attitudes and opinions. Finding the right service
provider that will enable a worthwhile giving experience,
beyond assisting in the raising of (much needed) funds, can
take much consideration and consultation by the student
and their support networks.
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I recently met with founder and CEO of GIVIT, Ms Juliette
Wright, and we discussed ‘increasing the participation of
our young people in service’. Juliette has successfully
established an online platform to ‘connect those who have,
with those in need’ (GIVIT, 2017). Her most recent work
has focused on assisting cyclone-affected communities in
Airlie Beach. Through her work with GIVIT, Juliette is
changing the way goods are donated. By establishing an
understanding of what is actually required, and matching
this with those who have items to donate, it is hoped that
quality goods can be donated to meet a specific gap in the
community.
GIVIT Kids is an online portal (within GIVIT) that provides
young people with a fun, safe and educational way to ‘give
new or pre-loved belongings to Aussie kids in need’ (GIVIT
Kids, 2017). The portal aims to engage children in giving and
is helping to develop a philanthropic culture in young
Australians. It encourages tolerance and empathy in
individuals and is developing research and fundraising skills
within young people while contributing to lasting
connections within communities.
During our discussion, Juliette mentioned that refugee
children living in Brisbane have a need for bicycles to ride
to school. Educational outcomes are being disrupted for this
vulnerable group due to the high cost of public transport
together with the alternative of a long walk to school
resulting in high levels of absenteeism. There are likely to be
numerous unused, outgrown bicycles sitting idle in the
sheds and garages of Brisbane residents. It is likely that our

2017 School Charity recipient, the Romero Centre – which
aims to help newly arrived asylum seekers in Brisbane
access support – would be most appreciative of a tangible
donation of quality goods such as those bicycles.
We are often told that time is our most precious resource,
but it is the giving of time and the willingness to be involved
in hands-on activity that attracts younger Grammar girls to
our School Service and Charity groups. In concluding her
presentation to the recent Year 10 Ethics Assembly, guest
speaker and social commentator, Ms Rebecca Sparrow,
suggested to the girls that, ‘every year that goes by, one
person should be breathing easier because you are here’.
Rebecca commented that this should be the girls’ legacy and
it is a human responsibility to find ways to give back to the
community.
This was a timely message for our Year 10 students as they
commenced their fifteen hours of Community Service, and
one that was also well-supported one week later by another
guest to the School, Ms Gemma Sisia, founder of the School
of St Jude in Tanzania. Gemma helped us understand that
following and realising your dreams is possible, and the
empowering nature of an education that, once received,
cannot be taken away. However, her most memorable
statement was that, ‘No matter what your situation, you
should give back and help others’.
While their background might be very different from that of
a Grammar girl, students at the School of St Jude are also
involved in Service and Charity Groups including Scouts,

Guides and the Interact Club. Most significantly, all
graduates complete a year of Community Service on
completion of their Year 12 studies.
‘Giving back’ can take many forms. Take for example, New
South Wales teenager, Miss Holley Sommerville-Knott.
Holley is the CEO and Founder of her own charity, Stardust
Foundation, which she created at the age of eight to help the
planet, people and animals in need. Now thirteen, she
continues to use her many talents to advocate and draw
attention to the causes she is passionate about. In 2014,
Holley was announced as one of ‘eight girls that are
changing the world’ for her inspirational work as a social
justice and environmental activist (McGrath, 2014).
‘Holley’s mission is to spread kindness and compassion,
educate and inspire people to stand up for what they believe
in, unite together and co-create a sustainable and peaceful
Mother Earth’ (ChemFreeCom Beta 2.6 Release, 2017).
Holley’s list of community contributions and achievements
is extensive and she is an example of a young philanthropist
who is instrumental in delivering environmental projects
and demonstrates outstanding leadership in driving positive
change.
The Internet and social media have been, and still are,
revolutionary in providing a means to share knowledge and
inform people of current trends and also to advise
participants of the needs of others. Social media is often
criticised for making us antisocial, and so we strive to reduce
the time children spend using digital devices.
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Avoiding a negative digital footprint is important, but
there is much opportunity offered by social media and the
internet to be used for good (Generation Next, 2017). Thus,
we should be encouraging the use of social media and the
internet for positive and socially responsible purposes, as
well as for enjoyment and entertainment.
American inventor, scientist and cancer researcher,
fifteen-year old Jack Andraka has demonstrated how the
Internet is ‘a place where only your ideas count, and we
can use it to help people around the globe to innovate and
change the world,’ (Generation Next, 2017). Through
‘Google scholar’ Jack taught himself how to develop a test
for pancreatic cancer in just eighteen months; a test that
cost just four cents and eventually – through persistence
and establishing contacts via social media – captured the
attention of large research labs in America. Jack’s work is a
great demonstration of how the Internet and social media
can be a very positive influence for young change-makers
as well as those wishing to follow the work of community
and charity groups.
Teachers, parents and service providers can each
contribute to the outcomes of the community service
experience. Together we can assist our young people to
give back and participate in valuable and appropriate
community service that also contributes to their growth,
and allows them to create deep loyal connections to and
appreciate the diverse nature of society. Demonstrating
the commitment of giving time, and encouragement and
support from parents, guardians and care-givers can all
have a significant impact on a young person’s ability to
follow their passion, share their knowledge and advocate
for those in need.
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At Brisbane Girls Grammar School, we encourage our
students to volunteer their time and knowledge to support
causes that benefit children, the aged and those living with
disease or affected by disability. Students are also encouraged
to help people who are experiencing homelessness or
disadvantage, and to help with funding or assistance with
research or care, plus environmental preservation groups and
associated causes. ‘Volunteering is about supporting nonprofits or community groups by willingly giving your time,
skills and enthusiasm to become involved and take action on
issues that are important to you’ (Volunteering Queensland,
2017). Grammar girls are challenged to extend themselves
beyond their comfort zone, both in their choice of activity
and by planning and preparing for their community service
independently and with the maturity to recognise when
assistance is required. Through this level of independent
personal challenge, they experience the magic of
transformative service.
Questions to think about when considering community
service options might be: what is my motivation to volunteer?
Is there a cause close to my heart? And, are there particular
skills I want to contribute or learn? For our young volunteers,
it is also very important to consider how their community
service will co-ordinate with their weekly schedule, the
location of the placement and their transport options.
The motto of the 2017 Brisbane Girls Grammar School
Service Captains, Alice Dunn (12E) and Ayesha Kumar (12G),
is: ‘giving time helps others shine’. Through the giving of
money, quality goods, knowledge and time, we offer
opportunities for our students to make a positive difference
to the lives of others as we direct our girls along the pathway
to becoming young philanthropists of the future.

MIRANDA BLUNDELL / 12E
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Employable to a ‘T’
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E

ducation prepares young people for adult life in all
its complexity. Community expectations are that
education — as part of this preparatory project —
should deliver employability as a key outcome.
At a recent national symposium on tertiary graduate
employability, many speakers argued that in the twenty-first
century, employability must be central to everything
universities do (Office for Learning and Teaching [OLT],
2014). They acknowledged that this marks a departure from
the strongly held tradition that universities should be
bastions of learning for learning’s sake, unsullied by
concerns about student employment outcomes. But the
world is shifting: even traditional universities are now
touting graduate employability as a key selling point to
potential students.
This shift has implications for not only tertiary educators
and students, but also for those of us involved in secondary
education. Employability is a ‘live’ issue for secondary
schools, and the way that the workforce and the notion of
employability are evolving has a direct impact on secondary
school students, even if their first professional job search is
still years away.
In the next few paragraphs, I would like to sketch the
employment landscape that our students will enter and
offer a strategy for thriving within it.

A WORKFORCE CHARACTERISED BY CHANGE
In a report on the future of Australia’s workforce, the
Committee for Economic Development of Australia (CEDA)
found that fifty-eight per cent of Australian jobs have a
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moderate to high likelihood of disappearing in the next ten
to fifteen years due to technological advancements (CEDA,
2015). As globalisation changes ways of working and routine
tasks are taken over by machines and software — even in
professional fields — many of the jobs that remain will
change significantly.
The jobs that survive, and the new jobs that will be created
in this environment, are likely to be based on work that
cannot be done by a machine. Success in this changing
environment is less dependent on traditional notions of the
link between qualifications and employability, and more
connected to a new set of key skills: social and emotional
intelligence, creative and innovative problem-solving,
complex perception, mobility and manual dexterity (CEDA,
2015; Bridgstock, 2017).

A DEGREE IS NOT ENOUGH
For the past few years, many major employers have gradually
shifted their focus away from specific degrees as pathways to
employability. Global companies like EY, Penguin Random
House, PriceWaterhouseCoopers, KPMG, IBM, Deloitte,
Apple and Google are no longer insisting that new recruits
have a degree at all, let alone a specific type of degree, and
they are relying less, or not at all, on university grade point
average to evaluate job candidates (Krook, 2017; Kelly 2016;
Callaghan, 2016). Even the power of university rankings is
diminished, with Deloitte going public with their policy of
‘university-blind’ selection where recruiters are not told
where job candidates studied (Coughlan, 2015). This policy
is now being adopted by other employers.

Perhaps you are thinking this won’t apply to professions
that are regulated; where a particular type of degree is
required for registration. But with graduate unemployment
in some of those professions above twenty per cent, it’s
clear that even for those graduates, a degree is not enough
to guarantee employment.
So what does employability look like in this new world?

EMPLOYABILITY AND THE T-SHAPED INDIVIDUAL
It turns out that employability is now T-shaped (OLT, 2014;
University of Sydney, 2017). The top of the T is about
trans-disciplinary capability, social capability and genuine
curiosity. T-shaped people know a little bit about a lot of
different things and they actively seek experiences that
allow them to cross cultural and/or disciplinary boundaries,
in both the work they do and with whom they choose to
work. This allows them to integrate perspectives from
seemingly disparate disciplines to spot opportunities and
come up with clever solutions to wicked problems. The top
of the T also includes the critical capabilities related to
social and emotional intelligence that were highlighted in
the 2015 CEDA report.
T-shaped people also have well-developed knowledge in
their preferred discipline(s). This is the upright of the T
— they know something about something. And here’s the
rub for educators: employers think the upright of the T is
only fully developed when an individual is in the
workforce. They see disciplinary knowledge as ‘seeded’
during formal education, but only developed to its full
power in the workplace (OLT, 2014).

NURTURING OUR TS
A T takes time to develop and success depends on starting
early. Employers want to see a diversity of interests, not just
good grades, and they want to see evidence of a long-term
commitment to those interests.
‘Bower birds’ — someone who makes a habit of collecting
experiences just because they will look good on a CV —
are easy to spot and they do not impress an employer who
is spoiled for choice in a flooded graduate job market.
Employers want to see students who engage enthusiastically
in learning across disciplinary boundaries and have the
beginnings of a passion for a particular discipline. They want
to see students who have authentic, enduring commitments
to sporting and/or cultural pursuits. They want to see
students who take on part-time or volunteer work that
places them within diverse work teams, thereby
demonstrating they can learn how to work effectively with
a wide range of people. They want to see students with a
long-standing willingness to sincerely engage in communitybased service or project work.
So both the ethos of trans-disciplinary capability and the
beginnings of a seed of passion for a particular discipline are
more powerful if they begin in secondary school. This is true
not only for students’ ultimate employers, but also for the
students themselves whose engagement in a wide variety of
learning and co-curricular activities will help them learn
more about themselves and, therefore, better understand
where they want to take their learning beyond school.
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Balancing human doing
with human being
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‘In today’s rush, we all think too much — seek too much — want too much
— and forget about the joy of just being.’ Eckhart Tolle

T

he pursuit of balance in our daily lives is indeed a
worthy quest, particularly in the rich learning
environment that Brisbane Girls Grammar School
offers. Life balance is about successfully managing and
living our lives, seeking balance between the extremes
— between order and chaos, between moving and being still,
between work and leisure. When we are able to develop a
sense of control over knowing when to shift from one to
the other, and being able to do so with a spirit of full
engagement, a healthy equilibrium is established that can
lead to an improvement in our work practices, our
relationships and promote within a positive state of
wellbeing.
Wellbeing can simply be defined as the combination of
feeling good and functioning well (Waters, 2017). Research
into student wellbeing has been prolific in the last two
decades, and clearly informs us of its importance during
adolescence. Students with high levels of wellbeing are
likely to enjoy enhanced physical health, richer social
relationships, more optimism for the future and higher
academic performance. Having high wellbeing at school also
has a positive impact on a student’s life after graduation and

well into adult life. Longitudinal research demonstrates
the positive impact that adolescent wellbeing has on
employment, earning capacity, relationship satisfaction
and the likelihood of engaging in volunteer work in the
community (Waters, 2017).
There is no denying that contemporary society is one of
incredible busyness. Society impresses upon us the need to
do more and to be more. From a young age, our students, in
the earnest quest to be their best selves, struggle at times
with over-commitment. Life is transformed into a frantic
dash from one scheduled event to the next, with parents
juggling the roles of worker, carer, chauffeur and
cheerleader. This ‘executive childhood’ results in our youth
replacing time for stillness, reflection, creativity and play
with a demanding schedule of co-curricular activities.
Technology has contributed to this frenetic pace with the
pressure to be hyper-connected. Girls traverse the school
grounds armed, at the very least, with an electronic
notebook and a mobile phone. These technological tools
of the modern age bring a new platform of learning to the
classroom, along with the challenges and pitfalls that
present themselves around the topic of digital etiquette.
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Living in today’s tech-saturated environment, along with the
demand to be responsive to inevitable technological change,
creates tension.
For all of us, but especially for our girls who are still
developing their cognitive capacities, a torrent of stimulation
is just one click away. The lure of perpetual connection is
tempting, but we must be mindful of the need for
‘technology downtime’ to cultivate the art of attention,
provide opportunities for face-to-face conversation, and time
for deep and purposeful thought and reflection. To function
effectively and happily in an ever-increasing virtual space,
we must commit a significant amount of time to living
without it. In the educational sphere, it has become essential
to teach our students the importance of balancing human
doing with human being.
Brisbane Girls Grammar School’s commitment to a mindful
approach to learning has slowly but surely become a positive
force and goes some way to providing an antidote to the
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busyness of the contemporary lifestyle in which we find
ourselves. Mindfulness at Girls Grammar is seen as a form
of mental training. It is a natural and cultivable cognitive
skill, characterised by awareness of present moment
thoughts, emotions and physical sensations and it can be
deliberately developed. Often, we pay little attention to our
experiences in the present moment. We become distracted
by thoughts, feelings, by external events, by our interactions
with others, or by our memories about the past and our
hopes and fears for the future. In contrast, it is possible to
realign ourselves to stay consciously aware of our
experiences, allowing us to experience things as they really
are and have choice over how we respond. ‘Ultimately,
mindfulness means “to remember” — to remember our
core values, our motivations, our key aspirations — in order
to approach situations with a heightened sense of
awareness. It brings us out of automatic pilot and sets us up
to approach life in a spirit of inquiry, equanimity and
compassion’ (Fort-Catanese, 2014).

Mindfulness has the potential to promote adolescents’ social
and emotional functioning and as a consequence, improve
their academic outcomes (Hennelly, 2011). The .b Mindfulness
in Schools program — considered the gold standard in
mindfulness practice and since 2016, an integral part of our
Year 8 Ethics programme — was designed through a
collaboration between Oxford, Cambridge and Exeter
Universities. The programme is supported by strong empirical
research linking it with significant positive effects on
adolescent resilience, relationships and wellbeing. Studies of
the .b programme demonstrate its association with immediate
improvements in adolescent functioning and wellbeing, and
ongoing positive outcomes, which suggest that further gains
can be made as students integrate mindful attitudes and
practices into their daily lives.
In addition to the course in Year 8, all students have access to
mindfulness training through House Group sessions and the
School House and Year Level Assembly programmes, led by
staff certified in the facilitation of the .b Mindfulness in
Schools project. Sound files are also available to all students
through Moodle, the School’s Learning Management System.
Just as physical exercise is vital to a desk-bound workforce,
mindfulness is being seen as a tool for dealing with the
complexity of our information-rich lives.
It is wonderful to see students from all areas of the School
adopting the practice and feeling confident to share their
experiences with their teachers:
	Before the Year 8 Seconds race at regattas, we all sit in the
boat and do a .b. This is a really good method to get in the
zone and concentrate. Poppy Prance (9R)

	I did a .b before my Science exam and it really helped me
to stop shaking, as my hands often shake when I am
nervous. Thank you so much for teaching me this technique.
Sophia Rothwell (8G)
	At Met North High Jump, I was really stressed as there were
really good jumpers and I was doubting myself. However,
before my run up, for every single jump, I stop and do a .b.
I take a few breaths and calm myself down. I completely
relax and don’t jump until I am ready and in a good mindset.
I ended up placing in the competition. Josie Burke (9H)
	I practised .b before my exam today and it really helped me
to focus instead of thinking of other issues I had to sort today.
I was really pleased because I often don’t finish the whole
test in time but this time round, I had five minutes to spare.
Thanks for spending the time with us today to help us with
mindfulness. Luella Blackwood (8B)
If diligently practised, mindfulness can assist young people
to achieve greater focus, think in more innovative ways,
improve working memory and enhance planning, problemsolving and reasoning skills. Research also attests that
adolescents who are mindful, either through their individual
character or through training, tend to experience greater
wellbeing. At Brisbane Girls Grammar School, we see our
role as developing teenage girls who will be confident,
courageous, creative, ethical, empathic and respectful of
themselves. We aim to nurture their potential and nourish
their minds and character. Mindfulness is one tool that can
help us to do that.
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Spacetime: a sonata in four
movements
M R A N D R E W P E N N AY, D I R E C T O R O F C R E A T I V E A R T S | F R I D A Y 9 J U N E 2 0 1 7

FIRST MOVEMENT: TIME MOVES SLOW

I

n September 2001, just days before the Twin Towers
collapsed in New York, a performance of John Cage’s
ORGAN2/ASLSP (As Slow As Possible) began in the
St Burchardi church in the small town of Halberstadt,
Germany. Cage’s devotees had constructed a large-scale
realisation of the composer’s intention. The work was to
be stretched out, commencing with notated silence lasting
more than two years. Yes, two years. The first three notes
then sounded on the purpose-built organ and rang out for
another two and a half years.
Although there have been just a handful of notes
performed since then, the next glorious note will sound just
prior to our Year 12 external examinations in 2020.
The work will conclude in 2640. Like ancient pieces hung
on gallery walls, this art is bigger than any of us.

SECOND MOVEMENT: VIGNETTES
At 6.00 am, Mrs Davidson rolls in. She will have the room
set up by the time her young musicians arrive. Their first
warmup resonates through the building at 7.00 am. Two
floors up, Grammar Dance girls stretch and flex.
Following House Group and an impromptu cupcake party
up on Level 5, girls dash to their first lesson. Outside Ms
Eaton’s room on Level 2, a hidden balcony at the far back
of the School provides solace for a Year 9 girl using her
mobile to record a collage of layered vocals to reinterpret
a Canadian folk song.
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She will polish her work at home after Wind Symphony
rehearsal and upload her efforts to Ms Eaton later tonight for
feedback.
On her way to find a piano, a Year 7 girl brushes her hand
along a row of gongs from a loaned Indonesian gamelan
orchestra. Her theoretical understanding of the Western
musical scale is slowly transforming.
By lunch, song writers hone their craft in clumps. The concert
is next week and they rehearse their ability to transform
energy to vocal folds, air then ear. Captured on a friend’s
phone, their songs resonate years after they leave School.
Their songs are bigger than us.
Mrs Riveros ushers girls to Level 3 for Drama. They are late,
with semi-scrubbed paint on their faces following the openair dance party to celebrate Blue Day. Within a minute,
Stanislavski’s timeless questions rule their movements:
Who am I? Where am I? What time is it?
Minutes after the school day finishes, these same Drama
students re-occupy useable space on stairs and alcoves like
black ants before a storm. It must be Week 7. Grammar
Singers are in full flight. Avoid the stairwells to the north,
Charlotte and Emily are recording their ukulele duet this
afternoon, basking in the warm reverberation of the space.
Meanwhile, up on Level 6, four Visual Art teachers become
subjects in a visceral student installation. The Year 12 girl, in
a lab coat, directs them into booths where they are instructed
coldly to sign and date their own Death Certificate. The
teachers will be here long after the girl has packed up and

headed off to soccer. They discuss her work into the night.
Two years later, they will still talk about it.
After a long day, Ms Hollie rushes to catch the ferry home to
Coochiemudlo.

THIRD MOVEMENT: THE BLINK OF AN EYE
Ten years have passed since the Cherrell Hirst Creative
Learning Centre was officially opened in May 2007. Accolades
including the Sir Zelman Cowen Award for Public
Architecture remind us: this building is titanic in its impact on
the daily lives of our students. The building itself is art. It will
be here long after we are gone.
Before the Creative Learning Centre (CLC) was constructed,
Drama girls had class upstairs in the Main Building. The old
Music classroom is now Mr Vogler’s sawdust-filled workshop.
In some respects, it seems like a long time ago, but consider
Bill Bryson’s uncanny ability to help us re-consider scale.
He reminds us that if Earth’s history were compressed into
twenty-four hours, humans would emerge one minute and
seventeen seconds before midnight (Bryson, 2003).
The CLC represents a small sliver of our 142 years at Brisbane
Girls Grammar School — it arrived at 10.18 pm when the
School’s life is scaled back to twenty-four hours — but it
quickly transformed the Creative Arts. Its extroverted design
is perfect for what Professor Su Baker (2016) calls a ‘porous
exchange of infrastructure’, allowing audiences, gallery viewers
and students clarified access to the arts.
Our recent ArtsFest, curated by Arts Captains Rosie Dann
(12B) and Laura Kimble (12E), capitalised on the architecture
of the CLC with a series of outdoor lunchtime concerts.

Rosie and Laura echoed the sentiment of Risenhoover and
Blackburn who long ago suggested ‘unviewed paintings,
unheard sonatas and unread poems fail to fulfil the criteria of
the creative act, for creativity has a social dimension’ (1976).

FOURTH MOVEMENT: THE TIDE
When she was Writer in Residence at Brisbane Girls Grammar
School, Professor Erica McWilliam (2012) observed and
articulated a key aspect of our work in the arts: our steadfast
focus on ensuring ‘pleasure of the rigour of learning’ for our
young artists, ensuring they had requisite skills to meet
twenty-first century demands. What good are the arts in a
broad course of study? ‘It is not garnish to the productivity
roast, but fundamental to the sort of complex, challenge-ridden
and rapidly changing economic and social order in which our
young are seeking a future place and meaningful identity’
(McWilliam, 2016).
The UNESCO Road Map for Arts Education (2006) features
Sir Ken Robinson’s view on the role of the arts, reminding
us that ‘imagination is the characteristic feature of human
intelligence, creativity is the application of imagination, and
innovation completes the process by utilising critical
judgement in the application of an idea’. Pleasurable, rigorous
work in the Creative Arts gives students every opportunity to
hone these capacities in an innovation-centric era.
Far from pandering to the common view that the arts are ‘to be
consumed by the professions in their leisure hours’ (Borland J
et al, 2015), our contribution to a broad, liberal education is to
enable students to make more meaningful connections
between their music-making, acting, artworking and their
entire world beyond school.
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IMPORTANT PERSPECTIVES
M S JAC I N DA E U L E R , P R I N C I PA L

A

t the heart of a broad, liberal education at Brisbane Girls Grammar
School is the development of higher-order, critical thinking skills and an
open-minded approach to learning.

Within our culture of embedded learning — where teachers and students
together model a passion for diversity of thought and intellectual rigour in
forming opinions — Grammar girls engage in lively, well-informed, respectful
discussion and debate.
In a world that often encourages young people to focus on material gain while
neglecting to cultivate a rich inner life, never has it been more important for
the voices of strong, independent, compassionate women to be heard in the
shaping of a more enlightened, progressive world.
As Nigerian writer, Chimamanda Ngozi Adichie, stated in her essay
We Should All Be Feminists, ‘Culture does not make people. People make
culture. If it is true that the full humanity of women is not our culture, then
we can and must make it our culture.’
This selection of student Perspectives reveals the depth of thought among
our students, their readiness to be tomorrow’s leaders and their willingness
to challenge the status quo and speak out against injustice and inequality.
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On being a ‘Grammar girl’
Head Girls 2017, Lucinda Duke (12H) and Elizabeth Prins (12B), discuss the spirit and diversity of
experiences at Brisbane Girls Grammar School and how they serve as the educational foundation for
young women to contribute confidently to their world.

Beyond our backyard
Junior Merle Weaver Public Speaking Competition winner, Adhiti Gobindnarain (10E), asserts that as
tomorrow’s leaders, today’s youth will see beyond borders, race, religion and gender, and be true
citizens of the human race.

Child sweatshop labour
Senior Merle Weaver Public Speaking Competition winner, Isabel Nolan (12B), reveals the brutal
reality of child sweatshop labour and thoughtfully questions our own roles in exploiting children in
the product supply chain.

Luck is not a matter of chance
Abirami Somasundaram (12M) reasons that beyond being merely a matter of chance, preparation,
hard work and positivity go a long way towards making a person ‘lucky’ and encourages readers to
let go of doubts and pursue their dreams.

Mind over matter
Penelope Sophios (10W) urges readers to unleash the power of their minds by offering insights into
and examples of how a positive mindset can change for the better the outer aspects of people’s lives.

INSIGHTS 2017 BRISBANE GIRLS GRAMMAR SCHOOL

61

ON BEING A ‘GRAMMAR GIRL’
H E A D G I R L S A D D R E S S ‘ PA R E N T I N F O R M AT I O N E V E N I N G ’
LUCINDA DUKE (12H) AND ELIZABETH PRINS (12B)
| THURSDAY 23 FEBRUARY 2017

Elizabeth Prins: Good evening Ms Euler, parents, friends, and
guests of the School. My name is Elizabeth Prins and this is
Lucinda Duke and we are the Head Girls of Brisbane Girls
Grammar School in 2017.

only a few boys in my class could enjoy. I had always limited
myself to the category of someone who liked English and
writing, but never as someone with a real interest or even
talent for science.

Over the past 142 years, Brisbane Girls Grammar School has
been a leader of excellent scholarship, producing young
women who are able to contribute confidently to our world.
This evening, Lucy and I hope to share with you all our
personal experiences at Girls Grammar and how the School
has helped us to celebrate diversity, embrace gratitude, and
promote teamwork over the past four years.

But it didn’t take long in my first year at Girls Grammar for
that attitude to get a reality check. Soon after being exposed
to what science was actually like and to an environment and
teachers who were quickly able to instil in me the confidence
to do well, I became open to truly enjoying science;
particularly as a young girl. Soon science was not only my
subject of highest achievement, but my favourite subject.
You’ll find similar stories of many girls who have never been
so broadly exposed to the kind of support and encouragement
in academia before they became a Grammar girl.

Lucinda Duke: I’ve always been someone who has loved
school, loved learning, I used to think that I was just perhaps
a bit of a nerd, but at Girls Grammar that love of learning is
simply the norm. The range of subjects and this intensity to
learn felt like I’d finally found my place. In Year 8 alone, I got to
try out Multimedia and Interactive Technologies, Drama, Music,
Art, German and something I was particularly excited to come
to this School for, Latin. I am now in my fifth year of studying
Latin and it is still one of my most enjoyable and enriching
subjects. A subject I would never have had the opportunity to
study at any other school in Brisbane.
Another major development for me academically, was finding
my place as a girl in STEM. Right now, I study Maths C,
Maths B and Chemistry, and I hope to continue a career in
Science after I leave school. However, I didn’t originally have
this passion. In primary school, I had always thought that I
wasn’t good at science, that science was boring, something
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Elizabeth Prins: While we both highly value our academic
commitments, we also take part in a number of co-curricular
activities. Our Dean of School, and well-known legend, Mrs
Harvey-Short spoke to us at whole school assembly a couple
of weeks ago about the importance of co-curricular
involvement. Mrs Harvey-Short highlighted the fact that at
Brisbane Girls Grammar School, sport, arts, and service are
not part of our extra-curricular programme, but our cocurricular programme. Because every aspect of our school
community is valued equally as highly as the rest, and the
same applies to every single Grammar girl.
My best friends and I provide pretty good examples of the
variety here at the School. By Week 2 of Year 8 I had met a
kindred spirit in a girl called Rosie.

We met in class and became instant friends despite our very
different interests, hers being drama and singing, and mine
being soccer, tennis, softball and Grammar Environmental and
Conservation Organisation. A little while later, we both
individually met another girl, Catrina. I met Catrina through
band and Rosie met her through Touch and we instantly
became the ‘Three Musketeers’, or due to our very mild
physical similarities to them, Charlie’s Angels.
Four years later, Rosie’s love of all things artsy lead her to be
Arts Captain, Catrina’s competitive nature lead her to the role
of House Captain, and my borderline obsession with all things
Girls Grammar lead me to having the honour of being Head
Girl.
Because whether your daughter is a future Olympian, or she
just really enjoys anything from yoga, to rock-climbing, to
calligraphy, every girl has not just one opportunity, but many to
showcase her talents and her skill-sets and to be a part of the
Girls Grammar sisterhood.
Lucinda Duke: Like Elizabeth and so many other girls in the
school, I have loved my co-curricular experience at Brisbane
Girls Grammar School. Over the past four years I’ve been
involved in volleyball, softball, multiple choirs, and ensemble
groups, first playing flute and now, bassoon. In all these
groups I have made friends and gained skills beyond just
playing the right notes. I have also learnt how to listen and
cooperate as part of a team, to have self-discipline and take
responsibility for myself and understand my impact upon those
around me. But something that has profoundly affected me as
an individual, is my involvement in debating.
Before coming to Girls Grammar I had zero experience. All I
knew was that I had enjoyed a little bit of public speaking and
that debating might be something fun and new to try.
Fast forward to last year, where my team finished our season
undefeated, having won the Brisbane Girls Debating
Competition as well as the overall Queensland competition,
where we very much relished knocking Brisbane Grammar
School (our brother school next door) out on our way to
winning the Grand Final. Now, in my fifth season of debating,
I have made countless connections not only with the girls in
my own team, but with students from other schools I have
debated against.
KIRSTEN VILJOEN / 10E
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I have also had the privilege to be coached in particular by two
Grammar Old Girls — Grammar Women. I am now fortunate
to consider both of these strong, intelligent young women
as mentors in so much more than just debating. These
relationships and invaluable confidence and consideration of
the world around me are gifts of my co-curricular experience
that I shall carry with me well beyond leaving school.
Elizabeth Prins: Not only have I been involved in sport and
music but also in service. In fact, two of my most fond
memories over the years have been when I was involved in
service at Girls Grammar. During our Year 10 community
service programme I helped the teachers at Red Hill Special
School over the holidays. When my mum picked me up after
the first day I said that I had never felt so physically or
emotionally exhausted in my life. But I loved it. The
experience was rewarding in a way that I never could have
imagined.
I had a similar feeling at the end of last year when I made
sandwiches for people experiencing homelessness with our
school’s service group, the Ecumenical Coffee Brigade (ECB).
It is one of many service groups here at Girls Grammar, all of
which are very popular and are almost entirely run by
students themselves.
This is one of the many things that I love about this School
— the fact that students contribute hugely to the operation
of the school. Girls Grammar is one of the only schools that
I know where student leaders are chosen solely by the girls,
and where goals for the year are decided upon by a Council
made up only of elected student representatives.
Lucinda Duke: We have so many student-led occasions,
including our fortnightly formal assemblies, in which the
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students are the predominant speakers. But one of the best
examples of a student initiative this year, was one heralded by
our 2017 sports captains, who came up with the concept of
‘permission to play’. It’s a simple idea really, in the Year 7
girls’ first week of school, each one of them was given a
handball with the words ‘Permission to Play’ written on it.
A major transition from primary school to high school is the
sudden loss of playtime, a time where they could have fun
and be active. So often girls come to secondary school and
feel that at break time they just have to sit around and eat
their lunch because that’s what everyone does, that’s what
a high school girl does. But permission to play is all about
letting girls know that they can play, they can have fun being
active, and with handball on a recent trend with the senior
girls already, this initiative seemed like a perfect fit. This
message along with many others
we want to send to these young girls is so much stronger
and has such a greater impact because it comes from us,
it comes from the girls around them.
Elizabeth Prins: As a Student Council this year we developed
three main goals — to celebrate diversity, to embrace
gratitude, and to promote teamwork. All of these goals can be
summed up with our motto for the year, Out of the Blue. Over
the next year, we hope to celebrate our diversity within the
Blue, be grateful as individuals who emerge from the Blue,
and promote teamwork as a school community, as Grammar
sisters, as the Blue.

I am the first Grammar girl in my family, but I know that I will
not be the last. Because I will look back on my school years
with nothing but enjoyment and love for this school and its
spirited and diverse environment. Once a Grammar girl,
always a Grammar girl.

BEYOND OUR BACKYARD
ADHITI GOBINDNARAIN (10E), PRIZEWINNING SPEECH OF THE 2017
JUNIOR MERLE WEAVER PUBLIC SPEAKING COMPETITION | FRIDAY 24 NOVEMBER

T

omorrow’s true leaders are citizens of the world. They
believe that every human deserves a fair go. They act with
empathy and see beyond race, religion and gender. They
are passionate and burn with desire to improve humanity. So I
ask you, are you a citizen of the human race?
Terrorist attacks. The threat of nuclear war. Ethnic cleansing.
Catastrophic natural disasters. Humanitarian crises affecting
billions across the world … thousands of people die daily,
fleeing merciless wars that have stolen their lives. Every day,
people die simply because of their race, religion or gender.
Is this the world we, tomorrow’s leaders, want to inherit? We
cannot continue to only focus on our own backyard. We are
connected to everyone, everywhere in the world — through the
Internet, social media, migration, trade … Most importantly we
share the planet. To lead a more equitable and sustainable
world, our generation must think and behave like global
citizens. Citizens of the human race.
While a small percentage of the world’s population is
prospering, the rest is falling further and further behind, and
this wealth gap is widening at a frightening rate. This situation
has arisen from decisions — the man-made decisions of
colonial powers and corrupt governments that have set off a
chain of disastrous consequences. If we as today’s youth do not
fight for and initiate both social and environmental changes,
future generations will pay the price for our indolence. All it
takes to make a difference is for those of us who understand
this critical concept, to take a stance.

A perfect example of this is Davinia. She started off by asking
her Facebook friends to donate pennies to help fund girls’
education. She wasn’t expecting much, but after collecting

700 000 pennies, she is able to send more than 120 girls
in developing nations to school. You see, Davinia is willing
to focus on people that are not her, people she’d likely
never meet. Unlike Davinia, many of us would identify as
an Australian, or a member of a country. Yet what we tend
to forget is that first and foremost, we are a member of the
human race. If more people can adopt this way of thinking,
the world’s greatest problems become less insurmountable
to solve. And that’s just it, they are the world’s problems.
Let’s take global warming as an example. It does not affect
a single nation. It affects every single person living on this
earth and it is going to involve a joint sense of responsibility
and combined effort from all of us to counter it.
To quote Graca Machel, ‘Preventing the conflicts of
tomorrow, means changing the mind-set of the youth today.’
Mrs Machel is right. We cannot continue to float around in
our protected bubbles and forget about these impeding
global issues. Instead of searching for the latest iPhone or
eyeshadow pallet to add to our collections, we need to look
up from our screens and understand what is happening
across our world. As an example, 3.5 billion people survive
on less than $2.50 per day. In stark contrast, it was widely
broadcast earlier this year that Australians throw away
$8 billion worth of edible food every year. These facts are
a bitter pill for any member of the human race to swallow.
As tomorrow’s leaders, we have to think independently and
responsibly, and not simply accept the rhetoric of our
politicians and the media. For example, the plight of the
Rohingas in Myanmar has been compared to both apartheid
and ethnic cleansing. Why have political leaders taken so
long to condemn their treatment?
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While Hurricane Harvey was belting Texas, devastating monsoon
rains were affecting forty-one million people across India,
Nepal and Bangladesh. More than 1 000 people lost their lives.
In comparison, the latter received minimal media coverage.
This is where we, the youth today can make a difference.
We do not need more weapons or dividing messages from
politicians nor do we need biased media coverage of serious
global issues.

Tomorrow’s true leaders are citizens of the world. They believe
that every human deserves a fair go. They act with empathy
and see beyond race, religion and gender. They are passionate
and burn with desire to improve humanity. So I ask you, are
you a citizen of the human race?

CATHERINE FOGDEN / 9O
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CHILD LABOUR SWEATSHOPS
ISABEL NOLAN (12B), PRIZEWINNING SPEECH OF THE 2017
SENIOR MERLE WEAVER PUBLIC SPEAKING COMPETITION | FRIDAY 17 NOVEMBER

L

ucy and Ishika have the following in common: they’re both
ten years old; they both love pink; and they’re both scared
of the dark. But that’s where the similarities end. Lucy
spends her days going to school and playing with her friends.
Ishika spends every waking moment cramped in a sweatshop
under volumes of $5 T-shirts, breathing in toxic chemicals and
praying the exits aren’t blocked if there’s a fire. So, what is to
blame for this exploitation? Who could force a child to endure
such agonising conditions? The fast-fashion industry.
Good morning, I’m Isabel Nolan and today I’ll explain why the
labour conditions produced by fast-fashion retailers are morally
reprehensible. I’ll be making two points. Firstly, that this
industry physically and mentally assaults its defenceless
workers and secondly, that it irreversibly destroys the futures of
its child labourers.
To begin, we’ll discuss the physically and mentally crippling
conditions that plague Ishika every day. Though her hands are
only little, she’s expected to sew more than a thousand
garments in twelve hours. Her dirty water and roach-infested
meals are taken from already pittance pay. Ishika’s small
blessings come in the form of picking up more cloth, as her
muscles relish the chance to move, even if it’s just for a
minute. This excruciating labour entraps vulnerable children,

just like Ishika in a cycle of constant pain, hunger and
exhaustion. But the turmoil is not confined to her body.
Depression is a predictable side effect of her mind-numbing
labour. However, the ever-inventive, fast-fashion geniuses have
come up with a solution: to line the windows with bars, the doors
with locks and the buildings with suicide nets. For the children
working inside, these adjustments are just another reminder that
to us, the Australian consumers, they are machines — too
valuable to be replaced but not valuable enough to be treated
like humans. Delegates, I know we find this utterly disgusting
because when we feel guilty we donate to Ishika, the same
clothes she once sewed, now dirty and neglected, as a token of
our apology. But, does this really undo the debilitating conditions
we allow her and every child like her to suffer?
Now, this brings me to my next point: garment factories destroy
the futures of their child labourers. Ishika’s long working hours
eliminate any possibility for her to receive an education. In
developing countries, education is the key stepping stone to a
high-quality life. Yet this is viciously robbed from Ishika at the
hands of money-hungry, materialistic, merciless, fast-fashion
companies. As if this isn’t punishing enough, sweatshop labour
breaks down children’s bodies over time. Many acquire lung
diseases from breathing in noxious chemicals and most develop
partial blindness from squinting at stitches from dawn to dusk.
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As an adult, Ishika’s body will be too deteriorated for skilled
labour. And yet here she is still waiting for her greatest fear to
materialise. At the tender age of ten, she knows it won’t be long
until her boss forces her to take birth control, or worst still —
sterilises her. After all, pregnant women can’t sew very quickly.
Ladies and gentlemen, Ishika knows there’s no escaping her
lifetime career of poverty and stitching ‘this is what a feminist
looks like’ onto fast-fashion crop tops. We banned slavery, so
why are we letting it happen now? What did this little girl do to
deserve this life sentence? Why is she less deserving of the
protection and care that we afford our own children?

Delegates, I know our discussion has compelled you to
believe that change is necessary. So how can we achieve this
change? We must petition our government to require that
clothing retailers selling in Australia meet minimum safety
standards and only hire individuals of legal working age.
We must boycott brands that disobey this legislation. And we
must open our hearts to these children and our wallets to the
charities that fight for their emancipation. Ladies and
gentlemen, Ishika is just one child in 168 million that need
our help and they need our help now.

ASHLYN NICHOLAS / 12G
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LUCK IS NOT A MATTER OF CHANCE
ABIRAMI SOMASUNDARAM (12M) | THURSDAY 7 DECEMBER 2017

T

he rise of so many celebrities to fame, is often attributed to
luck and chance. Oprah Winfrey was lucky to have been
offered a job at a local radio station which led to her rise to
fame. Johnny Depp was lucky to have accompanied his friend
to an audition, at which he, himself, was cast, leading to his
rise to fame. Vin Diesel was lucky enough to have his talent
spotted by Steven Spielberg leading to his rise to fame. But was
it mere chance that Oprah Winfrey was charismatic and driven
enough to become a famous if not the most famous TV host?
Surely it wasn’t chance that Johnny Depp and Vin Diesel were
both talented enough to win roles in movies. So then, what
does being lucky actually mean, if it’s not just a matter of
chance?

individual mindset. When they win a bet, people fear that they
will lose the next one and therefore make safer bets, resulting
in their being more likely to win. On the other hand, those who
lose, make riskier bets, expecting to win the next one and
therefore continue to lose more money. This made me realise
that whilst the ‘lucky winner’ had to win a bet to start a ‘lucky
streak’, they didn’t keep this streak due to pure chance; rather
it was their choices and mindset that kept them lucky. Being in
the vicinity of a ‘lucky’ object also played a factor in people’s
abilities. When given an anagram to solve, those who were able
to keep objects they perceived as ‘lucky’ solved it faster. So
maybe we should all label those pens in our pockets as ‘lucky’
so that in our next exams we will perform better.

My own views on luck are quite nicely summed up in Oprah
Winfrey’s statement that ‘luck is preparation meeting
opportunity.’ She went on to say that ‘if you hadn’t been
prepared when the opportunity came along, you wouldn’t
have been lucky.’

But while I have accounted for lucky objects and people, what
about unlucky days? Just as Friday the thirteenth is bad luck in
Western superstition, there are auspicious and inauspicious days
in my own religion, Hinduism. On the more unfavourable days,
we are advised to attend rituals at the temple and take
precautions against the possibility of harmful events occurring.
Even though it seems to be completely roundabout and illogical,
it’s possible that these days are ‘unlucky’ because we make them
so. Maybe our mindsets on these days are so pessimistic, that we
create these detrimental events without meaning to and thereby
continue the cycle of perception of this day as being unlucky.

In coming to this conclusion, I pondered over this question
of luck and did some research. Researchers have found that
luck has more to do with psychology than probability. Those
perceived to be ‘lucky’ are more likely to have a positive
attitude and be open to new experiences. The ‘lucky streaks’
people experience when placing bets actually have to do with
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I concluded from this research, that to increase my own luck,
I needed to find out what exactly a ‘lucky’ mindset was and
how I could incorporate it into my own life. I found that those
that think positively and believe that they can be ‘lucky’
seemed to be those gifted with luck. I’ve devised a way to test
this theory, so if you see me at the 2020 Olympics, you’ll
know it worked! But seriously, maybe we should start to see
the glass half full rather than half empty. As TV series actor,
Neil Patrick Harris says, ‘Maybe we should stop seeing our
car being rear-ended as an example of why our lives continue
to be one road block after another and start feeling grateful
that it wasn’t worse’.
I’m not trying to persuade you into thinking that luck has
absolutely nothing to do with chance. I’m not trying to say
that it has entirely to do with your mindset and by working on
fixing that, you will be initiated into a world of luck. But I do
think believing that you are lucky and continuing a positive
mind frame can go a long way towards making you a more
‘lucky’ person. As eminent academic and author Richard
Wiseman says, ‘Lucky people create, notice and act upon the
chance opportunities in their lives. Being in the right place at
the right time is actually all about being in the right state of
mind’.
Oprah Winfrey, Johnny Depp and Vin Diesel didn’t wait
around for a ‘lucky break’, they worked hard to achieve what
they have. So, ladies, let's stop waiting. Let's get up, let go of
our doubts, and pursue our dreams.

EMMA-ROSE NEIL / 7M
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MIND OVER MATTER
PENELOPE SOPHIOS (10W) | FRIDAY 10 NOVEMBER 2017

H

ave you ever wondered if you can really change your life
just by thinking? We have seen it time and time again,
people achieving amazing feats with their bodies — like
walking over hot coals or across tight-ropes hundreds of metres
in the air — through sheer determination and willpower. Mind
over matter.

Just how powerful can our minds really be? Did you know that
your mind has the ability to trick your body into thinking that a
fake treatment is in fact real? In many research studies (that is,
clinical research into the effectiveness of pharmaceutical
products) some participants are given the ‘real drug’ while
others are given a ‘sugar pill’, with neither party knowing
which they are taking. For those with the sugar pill, the brain
convinces the body that the drug they are taking is working and
they start feeling better. This is known as the placebo effect. I
can relate to this, as through this last week of assignments and
exams, I have been keeping myself alert by drinking coffee. I
have never felt more focused. However, only last night did I
discover that all this time I had actually been drinking decaf. My
mind was convinced that the caffeine was keeping me awake.
While placebo effects are associated with positive outcomes,
nocebo effects are associated with negative outcomes. Cast
your mind back to primary school days. You probably didn’t
even realise that you began scratching your hair at the mere
mention of the word ‘headlice’. See, the power of the mind.
As you can see, your thoughts can frame the triumphs and the
tragedies in your life. So how can we use our mind to have a
more successful life? People accomplish this through positivity
and visualisation.

The power of a positive mindset inspires thoughts that awaken
us to our greater potential. I’ve seen firsthand the benefits of
a positive mindset. My grandmother has been diagnosed with
breast cancer not once but twice, fourteen years apart, and
has beaten the odds by truly believing that she would survive.
Throughout her treatment, she surrounded herself with a
positive environment, which allowed her to overcome mental
barriers that may have inhibited her recovery. A remarkable
display of mind over matter.

Through the power of visualisation, we imagine what we hope
to achieve in the belief that it will come to pass. When a person
visualises they are going to do something and they stick to it,
they often succeed. Tennis stars are a great example of this,
as they go over and over game plays in their mind before a
competitive match. This mental exercise allows them to better
focus on their game.
We know the power of our thoughts; they can either work for us
or against us. So girls, now as we are approaching the senior
years of our schooling, it is time for us to start changing our
mindset. Start blocking out all negative thoughts and start
believing in ourselves, constantly visualising our goals.
Surround ourselves with positive people and rid ourselves of
toxic situations to which social media can expose us.
The greatest revolution of our generation is the discovery that
by changing the inner attitudes of our mind, we can change the
outer aspects of our lives. So I urge you to unleash the power of
your minds. It is one of the strongest and most useful powers
we possess. When you unlock the power of your mind, you
unlock a life of no limitations.
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The importance of discomfort
for character growth
MRS JODY FORBES, SCHOOL PSYCHOLOGIST AND
STUDENT COUNSELLING CO-ORDINATOR | FRIDAY 14 JULY 2017

T

he responsibility of growing adults is not for the
fainthearted. While there will be times of pure joy,
there also promises to be moments of sheer terror or
despair. Nonetheless, it is a responsibility that our School
embraces steadfastly, for we know that to be a successful
adult one must be rich in both knowledge and character.
Developing and educating girls so that they contribute to
their world with wisdom, imagination and integrity is a
challenging task. Furthermore, while the environment and
opportunities may be ripe with promoting them, these values
cannot simply be handed over to a teenager by a parent or
teacher. Nor can they be gained without experiencing some
discomfort. As with most worthy gains, wisdom, imagination
and integrity can only be attained alongside patience, courage
and frustration. Increasingly, however, the ability to endure
discomfort seems to be waning. The impact this may have on
the character development of our future adults raises
concern. As educators and parents, we must encourage our
Grammar girls to step outside of their comfort zones. For it
is only by doing this, and developing her capacity to tolerate
discomfort, that a girl will be able to develop her wisdom,
imagination and integrity.
This process proves challenging for our current Grammar
girls as they are expected to navigate character formation
while embedded in an atmosphere of instant gratification.
Technology provides just about anything an adolescent girl
could desire instantly and effortlessly, whether it be
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information, entertainment or connection. The minute a
teenage girl is bored she is able to be entertained at the
touch of a button. When feeling insecure or lonely, she can
post a selfie to Instagram and be immediately lavished in
compliments from her peers. While the benefits of this seem
obvious, we must remain cognisant of the drawbacks of the
‘instant gratification generation’. Instant gratification can
rob a girl of the opportunity to experience unpleasant, but
nonetheless important emotions, such as boredom,
confusion or impatience. If boredom or loneliness can be
alleviated immediately, then it is not surprising that a girl
expects frustration, anxiety and sadness to be assuaged just
as quickly. Yet these emotions are a part of normal human
existence. In fact, two-thirds of the six classic human
emotions recognised by experts (happiness, sadness, fear,
surprise, anger and disgust), are unpleasant or negative
(Ekman, Friesen, & Ellsworth, 1972). Thus, negative feelings
are not only vital to character formation but are impossible
to avoid.
The ‘Kardashian effect’ — the notion that recognition and
success can be earned instantly and effortlessly — is
increasingly promoted by technology and popular culture.
While wisdom was once patiently sought by spending hours
trawling through the pages of an encyclopaedia, a recent study
of more than six million Internet users reported that two
seconds was the maximum length of time people were willing
to wait for a video to load (Krishnan & Sitaraman, 2012).

Thus, adolescents can start to believe that wisdom and
accomplishment should come quickly and with minimal
effort. Moreover, given the advances of the twenty-first
century, many argue that patience is no longer a virtue
— but avoiding impatience can have deleterious effects on
a girls’ capacity to achieve. In reality, success is rarely
gained without experiencing a wide array of unpleasant
feelings, including impatience, frustration and confusion.
In fact, substantial research supports this and
demonstrates that in regards to success, it is not enough to
be smart or talented. Psychology Professor, Dr Angela
Duckworth, champions the development of ‘grit’, which
she explains is the capacity to identify a goal and
steadfastly work towards it with persistence and tenacity.
Duckworth’s research has shown that grit, rather than
talent or ability, predicts achievement (Duckworth,
Peterson, Matthews & Kelly, 2007). So how do we assist
the adolescents of the instant gratification generation to
navigate the juxtaposition of instant gratification and grit?
Duckworth (2014) advises parents and educators that:
 hildren need to be taught to appreciate that they're
C
supposed to suffer when working hard on a challenge that
exceeds their skill. They're supposed to feel confused.
Frustration is probably a sign that they're on the right track
and need to gut it out through the natural human aversion to
mental effort and feeling overwhelmed so they can evolve.
Grammar girls are taught about persistence and mindset
from their arrival in Year 7. So too are students given
permission to make mistakes and fail. By removing the
expectation of perfection, we encourage girls to take risks
in their learning, for we know that this is the pathway to
developing wisdom. Exceptional learning has never been
defined as high achievement, rather it is the capacity to
engage in the (mostly) messy wrestle between not knowing
and knowing; to doggedly keep at it, whether you are the
teacher or the student, while exploring multiple pathways
to obtaining understanding. For a girl to engage in
exceptional learning she will need to possess the capacity
to endure fear and uncertainty and she must not dread
mistakes or disappointment. While it can be very hard for a
teacher or parent to witness a girl struggle, it is important
that we avoid rescuing her. In some situations, it is very

easy and tempting to remove the stressor facing a student
or readily offer a solution. However, we must resist this as
it is important for students to struggle, feel fearful, bear
making a mistake or feel disappointed. We also need to
remind girls that this struggle is normal and important and
not to be avoided. For once they start to avoid the
discomfort associated with learning, the learning stops.
Instant gratification also inhibits the development of
integrity. When a person can’t tolerate a difficult feeling
then they have a tendency to go to great lengths to avoid it.
How can one develop integrity if they cannot tolerate fear
or awkwardness? Acting with integrity involves living with
honesty and fairness. It can require courage as often one
has to go against the grain and make the right choice,
rather than the popular one. Whilst intellectually many of
our girls understand integrity, emotionally they are often
unable to bear the fear or awkwardness felt when engaging
with it. In fact, awkwardness seems to have become like
kryptonite for the adolescent girl. I have heard hundreds of
girls say they couldn’t possibly speak to a teacher, confront
a peer, or share feelings with their parent as it would be
‘too awkward’. ‘So what?’ I usually reply, ‘Awkwardness is a
feeling, it’s normal and it won’t last’. The irony is that like
anxiety, awkwardness is usually only reduced once it is
accepted, tolerated and enacted upon. Rather than seeking
emotional instant gratification by avoiding awkwardness,
girls need to be encouraged to accept this discomfort as
normal. Here, parents can provide assistance by
normalising their daughter’s feelings and encouraging
them to acknowledge, label and work alongside discomfort,
rather than trying to escape it.
In their book, The Upside of Your Dark Side, Kashdan and
Biswas-Diener (2014) suggest that guilt, self-doubt and
anxiety are all beneficial to becoming a better person. They
advise we learn to accept and sit with dark emotions as the
tendency to seek comfort and avoid discomfort can leave
us psychologically weak. Now this is not to suggest that all
feelings must be accepted and tolerated. In situations of
mental illness such as depression or panic, further
assistance and input is required. However, we do need to
rid adolescents of the notion that life is supposed to be
about always feeling good. Situations where a student acts
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in poor judgement often provokes rich learning experiences.
It can be necessary for a teacher or parent to go through the
motions of being ‘bad cop’, to create an opportunity for a
girl to feel anxious and stew in her guilt or remorse, in order
to come out of that a better version of herself. These are
often challenging times, not just for the student, but also
her parent. Being too quick to rescue, defend or deflect in
this situation can mean missing a wonderful opportunity
for character growth. It can help to remember the pivotal
moments of our own adolescence and how some of the most
difficult times, the biggest mistakes and major trouble at
home or at school, were often the greatest moments of our
moral development.
What does not help our Grammar girls is when we as
parents or educators are also not able to bear unpleasant

feelings ourselves. We are all tempted by instant gratification
and avoidance of distress and we can be too quick to defend,
rescue or comfort our girls. While teaching adolescent girls
how to feel discomfort, perhaps we first need to teach it to
ourselves. Watching our child struggle, face the natural
consequence of her behaviour, or miss out on something
can be incredibly hard. However, we must remember that
together we are growing adults and we want these adults to
be rich in character and intellect. As we lay the foundation
for our Grammar girls to become Grammar women, who
contribute to their world with wisdom, integrity and
imagination, we must develop our own capacity to bear
discomfort. For this will enable us to allow and encourage
our girls of the instant gratification generation to experience
rich moments of learning, no matter how hard it is for us to
witness.
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Sophia Beanland: visionary,
pioneer, dream-weaver
MS RACHAEL CHRISTOPHERSON, HEAD OF BEANLAND HOUSE
| FRIDAY 21 JULY 2017

‘Go confidently in the direction of your dreams. Live the life you’ve imagined.’ — Henry David Thoreau

I

n the 1880s, the world was very small for women. They
were expected to find a husband, bear children and
serve their family in their domestic environments. Yet,
at this time, significant changes were occurring in the social
landscape signalling the emergence of the suffragette, the
educated woman and the visionary leader.
Miss Sophia Beanland (1851–1925) was one such woman.
Educated, confident and independent, she took the daring
leap into the unknown when in 1882, aged just 31, she set
sail from her home in Bradford, Yorkshire, England to the
small colonial town Brisbane, Australia to assume the
position of the fourth Principal of Brisbane Girls Grammar
School. Her legacy is evident not only in the School’s Main
Building, the Beanland Memorial Library, the Esther
Beanland Prize and the School’s innovative curriculum,
but also in the Beanland girls today.
Miss Beanland was an educated young woman and
accomplished teacher who was destined to make a
profound contribution to the education of Australian girls.
Before journeying to Australia to take up the post as Lady
Principal at Brisbane Girls Grammar School in 1882, Miss
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Beanland was one of the fledgling teachers at Bradford Girls
Grammar School (Bradford Girls) whose foundation year is
also 1875. In a recent trip to England, I had the opportunity
to visit Bradford Girls, keen to trace the early history of this
remarkable woman. I was warmly welcomed by Principal,
Mrs Kathryn Matthews, and her staff when I visited Bradford
Girls on 28 June 2017. We were excited to discuss the
historical connection of our two schools, and Marketing and
Communications Director, Ms Elaine Tucker, presented us
with several fascinating historical documents that record
Miss Beanland’s talent as a teacher and future principal.
In her annual address in the Bradford Girls Grammar School
Reports (1877), Principal, Miss Porter, notes: ‘I have engaged
a new teacher, a Miss Beanland, who holds a first-class
Cambridge higher certificate.’ In fact, Miss Beanland gained
her degree from London University and achieved her
teaching qualifications at Girton College, Cambridge
University (Watson, 1992).
Miss Beanland’s dedication as a teacher was captured in
a letter written to Bradford Girls Grammar School from
alumna, Jessie E. Elgey (Bradford Girls, 1876–1883).

A scholarship recipient, Ms Elgey reflects with gratitude on
the education she received at Bradford Girls. After attending
Bradford Girls for seven years, Ms Elgey was ‘the first girl in
Yorkshire in the Cambridge Local Examinations.’ Achieving a
first-class with four distinctions, Ms Elgey was accepted into
Newnham College at Cambridge University:
 y health broke down — lung trouble — and the school doctor
M
would not hear of my going to Newnham: it must be Australia
or the South of England…Miss Beanland had been my class
mistress: she taught Latin and Science, and had left to be
headmistress of a school in Brisbane. She sent me a Latin
telegram in four words, ‘Come to me and I will take care of
thee.’ Can you imagine anything more generous? But Australia
in those days meant exile for life and I could not bear the
thought of leaving my mother (The Girls Grammar School,
Bradford Millennium Chronicle, 2001).
Miss Beanland was a progressive visionary who implemented
significant advances in the curriculum and facilities of
Brisbane Girls Grammar School. She developed the Arts
Curriculum — Art, Music and Foreign Languages —
employing accomplished international teachers. She insisted
that physical exercise was integral to the girls’ education,
launching a special appeal in 1886 for a school gymnasium
which was built in 1888; and she established the School’s
tennis club, building three tennis courts and awarding a
tennis prize in the annual speech-day ceremony (Watson,
1992). Miss Beanland supervised the construction of the
School’s ‘Main Building’ and founded a staff reference library,
which would later become the school library (Hatton, 2010).
In years to come this would be named the Beanland
Memorial Library and it is now housed in the recently
constructed Research Learning Centre. In addition, Miss
Beanland was conscious of effectively preparing her students
for the entrance exams to Sydney University (The University
of Queensland did not open until 1911) and universities in
England (Watson, 1992). However, she was mindful of
ensuring her students experienced a balanced education,
commenting that, ‘Working against time, and devouring
enormous masses of indigestible information with
competitive examinations in view [is] against true education’
(Beanland, 1888).

While at Bradford Girls, I shared Girls Grammar’s early
history, highlighting the extraordinary achievements of Miss
Beanland. Ms Matthews and staff were delighted to hear that
Miss Beanland had clearly transferred her Bradford Girls’
values to Brisbane. The founding headmistress of Bradford
Girls, Miss Mary E. Porter (1875–1880), wanted pupils to be
able to think for themselves and Bradford Girls was also one
of the first schools in England to include Physical Education
in the curriculum.
An advocate for young women, Miss Beanland was quite
vocal in the public arena about the contribution that women
made, and could make, to their communities. In the
Brisbane newspaper Boomerang, she responded to a
provocative letter about girls’ education, writing:
	
A writer has said that it is part of the education to bring all
the faculties of man to a state of perfection, and that, ‘A man is
perfect in proportion as he is fully equipped and prepared for
the right performance of the various duties and obligations
that devolve upon him in life’. For the word man substitute
woman, the statement is surely true, ‘A woman is perfect in
proportion as she is fully equipped and prepared for the right
performance of the various duties and obligations that devolve
upon her in life’ (Beanland, 1888).
She was committed to the liberating nature of education,
describing education as ‘the most important subject that can
engage the attention of mankind’ (Beanland, 1888). Miss
Beanland maintained that education shaped a woman to be
‘more independent in spirit, more developed in character,’
and that ‘a woman had the right to a fuller life’ (Beanland,
1888).
Living up to the adage, ‘Always a Grammar girl’, Miss
Beanland maintained her relationship with Brisbane Girls
Grammar School for the remainder of her years. On the
advice of her doctor, she returned to England in April 1889,
but would later establish the Esther Beanland Medal, in
memory of her mother, as an annual award for textile design.
The Founders Copy of the medal is held in the Wyon
Collection at the Fitzwilliam Museum, Cambridge University.
Following her death on 24 June 1925, the School received a
proportion of her estate ‘as a remembrance of Sir Charles
Lilley the chief justice who laid the foundation stone of
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[the] school’, as well as the gold bracelet watch that was
originally gifted to Miss Beanland upon her departure from
Girls Grammar (Watson, 1992). In 1994, Beanland House
was named in recognition of her great contribution to the
School.
I think Miss Beanland would be amazed and humbled at
how her legacy is realised in the Beanland girls of the
twenty-first century. Beanland girls have excelled across the
disciplines, including at national and international levels,
reflecting the values that were introduced by the young
pioneering Lady Principal of 1882. One of these students is
past Beanland House Captain and Dux of the School, Chloe
Yap (2013), who was recently awarded a New Colombo Plan
Scholarship by the Australian Government. The scholarship
enabled Chloe to complete an internship in computational
genomics at the Genome Institute of Singapore, within the
Agency for Science, Technology and Research (A*STAR).
Furthermore, in sport, current senior student, Minna
Atherton (12B), has championed the balance of academic
studies with sport, achieving excellence in the pool. In 2014,
Minna (aged 13) set a new National (Australian) Age Group
Record with a time of 1:02.79 in the girls’ 12-13 years 100m
backstroke. By 2016, Minna had broken the Junior World
Record in the 50m backstroke, with a time of 27.49 (‘Minna
Atherton Bio,’ 2017). This is certainly a progression from

Sophia Beanland’s ideal of physical fitness. Finally, Isabel
Nolan (12B) reflects the Beanland character of confidently
speaking about the issues of our time. In March this year,
Isabel was named as Captain of the 2017 Queensland
Debating team and she led her team to the finals in the
National Debating competition in June. At the conclusion of
the competition, Isabel was the only Queenslander selected
for the Australian National Team. These are just three of the
hundreds of Beanland girls who have realised their potential
through their Girls Grammar education.
When I interview the Year 6 students before they commence
at the School, I try to explain to them the significance of
the woman behind the House that is Beanland. Sophia
Beanland was so much more than the ‘lady of high
attainment and refinement, well-grounded in Latin, with
a knowledge of Euclid, Algebra, French or German with
experience in tuition and not younger than 27’, that Sir
Charles Lilley sought for the position of Lady Principal
more than a century ago (Hatton, 2010, p.8). She would leave
a legacy for all future Grammar Girls, founded on a
philosophy of egalitarianism, the value of education and the
belief in the potential of every student. Her foundation
enables every Grammar Girl to ‘go confidently in the
direction of their dreams [and] live the life [they] imagined’
(Thoreau, 1854).
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Celebrating a history of
involvement and service through
the lens of the Interhouse
Athletics Carnival and Open Day
M R S PAU L I N E H A RV E Y - S H O R T, D E A N O F S C H O O L | F R I DAY 2 8 J U LY 2 0 1 7

2

017 is a year of so many significant anniversaries for
Brisbane Girls Grammar School. These include 100
years of awarding the prestigious Sports Brooch, 100
years of holding the intramural Athletics, 60 years of
School/Open Days, 30 years of Grammar girls venturing off
to Marrapatta, and 10 years since the Cherrell Hirst Creative
Learning Centre was built. This is a special year. To be
honest, in a School such as ours, in nearly any given year,
there is a significant event or person to be celebrated.
I would like to explore two of these celebrations, both of
which occur this week: what we now refer to as the
Interhouse Athletics and Open Day. You may question the
logic of combining two such apparently disparate events.
What could they possibly have in common apart from the
fact that this year (2017) both events were held in the same
week in July?
The similarities are based on what is a fundamental
element of being a Grammar woman. Milisent Wilkinson,
Lady Principal 1900-12, touched on some of the
characteristics of Grammar women when she reported in
her 1900 Annual Report on the Old Girls Association.
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 he Old Girls’ Association which was formed last year, is in a
T
prosperous position; its meetings have been well attended and
have proved most enjoyable reunions. Such Associations are
valuable factors in developing influences for good; the affection
of these Old Girls for their school, and their pride in its history
and traditions, are incentives to us all to maintain its
honourable name and fame (Brisbane Girls Grammar School
Annual Report, 1900).
‘Developing influences for good’ was central to the fund
— and friend-raising of events such as School Day and the
then, Interform, and now, Interhouse, Athletics. Both of these
events had their origins in sport as a vehicle to raise funds for
charities and worthy causes.
The first School Sports Day was established by Miss Annie
Mackay, old girl and Lady Principal 1916-24, and held in 1917
on the School’s running track, which was located at the back
of the School, parallel to the railway line. This necessitated
running races and ‘turning’ which proved frustrating for the
athletes and resulted in our using the boys’ ‘turf’ the
following year. In that year (1918), hurdles were introduced
with tuition coming from the boys’ school, where the girls

were instructed on ‘the art of curling out the leg’. Other
events such as a flag race, chariot race, and three-legged race,
perhaps placed emphasis on entertainment rather than
athletic ability.
However, it was at these events that funds were raised, and in
the case of the 1917 sports event, the proceeds went to the
Red Cross and the Soldiers’ Comforts Fund. Grammar girls
have always been reminded of their civic responsibilities and
encouraged to serve and support those in need, both while at
school and on leaving.
Fast forward 100 years to this year’s Interhouse Athletics
Carnival (held Monday 24 July 2017) where we saw a truly
wonderful, colourful display of athletic prowess at the
Queensland Sport and Athletics Centre (otherwise known
as QEII or ANZ Stadium at Nathan). Although the venue
was much grander than its 1917 predecessor, the flag race
being replaced by the circular relay and the events perhaps
more technically correct and challenging, the spirit and joie
de vivre on show fulfilled the longstanding goals of this
event: leadership, community, and giving. These qualities
were most evident in the concluding event – the shuttle
relay between the staff, past athletics captains and the
students. Always hotly contested, this year’s event was
greatly enhanced by the Athletics Captains of the past
represented by Robyn Roden (1976), Grainia Schmelzer,
(King, 1981), Karen Warat (Davies, 1989), Karlie Norton
(2013) and Ellen Shield (2014). The 100 years of Grammar

Interform/Interhouse Athletics was joyously celebrated, and
the past captains were still athletes at heart, commenting on
good form and impressive speed!
School Day — or Open Day as it is now known – has its
roots in Old Girls’ Day. The first recorded Old Girls’ Day
was held in April 1943. Old Girls’ Day developed from the
seriously competitive tennis and netball (then called
basketball) games between past students and current
Grammar girls, commencing in 1900 and 1923 respectively.
These matches were annual occurrences followed by
afternoon tea. The purpose was multifaceted: to provide the
School teams with quality practice, to maintain connections
with the School for past students, to role model ‘giving back’
to the institution, and to provide a vehicle to raise funds for
organisations supported by the Old Girls Association or the
School. The day then morphed into ‘Bring and Buy’ stalls to
accompany the games. In 1943, for example, the funds raised
were donated to the POW Fund where the association
supported a prisoner of war and were hopeful of ‘adopting’ a
second soldier in 1944.
	It was decided that Old Girls’ Day as previously conducted
should be suspended in 1957 and that the Association should
combine with the School and Parents’ and Friends’
Association to hold School Day to which parents and friends
and present girls and old girls would be invited… (Brisbane
Girls Grammar School, School Magazine, 1957).
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This inaugural School Day on 14 September 1957 was
regarded by the old girls as the most important function
of the year with large numbers in attendance and an
impressive £175 raised for the Library Fund.
School Day strengthened in popularity and purpose over
the years, but always strove to reinforce and celebrate the
Grammar community by showcasing the School and its
intent. In its sixty-year evolution, this occasion has
developed into an afternoon and evening where all aspects
of the School are placed on show. It is an evening where
each Grammar student has a role to play either as an
organiser for the House charity stalls, a performer, a guide
or a leader. It embodies Grammar women’s strong belief in
service, building networks, and giving back where the nine
House charities benefit from the creative produce or
activities. New Grammar families preview the Girls Grammar

world, members of the public gain insight into Grammar
life, and past students reacquaint themselves with their
school days.
As this week concludes, we congratulate the age champions
and the Houses for their performances on Monday, wish the
Athletics captains, Polly McKevitt (12M) and Kate Morrison
(12H), the best of luck for the Interschool Athletics and
thank the Athletics captains from 1964 to the present day for
sharing this important 100-year milestone in Grammar’s
sporting history. Today, as we showcase the School on what
is our sixtieth Open Day, we welcome the next generation of
Grammar girls and hope that they will commence their
Grammar journey knowing the importance of their
contribution to the rich tapestry that is Brisbane Girls
Grammar School and embracing the ideals of community,
giving and ‘developing influences for good’.
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The importance of diversity
of thought
M R S A N N A OW E N , D E P U T Y P R I N C I PA L | F R I DAY 4 AU G U S T 2 0 1 7

“Diversity of thought goes beyond the affirmation of equality… instead, the focus is on realising the full potential of people …
by acknowledging and appreciating the potential promise of each person’s unique perspective and different way of thinking”
(Tulshyan).

T

within the fact that a variety of perspectives and thoughts
stimulate individuals to examine and carefully think through
their own opinions for the purpose of constructing a stronger
approach or system.

Put simply, Deloitte argues that when an organisation
supports diversity of thought they are eighty per cent more
likely to be high-performing and innovative.

This assumes a process in which the most reasonable or
beneficial ideas can be cultivated through cross-examination
and refinement. It is a critical thinking process, made possible
when people are exposed to a wide range of ideas and
perspectives. Diversity of thought is valuable insofar as it
makes the critical thinking process possible.

he benefits of diversity of thought are well
established. According to research conducted by
The Victorian Equal Opportunity and Human Rights
Commission in partnership with Deloitte Australia, it
contributes to better and more innovative performance
(eighty-three per cent increase) and team collaboration
(forty-two per cent increase).

Diversity of thought provides a robust and collaborative
approach to problem solving, innovation and creativity; it is
an approach adopted and endorsed by the corporate world
and — guided by the principles of our Strategic Design
— equally so within Brisbane Girls Grammar School’s rich
learning environment. Girls Grammar effectively harnesses
the power of diversity of thought to create an environment
where our girls feel valued, are comfortable in contributing
ideas and actively seek to learn from their peers.
The advantages of collaborative thinking are well known;
more specifically the importance of diversity of thought lies
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When people disagree with us or question our bias and theories
it is a gift. It allows us to examine our understanding of our
views and leads us to examine them more critically. Merely
listening to others present their thoughts is never enough, we
must engage with them further, by doing more reading and
always remaining critical of every thought presented to us. The
Ethics Centre — an organisation that works to bring ethics to
the centre of professional lives and align actions with values
and principles — describes this process within ‘The Principle
of Charity’. The Principle suggests we should try to understand
ideas before criticising them (The Ethics Centre, 2017).

PA R I S W U / 1 2 O

Charity reminds us that in any debate we are trying to
find the truth, not win the argument. For any discussion to be
successful, we must understand what a person means rather
than what they explicitly say.
We must also understand the benefits of the different
strengths and skills we offer as individuals to a team. As
Griswold (2013) details, ‘Some people are analytical thinkers,
while others thrive in creative zones. Some are meticulous
planners, and others love spontaneity’. The way we each as
individuals interpret and negotiate the world around us is
informed by our identity, our culture and our experiences.
Some of it is inherent, those traits with which we are born.
Much of it is acquired, gained from experience. Both are
valuable in a team environment.
Bringing together a diverse combination of thought — each
with its own influences and reasoning — stimulates creativity,
deepens insight and leads to better outcomes. It is a way of
ensuring the team’s output is inspired by the collective,
rather than the individual.
Why is focussing on diversity of thought so important at Girls
Grammar?

Diversity of thought belongs to the group, not just the
individual student. A student group facing a challenging
assignment will not be able to effectively design and build
products in Technology, solve a problem in Science or argue a
point in Modern History if the group represents only a small
portion of the knowledge required to do so. Good ideas often
come from the collaboration of people with diverse
perspectives ‘bumping up’ against each other — engaging in a
discourse, debate and discussion, inspiring one another to
consider refinements and iterations on their concepts, and
challenging assumptions by drawing on different experiences
and views.
Our role in educating the women of tomorrow must include a
sensitivity to the influence and necessity of diversity of thought
as contributors in diverse teams. We teach our students to learn
to think, contribute and listen critically — to ensure they
maximise their value to the team, and to leverage diversity of
thought to achieve the best possible outcome.
A quote attributed to Einstein, but with some variations in
translation reads, ‘No problem can be solved using the same
kind of thinking that created it’.
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For teams, it is important to approach a problem from
many angles and avoid the tendency to reapply the
principles to solving the problem that may have created it
initially. These principles may include closed-mindedness,
the tendency to make a decision rooted in ‘this is the way
we have always done it’ thinking, or focussing on an
individual rather than the collective.
The overarching commitment of a Girls Grammar
education is articulated in the Cornerstones of Learning —
a set of fundamental principles that guide our approach to
teaching and learning. Whether we are preparing our
students to be an integral part of a high-performing team
in their work lives, or giving them the skills to ensure their
voices and contributions are heard and valued, the
Cornerstones prepares our girls for life beyond the
classroom.
Our student-led student leadership model and
co-curricular programmes at Girls Grammar are curated
around the same theme, deepening students’ academic
learning and promoting the balanced development of the
whole girl through diverse ‘collective’ experiences.
Participation in pursuits such as debating, team sports and
the International Young Physicists Tournament provide a
challenging context for students to safely and fearlessly
contribute their individual strengths and ideas, while

purposefully being open to and harnessing those of their
peers. By experiencing the process, Grammar girls come to
know the value of the collective.
As Dr Bruce Addison, the School’s Dean of Curriculum and
Scholarship, emphasises, the Cornerstones of Learning model
at Brisbane Girls Grammar School is committed to
deepening knowledge and promoting wisdom, ‘The ideal of
exceptional scholarship realises individual potential through
critical inquiry, supportive encouragement and respectful
relationships, and captures our vision of a fine educational
institution’ (2016).
Diversity of thought will propel the advancement of our
culture. If we are too conservative, we will grow into an
unsustainable archaism. If we are too liberal, we will lose
our identities and our focus.
Girls Grammar is perfectly positioned to manage this
balance. Girls are exposed to diversity of thought, and are
willing and ready to leverage the opportunities it presents in
order to reach the best possible outcomes to solve not only
today’s challenges, but those of the future. As important as it
is to meet challenges, it is equally important to meet them in
a way that is principled, balanced, inspired by curiosity and
adventure, and reflects a desire to lead — all of which define
the identity of a Grammar girl.
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Kirsten Jack’s legacy of
friendship, commitment and
caring remembered
D R A N N FA R L E Y, D I R E C T O R O F C R O S S FA C U L T Y I N I T I A T I V E S
| FRIDAY 11 AUGUST 2017

Familial love apart, there is no closer relationship than that of a friend and Kirsten had many. During the course of
her education, which she never completed, she came in close contact with three girls of similar age and outlook who
became her special friends. These four young ladies lived a happy and healthy existence in each other’s company.
They were a sparkling and vivacious quartet, full of promise for the future (Jack, 2001).

T

his year we celebrate Kirsten Jack, whose joy of life
and love of friends inspired the formation of the
Brisbane Girls Grammar School Kirsten Jack
Memorial Leukaemia Committee. On the last day of Term 4
in 1976, Kirsten was admitted to hospital for tests to determine
if she had glandular fever. On the first day of the Christmas
holidays, Kirsten was diagnosed with leukaemia and on
5 June 1977, sadly, she passed away.
At that time, her Girls Grammar friends rallied together to
support and care for each other. At a Year 11 Assembly many
years later, one such friend and Grammar woman, Clare
Florence (1978), spoke about the strength of the girls’
friendships, their love for each other and the feeling that
together they had to do something to make sense of what
had happened to Kirsten.

	
Finding a cure for leukaemia was paramount in our minds.
We started thinking of fundraising ideas to channel money
into much needed research (Florence, 2009).
This was the beginning of the Kirsten Jack Memorial
Leukaemia Committee – the group that has now become
fondly known to many as the ‘KJ Committee’. This assembly
was held during my first year as staff coordinator of the
Committee in 2009, when Clare, and two other friends of
Kirsten, Anna Blocksidge (1978) and Jane Carpenter (1978),
returned to the School to share memories of their friend.
I remember my concern as they were about to speak to the
Year 11 students. I knew there would be happy stories of fun
and friendship, but I also knew that Kirsten’s passing had at
the time turned the girls’ world ‘upside down’ and I had
some trepidation about the impact of their reflections on
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the current students. I need not have worried. As the ladies
shared stories of their experiences with Kirsten from both
inside and outside the classroom, it seemed that Kirsten
became real to us and silent tears were shed by many.
We identified with so many emotions: joy; fun; pain;
suffering; courage; disbelief; and loss. At no time did I sense
feelings of hopelessness among students, rather —
in response to their emotions of love and loss — I sensed a
strengthened determination to ensure Kirsten’s memory
continued to be honoured.
Inspired by this event, I now use pictures of Kirsten and
her friends’ words and reflections to ‘introduce’ Kirsten to
the new KJ Committee members at the beginning of each
year, including this example from Anna Blocksidge:
 anish style and English sensibility. Kirsten was such a
D
beautiful blend — exotic and worldly despite her youth. She
had an ethereal quality which I find I can’t quite describe.
Not fragility, but something alluring and enticing — a
softness that was curiously powerful. Her laugh was truly
contagious and she seemed to have a smile not just on her lips
but on the inside too (Blocksidge, 2009).
I am inevitably touched to see the empathy and enthusiasm
Kirsten’s experiences inspire in our current students.
In 1977, Kirsten’s friends raffled ‘George’, an enormous
stuffed dog, and held an ‘Informal Dress Day’ to raise
money for research into childhood leukaemia. In 1978, The
Kirsten Jack Memorial Leukaemia Committee met for the
first time with Clare Florence as the founding president
and Mrs Mary Hukins as the first staff coordinator. In her
1978 School Magazine report, Clare offered a challenge to
future Grammar girls:
	Kirsten would have been in this year’s sixth form and when
we have gone, perhaps another form will carry on ‘Informal
Dress Day’ for us, because leukaemia lives on, and every day,
young people like Kirsten are dying after months of torturous
suffering (Florence, 1978).
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For forty years, Grammar girls and staff have responded
to Clare’s challenge. Kirsten’s family maintained a close
connection with the School and for many years Kirsten’s
father returned to the School to acknowledge the work of
the students. During the past four decades, the activities
of the KJ Committee have changed with the times, but
the focus has remained steadfast. I am sure that funloving Kirsten would have enjoyed Michaelina Andersen
and Courtney Griffith’s (both 2012) description of the
‘magic moments of Kirsten’ in the 2012 School Magazine:
 piral balloons and brightly painted faces sprinkled across
S
the campus on Open Day; rainbow spiders on Bandanna
Day; roses for Mother’s Day; the raffle of KJ the bear,
named in memory of Kirsten Jack; generously donated
daffodils for Daffodil Day; a collection of bake stalls; the
annual Year 12 post-formal fashion parade; and a plaque
dedicated to the memory of Kirsten Jack on the 2012 Wall
of Appreciation at the Royal Brisbane and Women’s
Hospital (Anderson Griffiths, 2012).
They concluded their report with ‘thank you to Kirsten
for reminding us how precious life really is’.
Over the years, the funds raised from activities such as
those described above have been donated to
organisations including The Leukaemia Foundation, The
Queensland Cancer Council, Canteen and various
researchers to help
fund specific projects, including Grammar woman and
former Head of the Bone Marrow Transplantation Unit at
Royal Children’s Hospital, Dr Liane Lockwood (1974),
and Professor Hancock of the Leukaemia Research Unit
at QIMR Berghofer Medical Research Institute. Most
recently, the majority of funds raised have been
contributed to Childhood Cancer Support and Professor
Maher Gandhi (current parent and Leukaemia
Foundation Queensland Chair in Blood Cancer Research)
to support the Endohaematology Fund, Department of
Haematology, Princess Alexandra Hospital.

The Kirsten Jack Memorial Leukaemia Committee is the
longest running service group at Girls Grammar. This year’s
leaders, Emilia Weedon (11O) and Louise Rainbird (11G),
agree that the group has remained relevant today because
cancer is still affecting so many young people. There is still a
great need for research to find better treatments and many
members of our Girls Grammar community know someone
who has been impacted by the disease. Emilia suggested that
Kirsten’s legacy will always remain strong within the Girls
Grammar community; that she will always be remembered
and appreciated for her fighting spirit; that ‘she inspired a
movement with a passion for action and change in our
school.’ Louise said that Kirsten’s memory inspired ‘the
coming together of a group of passionate, committed and
like-minded girls who support the treatment of young
people with cancer with the hope of finding a cure’.

As staff coordinator of the KJ Committee, I see Kirsten’s
legacy not only in terms of fundraising but also in
relationships built between students and teachers, and in
opportunities for girls to demonstrate their passion and
leadership.
The committee is now fondly referred to by many as simply
‘KJ” — an indication that the essence of Kirsten Jack and
her friends is the reason why it has endured for so long, an
essence that Anna Blocksidge beautifully defined in her
Year 11 assembly speech in 2009:
I t makes me very proud as an Old Girl to know that her
journey might lead you to continue to help those who need it.
But more importantly, remember to love dearly those friends
who are dear — they make your life so full and rich
(Blocksidge, 2009, August 4).
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When push comes to pull:
cultivating entrepreneurial
learning
MR BRENDON THOMAS, DIRECTOR OF TECHNOLOGIES | FRIDAY 18 AUGUST 2017

L

ast month, the Foundation for Young Australians
(FYA) released The New Work Smarts report that
revealed growing concerns about young Australians
not being adequately prepared for their futures.
While it is impossible to forecast where tomorrow’s
technology and its concomitant skills demand will lead the
next generation, we do know that globalisation, flexibility,
automation and robotics will have more influence over
determining how jobs are performed, and what jobs are
required into the future (FYA, 2017).
This indicates that students must be much more flexible,
innovative and resilient, not only in the context of
developing entrepreneurial skills but, also more
importantly, in their development into strong, adaptable
human beings (Shaw, 2017).
Chief Executive of the Australian Council for Educational
Research, Geoff Masters, suggests we need to be much
smarter about the school curriculum in order to equip
students for a significantly changed and continually
evolving world. Many features of the school curriculum
have, however, remained unchanged for decades (Masters,
2015). Truly modern schooling must cultivate the traditional
3Rs — reading, writing and arithmetic — along with the
more recently identified 4Cs — critical reflection, creativity,
collaboration and communication (Anderson, 2017).

Educators need to design curriculums carefully so that our
students are:
•

critical, empathetic and inventive thinkers

•	using human-centred design processes to be makers,
designers, artists and engineers
•	applying mathematics and science skills in a much
broader way, using advanced technology
•	employing technical skills in an increasingly enterprising
way
•	technology-savvy innovators who can also effectively
communicate ideas with others and respond positively
to change
•	effective verbal and non-verbal collaborators who can
negotiate, pitch, persuade and unpack ethical dilemmas
•	visual-spatial learners, and able to scale and visually
sketch and prototype solutions
•

passionately entrepreneurial.

The job of teachers is to foster these skills. Renowned
researcher, Dr John Seely Brown, suggests the key is
ensuring students play with knowledge (Seely Brown, 2015)
and identifies one systemic obstacle to this: education still
primarily pushes information on students rather than
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allowing them to pull it from resources. Students need to
be able to use information to connect, collaborate and be
mentored in a new way of thinking about learning, a way in
which the learner is a young entrepreneur on a quest to
activate their knowledge to create novel solutions.
Comparable to a start up company, successful students are
resilient, constantly absorbing and pulling new information.
They don’t give up and are not defeated by change — they
thrive on it. They challenge their own assumptions, and
gather and adjust information; they are creative (Spencer
& Juliani, 2016).
The Technologies curriculum at Brisbane Girls Grammar
School uses this kind of thinking to set learning up as an
ambition; as though the students are young start-ups and
entrepreneurs. In Year 10, for example, we set open-ended
design briefs that see students collaborating on an
enterprising project of their own. Students research market
competitors, survey target audiences, develop branding,
look into marketing strategies and then launch their
product or service. In Year 11, every student designs and
develops an authentic client website for a real client. The
girls manage the entire project — from setting up a live
domain (.com) to negotiating design and development
procedures and client sign-off — culminating in the launch
of the new site.
The girls’ responses to these projects are instructive.

STUDENT REFLECTIONS
Georgina Conlan (12W) The tasks I have completed have
provided me with the knowledge of how to use tools and systems
to overcome real-world problems, collaborate with peers and
professionally interact with clients through pitching and survey
analysis. All of the creative aspects of this subject, like branding,
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vision and design, and the fundamental documentation
requirements, are essential for practically any industry, making
me feel prepared to tackle any obstacle.
Christina Chan (11R) This year I studied entrepreneurship for
the Oxbridge Exchange Programme as well as business
management. I realised that the knowledge I retained from the
Girls Grammar subject, Information Technology Systems (ITS),
allowed me to incorporate my design thinking skills. We learnt
that there are so many jobs not open to today’s society as they
have not yet been created or invented, including in fields such
as synthetic biology and artificial intelligence as well as due to
technological advances in neurobiology. Studying this course as
well as ITS, showed me the impact of design thinking.
Everything we touch, and in everything yet to be invented, has
or will have some sort of design process incorporated. Design is
extremely important and is something that can essentially
contribute to a project fulfilling its purpose or failing
miserably.
Anneliese Castle (10B) We were required to work in pairs or
small groups of three to design and create a brand boasting an
innovative new product or system that utilises new technology
such as virtual reality or 3D printing. We first researched
products and facilities that provided a service using innovative
design and technologies. Each group member pitched an idea
and then we decided on what our product was going to be.
After that, we created a survey for others in the School to
complete which provided us with ‘customer’ feedback. Using
that feedback, we created a brand using a range of tools and
systems such as Adobe Photoshop, Illustrator and/or XD. Our
final brand design logo was incorporated into merchandise
such as bags and hats. Through the designing and planning
process, this unit allowed us to develop our critical thinking
skills as well as valuable team work and collaboration skills.
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We are very proud of the girls’ achievements in technology
innovation at Brisbane Girls Grammar School. Three Year 10
students have been selected to participate in this year’s
Queensland Young ICT Explorers competition, to be held
later this month. They will pitch to a judging panel their
‘Mirror-Mirror’ concept — an augmented reality shopping
experience developed as part of their Technologies
curriculum. Girls Grammar placed first in the senior
category in this competition in both 2014 and 2015. In 2016,
Girls Grammar placed first in the ‘Senior Students
Innovation’ category at the 2016 National iAwards.
The joys of desiring to learn new things through smart
curriculum design, rich mentoring and quality teaching

fosters exceptional scholarship in our students. While
automation will certainly increase, ultimately it is up to us
to empower our students to pull the yet-to-be-defined
knowledge and skills they will need to design better
systems that shape and sustain our world for the greater
good and to guard against the potential ‘robotising’ of
humanity.
What if we are left with a world where artificial intelligence
is faster, smarter and more reliable than us? Our students
may not always have the answer to questions like this, but
we hope to give them the problem-solving skills to
approach challenges with purpose, resilience, passion and
relevancy in an uncertain future.
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A letter to my daughter
MRS HAZEL BOLTMAN, HEAD OF GIBSON HOUSE | FRIDAY 25 AUGUST 2017

A

few years ago, as part of an outdoor camp, I was asked
to write a letter to my daughter. This was to be given
to her to use as part of a self-discovery session. The
initial draft of the letter was easy to write. I wrote about how
much I loved her, what a wonderful young woman she was
and what she meant to me and our family. The lines flew out
of my mind and onto the page. Then came the first edit, and
an important question: was this really what I wanted to say
to my daughter as she became a young woman?
Back to the drawing board and several editions later, I had a
letter I was proud to give my daughter. While the initial
letter’s sentiments were still there, it had developed into
something deeper. It brought to mind a quote from the novel
The Jane Austen Book Club by Karen Joy Fowler, as Bernadette,
a member of the book club, encourages Daniel to write a
letter of apology to his estranged wife, and fellow book club
member, Sylvia. ‘Never underestimate the power of a well
written letter,’ she tells him. Of course, following the genre
of romance novels, hurts were healed and loves restored. It
made me think about my letter. Was it well written? Would it
have had an impact on my daughter’s life?
Looking back, and having further explored the idea of writing
to one’s children, I can see so many places for improvement
and so much more that I can, and will, write in future letters.
At the time however, this letter did have an impact on my
daughter’s life. She came away from the camp with a deeper
understanding of who she was and how deeply valued she
was, and is, as a person. She knew what an impact she had
made on my life and I like to think that she grew to know
me as a person, rather than just her parent.
The experience led me to look for other letters that
parents had written to their children, and I came across

Maya Angelou in my readings. In her later life, Angelou wrote
the book, Letters To My Daughter. While Angelou never had a
daughter, she took this opportunity to write words of wisdom
to young women she had come across in her life, with each
letter taking on a different tone to raise different issues and
give advice to ‘her daughters’. There is so much wisdom to
impart, lessons learnt to share and experiences to retell, which
has now prompted me to again take up the pen and write a
letter to each of my daughters — perhaps to give to them now,
or perhaps to save for the future. So, what do I now believe
constitutes a good letter to pass on to a daughter?
Most letters would start with love. Our love for our children
is a self-evident truth, and while it does need to be said, it
does not need to be saccharine. They will see through
platitudes. It is important to let them know what it is about
them that we love. Be specific, but steer away from outward
appearances and intelligence. Let them know it is their
character and personality that makes them lovable, not their
looks or intelligence. The same applies to performance and
accomplishments. To be praised only for achieving takes
away from the benefits of trying, and plants the thought that
in order to be loved, one must reach great heights. To be
valued in these ways only puts an incredible burden onto the
receiver.
Let them know that you see them, that you know them. Give a
specific example of a characteristic you admire in them, such as:
I noticed that you were so generous with your time last week.
You sat with your brother and helped him understand his
English assignment. You did this even when you were busy
yourself. You gave freely and unreservedly. Don’t lose this
quality. It is part of what makes you who you are.
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Be specific.
Let them know you believe in them. Many teenagers worry
about who they are, where they are going and how they are
going to get there. Let them know you trust in them and
their decisions, and that you are there for them when they
need you. We cannot decide our children’s lives for them,
but we can help them to make good decisions for
themselves.
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life. Tell them about your struggles and how you overcame
them. Tell them what it means to be their parent and how
they have helped you become a better person. We all have
stories to tell and advice to share, and while advice may be
rejected, it is still good for young people to hear.

Tell them how they make you proud. All parents have
moments when their children melt their hearts. Let them
know.

In all this, be genuine. Teenagers are savvy. They can spot a
cliché, and if not true, the letter could potentially damage
your relationship. Perhaps you are not ready to write a
letter to your daughter, and perhaps your daughter is not
ready to receive a letter from you, but I would encourage
you to try. It is a great learning and growing experience.

Pass on some wisdom. Tell them about you. What makes
you tick, what you love and what you want to do with your

Put pen to paper. Never underestimate the power of a well
written letter.
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QCS Test: a modern rite
of passage
MR JAMES KEOGH, DEAN OF STUDIES AND LEARNING ANALYTICS
| FRIDAY 1 SEPTEMBER 2017

U

pon hearing the phrase ‘a rite of passage’, it is not
uncommon for particular imagery to come to mind.
For those who grew up with National Geographic
specials, you may recall what appeared to be unusual
practices of ancient cultures.

It is these rituals that are at the heart of those sometimes
painful initiation rites acknowledged earlier. Finally, the
reincorporation phase involves coming back into the group
with a new status resulting from the social recognition
following the successful completion of an initiation ritual.

Such practices include: vine or land diving (similar to
bungee jumping but not elasticised) in Vanuatu; teeth
sharpening by natives in the Mentawai islands; or even
scarification of the body as a ritual undertaken by many
past cultures.

The exploration of these phases and their ritualistic nature
as part of development milestones and socialisation
processes in pre-modern cultures, or ‘semi-civilised peoples’
(van Gennep, 1906) is well documented, even if the
underpinning assumption of evolutionary cultural progress
is now seen as somewhat flawed (Bigger, 2010). However, the
highly ritualistic nature of these stages is less obvious in a
post-modern world (Bernadini, 2014). Be that as it may,
education has, and still does, demonstrate the features of a
classic child-adulthood transition and thus acts as a rite of
passage (Bernardini, 2014).

Modern western cultures have their own rites of passage and
one does not have to look too far when based in a school. In
fact, it can be argued that the Year 12 experience of the
Queensland Core Skills (QCS) Test acts as a rite of passage
in itself.
The concept of ‘rites of passage’ and its defining
characteristics were first described by Arnold van Gennep
in his book, Les Rites de Passage (1909). The characteristics of
a rite of passage include separation, transition and
reincorporation. Separation, or the preliminal phase,
involves a withdrawal or removal, physically or symbolically,
of a person from their previous status (Lightstone, Bird et.
al., 1995). The transition, or liminal phase, is described by
Turner (1987) as a state of ‘betwixt and between’ — a state
that involves some memorable form of ceremony, ritual or
event that is repeated in a society over time and is
recognised as significant by the social group (Arosio, 2016).

The aspect of education that draws most recognition as
representing a rite of passage is that of graduation being a
formal ceremony in recognition of transition from youth to
adult (Fasick, 1988). However, when considering the
experiences of our Year 12 students during the past week,
the Queensland Core Skills (QCS) Test demonstrated the
qualities of a rite of passage and may in fact be interpreted
as a modern form of initiation rite.
Not only does going into Year 12 involve a form of separation
from the rest of the School’s student body by having the title
‘senior’ and its associated accoutrements (badge and jersey)
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bestowed on students, the preparation phase leading to the
QCS Test involves further separation. This phase involves
lessons, programmes and activities that are unknown — to
the point of being shrouded in mystery — to the younger
student population and are only ‘known’ by those who have
already been initiated or passed through the experience.
This leads to the testing time itself. The concept of
separation is quite literal in that the physical space
allocated for the ‘performance of the QCS Test ritual’ is
removed from the rest of the School and shielded from
interruption, providing a form of isolation of the initiates.
The tests have parallels to the liminal or transitional phase
of a rite of passage; it is ‘a time of moving but not yet
emerged’ as described by Turner’s (1987) ‘betwixt and
between’. The testing regime has the hallmarks of ceremony
as described by Arosio (2016) with a series of actions
following a precise order (the actions are the same in every
school) and are repeated over time (yearly in this event) and
are recognised as significant by society. Moreover, it has the

element of transformation of the individual; there is
challenge of facing one’s limitations and being able to
move beyond them (Lertzam, 2002).
The transition from physical to cerebral challenge is
important in understanding the QCS Test as providing
status and recognition — the final phase of the rite of
passage. As noted by Bigger (2010), ‘a dead ritual is carried
out as a habit, and not for any vital reason’. A dead ritual
has lost its meaning and use to society. Within our current
cultural paradigm, cognitive skills and the ability to face
and overcome cognitive challenge is as essential today as
was being able to suffer through physical challenge in a
time and place now far removed.
With our students having faced and moved though the
QCS Test, we join with them to celebrate their personal
achievement and recognise and embrace them into the
world of adult learners. This rite of passage, as with all rites
of passage, change both the initiate and those that live in
contact with them (Arosio, 2016).
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Athens, Florence, Cambridge
… Spring Hill
MS RITA JAJJO, ENGLISH TEACHER | FRIDAY 8 SEPTEMBER 2017

T

here are rare places and times across history where
there appears to be a great upwelling of talent —
a concentration of creativity, and even genius. A
flowering of ideas and innovation results, and these places,
through their collective output and impact, earn a place in
our collective understanding. Athens in the Classical period
— Plato, Socrates, Aristotle and the birth of Western
philosophy and political thought, and Bell Laboratories
in the 1970s — the creation of programming languages,
fibre-optics and graphic interfaces — are two well-known
examples of this in action. Understanding what brings great
minds together, and what stimulates them, is at the heart
of what we seek to do at Brisbane Girls Grammar School.
It was in the spirit of this lofty goal that I attended the
Cambridge Teacher Seminar this past June. This week-long
seminar programme, led by distinguished scholars, provides
teachers with access to university resources, innovative
approaches and the opportunity to explore new educational
possibilities.
As we picked our way through Cambridge’s cobbled streets
on the first day of the seminar, our tour guide gave us a
glimpse into the lives of famous writers who had attended its
university colleges, including William Chaucer, Thomas Gray,
Samuel Taylor Coleridge, Virginia Woolf and Xu Zhimo.
Apparently, students of Thomas Gray, a well-known poet,
discovered his phobia of fire and subsequently tormented
him, often shrieking ‘fire’ in the middle of the night,
leading to his having an iron ladder built outside his
window (a ladder still present today).
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We visited Isaac Newton’s original Principia, viewed first
edition copies of Shakespeare and walked the halls of
Trinity College. Anecdotes, memorials, artefacts: all evidence
of the drawing power Cambridge has exerted across the
centuries. Faced with this monumental scholarship, I
contemplated how and why Cambridge had attracted, and
continues to entice, so many brilliant minds.
I had the same thought on an earlier trip to Florence, with
its streets lined with art studios, museums and galleries.
The House of Medici helped establish the preeminence of
the Florentine art schools by purchasing art, funding artist’s
academies and workshops, and even transforming one of
their family palaces into a gallery. Their patronage
supported illustrious names such as Caravaggio, Donatello,
Michelangelo, da Vinci and Botticelli.
Brisbane Girls Grammar School may be a world away
from Florence, Cambridge or Classical Athens, but when
observing the campus, there are similarities.
First: courageous, determined patrons; Cambridge had
Henry III and Florence had the Medici. Brisbane Girls
Grammar School was brought into the world by passionate
patron, Sir Charles Lilley. At a time when girls’ education
was nonexistent, Sir Charles opened an all-girls school.
Today our Girls Grammar community — parents, School
leaders and Board of Trustees — act as tireless advocates and
patrons in their own right, helping build an environment
that attracts greatness — a place of intellectual openness
imbued with a love of learning, where the desire to grow
and learn flows through everything.

However, patrons are not the only ingredient. Cambridge
has attracted students for hundreds of years against the
backdrop of revolutions, wars, political upheaval and social
transformation. What has drawn bright and motivated
students across the ebb and flow of centuries? Teachers.
Creativity, innovation and scholarship are all attributes of
which we are capable of not only holding, but inspiring in
those around us. Greatness and growth however, must be
purposely nurtured in a careful and diligent manner.
Socrates taught Plato, who taught Aristotle, who then taught
Alexander. The key to the success and longevity of an
educational institution — and what differentiates a creative
hub from a school — are teachers, the torch-bearers who
breathe life into their lessons and help refine the raw talent
inherent in their students. Henry III established Cambridge,
but Cambridge would not have established its identity had
teachers not flocked from the continent, lured by a promise
of intellectual freedom.

Our students are our greatest achievement, and our raison
d’être. Donatello was an apprentice of Ghiberti, Salman
Rushdie refined his skills under Arthur Hibbert, and Gwen
Harwood was mentored by our very own Mary Macmillan.
Walking through the corridors of Brisbane Girls Grammar
School, one will find teachers working closely with
students to constantly refine and improve. In classrooms,
in the Research Learning Centre or sprawled under the
trees, our students are collaborating, sharing and creating.
As a beginning teacher, nothing has accelerated my
professional growth more than the consistent opportunity
to observe experienced teachers, discuss pedagogical
methods and to work with motivated, talented students.
Just like the students here, I too have my mentors.
Brisbane Girls Grammar School has built an enviable
reputation as a world-class school, as well as a true hub
of creativity.
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Polonius’ guide to DIY
MR STEPHEN WOODS, DIRECTOR OF ENGLISH | FRIDAY 15 SEPTEMBER 2017

G

athering his (probably eye-rolling) young adult
children for a teachable moment, Hamlet’s Polonius
dispenses some sage life-advice: on finance, ‘neither
a borrower (from friends) nor a lender (to friends) be’; on
clothes purchases, ‘costly thy habit as thy purse can buy’;
and on loudmouthery in the workplace, ‘give every man thy
ear but few thy voice’. Quaint as its pronouns are, the advice
holds up well four centuries on from its writing. The most
famous of Polonius’ precepts, though, is my focus in this
essay: ‘This above all: to thine own self be true,/ And it must
follow, as the night the day,/ Thou canst not then be false to
any man.’
Where am I going with this? I want to argue that students
should to their own learning — and I lay no claim here to
any area other than English — be true. In an era of bad
examples: cut-and-paste ‘journalism’; politicians unsubtly,
unapologetically, and unacknowledgedly using others’ words;
and FLOTUSes present plagiarising egregiously from their
immediate predecessors, it may be time to argue the point that
students should buck the evident trend and do their own work.
Perhaps it’s my wholesome country upbringing, but I have
always held this particular truth to be self-evident. Recent
revelations from the tertiary, and our own secondary sectors,
suggest that quite a few others do not subscribe to my
old-fashioned notions. News reports have recently exposed
what we insiders have known for a long time, that online
platforms — such as Airtasker, Gumtree, and MyMaster —
have enabled some to set up tidy businesses doing students’
work for them. Yeah-nah, it’s not just retired sportspersons
who have ghostwriters nowadays.
Universities and secondary schools are having to contend
with freelancers and assignment guns-for-hire who work at

moral arm’s length in cosy online anonymity. The popularity
of web-based cheating-to-order services derives partly from
technological advancements; good old-fashioned plagiarism
is so passe nowadays, because killjoy databases like Turnitin
have made the purloining of online and previouslysubmitted material easy to detect, and to penalise. There
seems — paradoxically — to be a Luddite pivot to a more
artisanal, bespoke approach to academic dishonesty for the
simple reason that the ‘original’ work of a freelance
cheat-writer won’t appear on searchable databases.
I went undercover into this world of handcrafted cheating.
It took me less time than you’ve taken to read to here
(thanks for doing so, by the way) to find a slick, stand-alone
site staffed by a bevy of photogenic writers ready to take on
topics from ‘biomolecular reactions’ to ‘postmodernism‘
with as little as three-hours’ notice. ‘Don’t waste your time
writing essays!’, I was advised. An array of pleased-looking
photostock clients testify to the wondrous efficiency of the
service, which they assert they will use again. Nowhere on
the site is there any suggestion that by becoming just such
a satisfied patron, I will have done anything untoward.
Move over Polonius, Mephistopheles has entered the
building.
There is clearly an ethical sleight of hand at work here. If a
student looks across at a fellow examinee’s work and copies
their answer, we call this cheating. If a student stays home
and sends a presumably smarter impostor to do their exam
for them, we call this cheating. If I pay a ‘freelancer’ to do
my uni research assignment or Year 12 short story and
then submit it with my name at the top, for some in the
education community, the ethical spade somehow becomes
a soil dislodgement and relocation apparatus.
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While the high-tech end of the cheating economy is a novel
and interesting development, there are still non-virtual
ghost-writers who will scribble off an assignment to order.
There are also plenty of upstanding operators who won’t.
Concerns within the tutoring community about unethical
practices have led to the establishment of a professional
body, The Australian Tutoring Association, with a Code of
Ethics that expressly forbids plagiarism and the ’creation
of dependencies‘. If a student can’t start work on an
assignment until they’ve seen their tutor, for instance,
we could be looking at a dependency.
While the mercenary and knowingly wrong end of the
spectrum garners news coverage and — hopefully — public
and education industry opprobrium, help given freely closer
to home, and with the best of intentions, can get in the way
of learning too. Each term, I have meetings with girls who
have received a disappointing grade. In quite a few of these
discussions, a backstory emerges in which an
unquestionably well-meaning family member or friend has
provided assistance. This help is too often a contributing
factor to the grade in question.
Unlike in my earlier examples from the academic underbelly,
the issue here may not always be ethical. It may simply be
one of distance. The teachers who set the assessment design
a curriculum that equips their students to do their best in
that assessment. The teacher is, therefore, the best help
available. The students who share the lessons are the
next-best informed on the task and its requirements. The
further we move away from these immediate classroom
players, the less attuned to the nuances of each task and its
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requirements any other player is bound to be. As in a game
of ethnically non-specific whispers, it doesn’t take many
removes for a message to get garbled, and the visiting
law-student cousin from Melbourne or the ex-teacher
friend-of-the-family who get co-opted into helping, while
well-intentioned, are clearly at several removes from the
original.
My sincere hope, to borrow from Mark Twain, is that
reports of the death of academic honesty are exaggerated.
I hope so because outsourcing an essay or assignment is
about as far from the process of learning as I can imagine,
and I am quite a fan of learning. I’d argue that part of the
issue here is that learning is very often conceived of as a
purely academic pursuit, and when it is so defined, the
acquisition of good results becomes the sole measure of
success. The slippery Faustian slope of outsourced cheating
is testament to this impoverished view of learning.
Learning has a moral dimension. The words displayed so
prominently on the wall of Brisbane Girls Grammar
School’s Cherrell Hirst Creative Learning Centre say so.
We are in the business of developing, as best we can, young
women who ‘contribute to their world with wisdom,
imagination, and integrity’. As a student and teacher of
rhetoric, I would argue that the third item in a triple
carries the greatest emphasis, and ‘integrity’ sits third for
just that reason. Doing one’s own work is crucial to
achieving all three of these goals, and by requiring and
allowing our students to do so, we help them embody
Polonius’ sweetly phrased urging that they ought to ‘their
own selves be true’.

PHOEBE BELL-ALLEN / 12H
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Behind the white picket fence:
our ‘feminine space’ in the city
DR BELINDA BURNS, DIRECTOR OF COMMUNICATIONS AND ENGAGEMENT
| FRIDAY 6 OCTOBER 2017

T

he notion of ‘space’ as gendered dates back centuries,
entangled with ideas of domesticity and child-raising
as being ‘women’s work’ such that conventional coding
has assumed a restrictive binary. Women, it was said, belonged
in the home, whereas the preserve of men was the city — a
site of adventure, danger and self-actualisation where stuff
happened, decisions were made, history enshrined.

This binary is particularly apparent in Australia where,
identified as the ‘feminine counterpoint to the masculine city’
(Brooks, 1998), the suburbs are traditionally coded ‘feminine’,
associated with domesticity, routine and order. In our fiction,
too, suburbia is mostly represented as a ‘female domain’
(Gerster, 1990), while also being devalued as a site incompatible
with a narrative of transformation — a location from which
to flee.
So, how can this abbreviated literary theory be applied to
Brisbane Girls Grammar School and its situation within the
public realm of the city, a precinct conventionally coded
‘masculine’? What does it mean to be a girls’ school within
urban limits? How does our geography impact culture and
learning?
History illuminates here. Opening its doors in 1875 as a
branch of Brisbane Grammar School on George Street in
what was then and still is now the eye of the city effected a
resistance to the status quo. Sir Charles Lilley’s vision to
provide girls with the same educational opportunities as their
brothers was so far ahead of its time as to qualify as radical:

I believe that female education in this colony, indeed in every
country in the world has been seriously neglected. We know
that so far as any real knowledge is concerned the great mass
of women have been left in complete darkness …
(Sir Charles Lilley, 1873)
This was six years before women were admitted to
universities in Sydney and Melbourne, a time when the
‘place of women’ was almost undisputedly assumed to be
within the home, in the private sphere. Within six months
the School, under the direction of Lady Principal, Mrs Janet
O’Connor, outgrew its original premises and relocated to
Wickham Terrace, before moving to Gregory Terrace where
it stands today. This was not some tucked-away pocket of
clandestine learning. Then, as now, Main Building
pronounces itself without apology, waving her flag
assertively, defiantly even, within our city ‘walls’ — that
realm of endeavour, industry and progress, that realm
(supposedly) of men.
The subordination of domestic, ‘feminine’ spaces in
Australian fiction, and how a cluster of contemporary
women writers are actively resisting this trope by crafting
transformational narratives set within the domestic confine,
is the topic of my postdoctoral thesis. By writing about
women undergoing transformative experiences without
having to journey to the city, the bush or abroad, these
writers defy retrogressive binaries that infer ‘masculine’
territories are worthier fictional sites.
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By re-claiming these maligned settings in their stories, this
new wave reassert the value of ‘feminine’ spaces, while also
critiquing the idea of gendered space ipso facto.
Marking the borders of our ‘feminine’ territory of learning
within the ‘masculine’ city, the School’s white picket fence
— an oft-vilified symbol of conformist domesticity — is
similarly ‘re-claimed’ in refutation of unequal spatial codings
that have limited women’s participation in the public sphere.
Conversely, the fence (a relatively recent addition, invoked as
a metaphor for graduation in the School’s contemporary
lexicon) reads as proclamation — yes, this is a very feminine
space, and yes, it exists within the city confine.
In this way, the situation of Brisbane Girls Grammar School,
and its foundation, provides a fascinating study of resistance
— for its time a radical assertion of girls’ rights to the same
educational opportunities as boys within what would have
been (more so than now) a proscribed masculine zone. Thus,
our geography defies a restrictive spatial coding, which has
worked in the past to curtail women’s liberty to participate
fully in public life. The idea of young women at work on the
business of learning within the masculine terrain of the city
was, in 1875, a pioneering enterprise –literally labelled an
‘experiment’ at the time. Less so now, but still there is
something uniquely definitive (and defiant) about our

geography that connects to who we are as an educational
institution and the calibre of our graduands.
Our girls, as they progress through their years at Girls
Grammar, exist within the public realm of the city. They
come here to work and to learn, to hone their critical skills,
to push themselves in sport and the arts, meanwhile
occupying, being ‘at home’ within, the urban, public vicinity.
Forging strong bonds with their peers, already they are
citizens of the city, and they must sense this, their right to be
here — uncontested, unequivocal. The city, as much as their
family home, is their place, too.
This vital connection to the public sphere is evidenced by
the launch of the Dorothy Hill Observatory this month,
affording extraordinary opportunities for our students to
support scientists on astronomical research projects around
the globe. Not only are our students part of the city, they are,
very authentically, part of the world, part of the universe.
At Girls Grammar, we seek to isolate the secret ingredient
— what makes a Grammar girl? For our girls are different.
In mind and action, they are strong. As a sisterhood, they are
ferocious. They believe in their potential, that they can make
a difference. Most of all they are assured about their place in
the world. Learning in the city, participating day in and day
out in the public sphere, significantly contributes to this.
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Finding community
in diversity
M R A N T H O N Y C U P I T T, E N G L I S H T E AC H E R | F R I DAY 1 3 O C TO B E R 2 0 1 7

I

n a recent Insights article published in BGGS News,
Brisbane Girls Grammar School Deputy Principal,
Mrs Anna Owen, stated the case for diverse thinking
as ‘a variety of perspectives and thoughts [that] stimulate
individuals to examine and carefully think through their
own opinions’.
This notion resurfaced as I read the reflective essays written
by my Year 12 English class. Reading the girls’ insightful
responses as they grappled with ideas presented in Hamlet,
including misogyny, revenge and surveillance, I smiled at
their ability to variously accept and reject aspects of the
play. As they interrogated the play and their subsequent
reactions with equal scrutiny, I was certain that not only
were they learning to think, but to think about their own
thinking.
The ‘variety of perspectives’ with which these students
engage as they ‘think through their own opinions’, taps into
an argument at the heart of the national curriculum. Critical
and Creative Thinking (CCT), one of the general capabilities
(that is, skills every student is expected to develop) of the
curriculum is embedded in each subject area. It involves
students solving problems, but also understanding what
they should do when they encounter new problems and
ideas or engage in an argument. In short, CCT aims to
develop students into confident, autonomous problem
solvers.
The fundamentals of CCT are, of course, clear to see in even
the youngest of scholars. Engage any four-year-old in

conversation, and you are bound to be asked one of the
three great questions: ‘What’s that?’ (the question of
ontology); ‘How do you know?’ (the question of
epistemology); and ‘Why should I?’ (the question of
ethics). When harnessed in the classroom, these scholarly
impulses can be shaped into a ‘Community of Inquiry’,
a term coined by Matthew Lipman, who founded the
Philosophy for Children (P4C) movement in the 1970s to
‘encourage reasonableness in citizens’ — a worthy goal
indeed (D’Olimpio, 2014).
Rather than quashing this spirit of inquiry, P4C
encourages student-led discussions, facilitated by a
teacher who is open to diversity of thought. While this can
be a change to previous behaviour, students quickly learn
the importance of respect through the discussion of ideas.
This is what makes the Community of Inquiry a
community. Guidelines for discussions help students
listen to each other, think about and build upon each
other’s ideas, respect them and accept that there is often
no single ‘correct’ solution to a problem.
Problems are explored through the key principle of clarity.
Students agree on, and define, terms relevant to the
problem. They agree on the point at issue, so they do not
— unlike so many of our elected representatives —
become side-tracked by minor details. They can then start
to formulate and experiment with arguments, test
different reasonings, identify hidden premises, and limit
ambiguity by a willingness to go back to the beginning
and revise items upon which they have already agreed.

INSIGHTS 2017 BRISBANE GIRLS GRAMMAR SCHOOL

109

Communities of Inquiry engage in discussions, not debates.
They are not trying to ‘win’ by defeating each other, but
rather, work with each other to solve the problem together.
It is necessary for them to take time and reflect, as they
need to support their ideas with reasoning. Critically, and
in another key difference from the adversarial strictures of
debating and parliament, students learn that it is
reasonable to change their minds, if an idea they had
previously agreed with has had its flaws exposed.
The healthy exchange of ideas, guided by principles of
clarity and respect, allows students in a Community of
Inquiry to address difficult and relevant questions in a
non-adversarial manner: under what circumstances a person
should lie; what it means to live a good life; whether there is
anything we can know with absolute certainty; what makes
something a work of art; or whether it makes sense to talk
about natural rights. This community requires diversity to
function, as — in contrast — a homogeneous community of
students and faculty, all with the same thoughts would agree
on everything, inhibiting the emergence of new ideas.
Communities of Inquiry don’t just make for dynamic
classrooms — they propel students toward success beyond
school. According to Piovarchy and D’Olimpio (2016),
philosophy students in the USA score the highest out of
any discipline in tests used for admission to graduate
schools. The same research suggests that students who
embrace philosophical thinking are more likely to achieve
stronger academic results, as well as having ‘better selfesteem’ and ‘the demonstration of empathy for others’
(D’Olimpio, 2014).
Beyond these pragmatic concerns, critical and creative
thinking also allows students to resist the powers of
conformity and self-censorship that threaten the free and
open exchange of ideas. The 2009 UNESCO report,
‘Teaching Philosophy in Asia and the Pacific’, recognises
the value of philosophical thinking to ‘the business of
exploring alternative possibilities and different points of
view through dialogue and discussion’. These are the
pillars of democratic decision-making and citizenship,
supporting the broad, liberal education for which Girls
Grammar is renowned.
TAMRAH NICHOLAS / 9G (DETAIL)
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In an age when corporations and governments collect data
about citizens from social media to calculate ‘reputation
scores’ and ‘exert social pressure to be a good citizen’, we
need our students to resist the pressure of what Dutch
technology critic, Tijmen Schep, refers to as ‘social cooling’
— the increasing conformity and rigidity of citizens so
petrified by potential criticism, that they censor or second
guess what they do or say (O’Neill and Donoughue, 2017).
True diversity is more than skin deep, and more than a
cultural buzzword. It stems from open dialogue among a

variety of perspectives, based on mutual respect and a
commitment to honesty and clarity in discussion. This is the
diversity of thought on which a broad, liberal education is
based and that I am proud to see in classrooms across
Brisbane Girls Grammar School. Perhaps Hamlet’s tragic
ending could have been avoided if anyone had thought to
listen to Polonius’ one piece of good advice, when he tells
his son to ‘Take each man’s censure [opinion], but reserve
thy judgement’. I think I will ask my Year 12s for their
opinions, and we may discover some new ideas together.
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Specify or diversify?
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ime Magazine’s August 2017 cover and lead article
reads: How Kids’ Sports Became a $15 Billion
Industry. The article author, Sean Gregory, highlights
the emergence of the youth-sports reality for many sporting
families in America. He reflects that across the country,
community-based sports are being replaced by private club
teams — development academies affiliated with professional
sports franchises. The lure of these groups is that they travel
to national tournaments in order for children as young as
eight years of age to be seen by talent scouts. Parents are
spending upwards of $250 000, taking regular ten-hour road
trips and even sending their thirteen-year-old children to
another city thousands of kilometres away to provide them
with more opportunities to compete in their chosen sport.
This is all done in the hope that their child will be one of the
one percent of 650 000 high-school athletes who are awarded
a sporting scholarship to attend a university. Gregory asserts
that, according to WinterGreen Research, this youth-sports
economy is now a $15.3 billion market and has grown by
fifty-five per cent since 2010.
While we are not yet seeing this type of industry to the same
extent in Australia, the article is a timely reminder of how
youth-sport participation is turning towards early
specialisation based on some old (and often misquoted)
research that relates to long-term and sport-specific practice
from a study of chess players’ performance.
In Ericsson’s article, ‘The Role of Deliberate Practice in the
Acquisition of Expert Performance’ (1993), he proposed that
‘… the differences between expert performers and normal
adults reflect a life-long period of deliberate effort to improve
performance in a specific domain’.
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The requirements, therefore, to become and be considered
an expert performer requires a deliberate and focused
approach to one specific domain (read: sport). This research
was largely focused on chess players and master musicians.
While there is no denying that early specialisation, as
articulated by Ericsson, can improve performance, there has
since been a great deal of research into the consequences of
early specialisation. Wiersma (2000) found that long-term
participation in sport can be reduced due to the lack of
overall motor development while a child is specialising in a
selected group of motor skills. Of critical importance is the
research Wiersma (2000) conducted into the social and
psychological development of a child. The breadth of social
skills that can be developed while playing a variety of sports,
such as cooperation and socially acceptable behaviour, can
be limited if an athlete is spending too much time training
for one sport. As early as 1992, Dalton warned that over
training children while they are going through a growth
spurt can have significant implications on injuries to the
knees, shoulders and other joints where connective tissue
and bone growth do not occur simultaneously. Brenner’s
(2016) clinical report points out that if any sport
specialisation is to occur, it should be after puberty (late
adolescence, approximately fifteen or sixteen years of age);
which ‘will minimise risks and lead to a higher likelihood of
athletic success’. The Canadian Sport for Life guide for
parents (Way, 2007) reaffirms that for girls aged eleven to
fifteen in the ‘Training to Train’ stage of their Long Term
Athlete Development) Framework, premature specialisation
could result in young athletes quitting their sport due to
burnout or excessive pressure from coaches and/or parents.

The risk of drop out in youth sport is exacerbated by the
introduction of early specialisation. The oft-quoted reason for
why athletes drop out is because of a lack of fun or
enjoyment. The nature of Ericsson’s deliberate practice is
that this is not inherently enjoyable. Therefore, long-term
commitment to a sport is at risk of occurring if the
participation in that sport is no longer fun or enjoyable.
Brenner (2016) analysed the impact of sport specialisation
leading to a successful performance career. A study in the
USA showed that university-age National Collegiate Athletic
Association (NCAA) Division 1 athletes are more likely to
have played multiple sports in high school and that their first
organised sport was different from their current area of
specialisation. Of the 322 athletes invited to attend the 2015
National Football League Scouting Combine, eighty-seven per
cent played multiple sports in secondary school; only thirteen
per cent played only football (Malina, 2010). A review of
studies by Jayanthi et al (2013) and Côté et al (2009) supported
late specialisation and early diversification. In addition, they
concluded that athletes who engaged in sport-specific
training at a young age had shorter athletic careers.
Early diversification is explained in recent research by Baker
(2009) and Brenner (2016). If athletes are encouraged to
explore a variety of sports while growing physically, they will
develop both cognitively and socially. If allowed to do so in a
positive learning environment, these athletes will develop the
intrinsic motivation required for long-term participation as
both elite and recreational participants of their selected
sport(s). The elements of early diversification include
involvement in multiple sports as well as participation in
deliberate play (Côté, 2007, 2009, 2014), resulting in benefits
such as ‘experiencing different physical, cognitive, affective

and psycho-social environments’ (Côté, 2009). The
foundational skills acquired allow athletes to successfully
specialise later (Coakley, 2015). Diversification also allows
children to experience different social interactions with
peers and adults and reinforces emotional and selfregulating skills needed for the future (Côté, 2014).
With these recommendations articulated in theory, they
are further endorsed by the International Olympic
Committee’s International consensus statement on youth
athletic development. Bergeron et al (2016) recognise the
Australian Institute of Sport (AIS) framework for youth
sport participation — Foundation, Talent, Elite and
Mastery (FTEM) athlete development framework — as an
exemplar for athlete development. The framework is
informed by contemporary research and practice, and has
been introduced to ensure sufficient guidance for
Australians of all ages as they engage in sport for the first
time. Bergeron et al (2016) writes that gaps in the youth
athletic development pathway prevail. At the initial sports
participation stage, inappropriate guidance and
developmental activities contribute to compromised
fundamental skill acquisition, injury, burnout, dropout and
unrealised talent potential of youth athletes.
At Brisbane Girls Grammar School our staff, students and
parents have found an increasing number of ‘off-season’
competitions such as winter water polo or summer netball
competitions being offered through clubs and community
organisations. The perception and fear of missing out or
falling behind in skill acquisition, or worse, not being
selected to a representative team (even if it is for the
Under 9s team), drives athletes and parents to enter the
world of early specialisation.
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The increasing number of regional and national competitions
that are open to all ages and abilities — designed to increase
participation and improve the quality of the experience for
the athlete — are also leading many children and adolescents
to believe that they must participate in this sport all year
round if they are to be successful. Success is often perceived
as winning the local or School championship or selection to
a junior representative team. Very rarely is it seen as
comprising qualities that this School considers essential to a
broad, liberal education: continual improvement, making
friends, and learning skills that will keep that child engaged
in sport beyond the junior representative arena.
To combat these challenges, as a leader in evidence-based
practice, Girls Grammar continues to offer eighteen sports,
on a seasonal basis. Each season has a specific pre-season
preparatory season (team trials and training), the official
competition season and a complementing strength and
conditioning programme that physically prepares the girls
to transition from one sport to another — with the aim to
reduce injury, build strength and prepare cognitively for the
upcoming season.
The results in performance and participation are reflected in
the higher than national average participation of adolescent
girls in sport at Girls Grammar — eighty-five per cent
compared to thirty-one percent of eleven to fourteen-year-old
girls nationally — and the long-term involvement in sport is
reported anecdotally. A recent request for reflections on
previous recipients of the School’s most prestigious sporting
award, the Sports Brooch, a number of recipients reported
that the friends and fun they had while at school were
reasons why they continued to play sport well beyond their
time at Girls Grammar. Of note, our most recent Olympian,
Fiona Albert (2007), began her rowing career at Girls
Grammar and enjoyed many other sports like Basketball and
Cross Country while remaining committed to her sport of
Rowing for ten years before becoming an Olympian.
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To build upon her physical pursuits, Fiona has also
completed a law degree. While at school, Fiona made the
most of early diversification and did not specialise early. In
2016, Fiona was training to run a marathon before being
contacted at the last minute to represent Australia in
rowing at the Rio Olympics. Current Australian
representatives in the School have followed the same
path. Swimmer, Minna Atherton (12B), was a valuable
member of the Year 8 volleyball team and Eliza King (11E)
played netball for the School for three years before
focusing on the pool. Australian U23 rower, Portia Bennett
(12W), is an avid football player and Australian Schoolgirls
Water Polo representative; Abby Andrews (12W) has
participated as an outstanding swimmer for the school
before focusing on water polo.
Finally, to encapsulate the value that Girls Grammar
places on the importance of early diversification and an
avoidance of early specialisation, the Sports Brooch has a
specific requirement. In order to qualify to apply, girls
must: represent the School in at least three Open teams
for team sports; compete in Swimming and Athletics in an
A division event; or, be one of the top fifteen runners in
their age group for Cross Country at the Queensland
Girls’ Secondary Schools Sports Association
Championships. Those who meet these criteria are then
evaluated by their respective coordinators as to their
standard of play, the sports involved, seniority and
sportsmanship. These demonstrable elements make up
the skills and attributes that have been valued since the
inception of the award in 1917. As always, Girls Grammar
is a leader in thought, excellence and practice with this
award. The award is presented at the School’s End of Year
Assembly and Speech Day; the recipient’s name being
placed on the Sports Honour board.
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Endings are new beginnings
MRS KRISTINE COOKE, DIRECTOR OF INFORMATION SERVICES
| FRIDAY 27 OCTOBER

In The First Grader, a 2010 film by Justin Chadwick about
an 84-year-old determined to seize his last chance to learn
to read and write, one of the characters states that her
father believed ‘Learning never ends until you’ve got soil
in your ears’. After years of kindergarten, pre-school,
primary and secondary schooling, this may seem a little
disheartening to those Year 12 students who will graduate
in a few weeks. It may also be what university graduates
feel when they realise that while years of tertiary study may
have equipped them to start a career, modern professional
life demands continuous learning to keep abreast of
leading practice.
What most of us will come to realise is that one of the
most fundamental aspects of being human is the ability to
learn; continual learning is a ‘normal’ state. Every aspect of
life provides the opportunity to learn — and not only
school or university. Reading, interpersonal relationships,
travel and special interest activities are all learning
experiences that shape, and re-shape our individual selves.
Therefore, everyone is a student and must face this idea
with a positive attitude. However, ‘learner helpers’ have
always been close
at hand.
What many students may not know is that throughout
their schooling they have been surrounded by the best
learning role models: their teachers. The ability to learn
is an essential feature of being an effective teacher. How
often are teachers required to learn new content, new
approaches, new theories and new strategies? Each Year
group, curriculum unit and class demands that teachers
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embrace the opportunity to innovate and adapt, and
develop effective approaches, strategies and content
choices that respond to an ever-changing educational
environment. The only constant in education, as in life,
is change.
With the growing pace of change in schools, from the
Australian curriculum to technology, from better
understanding the value of diversity of thought within
student populations to the ‘one size fits all’ external testing
regimes, every teacher must confront and accept the
challenge of change to become the best teacher they
can be.
Renowned educator and education commentator, Jennifer
Hogan (2015) explores what separates good teachers from
great ones. She asks:
I s it that the great teachers know more about their subject
area? Is it that they are funnier, better joke or story-tellers, or
better communicators? In my twenty plus years of experience,
I think what separates the good from the great is the
willingness to learn. The good teacher must not only be
willing to learn about their subject area and effective ways to
teach it, they must also be willing to learn about themselves
and their learners, increase self-awareness and be willing to
act on the information they learn.
Hogan defines the best teachers as those who are the best
learners. It sounds simple but allied with this idea of
learning is the fact that teachers also have to un-learn and
re-learn, both skills that are, in essence, complex and
problematic.

Mark Bonchek (2016) in The Harvard Business Review explains:
 he problem isn’t learning: it’s unlearning ... to embrace the
T
new logic of value creation, we have to unlearn the old one.
Unlearning is not about forgetting. It’s about the ability to
choose an alternative mental model or paradigm. When we
learn, we add new skills or knowledge to what we already
know. When we unlearn, we step outside the mental model in
order to choose a different one.
Unlearning is difficult. It is neither a straightforward process
to give up ideas, content or strategies that have been effective
in the classroom, nor is the process neatly linear. It may take
multiple attempts to identify, acquire and assimilate what
needs to be discarded and what is to be added. Initially, there
must be a genuine recognition that what has been learned or
applied in the past, often instinctively, needs to change.
Bonchek describes this unconscious and automatic
application of familiar mental models as ‘the proverbial water
to the fish’. Turning away from the accustomed and the
trusted can take courage.
Who wants to give up what has defined personal success in
the past? The teacher is then faced with the creation or
discovery of new models of thought and the subsequent
‘ingraining’ of these ‘new mental habits’ into the repertoire.
Fortunately, brains are adept at adaption and, with a positive
attitude to continual learning, teachers are kept challenged
and energised.

Albert Einstein once said, ‘We cannot solve our problems with
the same thinking we used when we created them’ — perhaps
the place to start is by unlearning how we think about
learning. Dr Maryellen Weimer (2014) identified seven
characteristics of all effective learners:
1. Good learners are curious.
2. Good learners pursue understanding diligently.
3. Good learners recognise that a lot of learning isn’t fun.
4. Failure frightens good learners, but they know it’s beneficial.
5. Good learners make knowledge their own.
6. Good learners never run out of questions.
7. Good learners share what they’ve learned.
What is interesting about this list is that many of the points
seem self-evident but are also deceptive in their apparent
simplicity. Of particular importance to teachers as learners are
two of Weimer’s characteristics: the idea of asking the best
questions and sharing learning. Superficially, it is obvious that
these two would also form the basis of effective teaching.
However, these skills, modelled by teachers, are the very
attributes students should adopt. Defining what is necessary
to know and working collaboratively are strategies that carry
a student from classroom to lecture theatre to workplace.
Students, learn from teachers. Embrace the new. Rise to the
challenge. Be courageous. See each beginning as an
opportunity to learn.
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The value of noticing
DR KAY KIMBER, DIRECTOR OF THE CENTRE FOR PROFESSIONAL PRACTICE
| FRIDAY 3 NOVEMBER 2017

W

hy is the gaining of wisdom such a slow (and
sometimes) painful process? Some time ago,
I proposed the creation of ‘a wisdom space’
(Kimber, 2011) as a foundation for fostering quiet
contemplation, ‘seeing’ a simple truth and sharpening
personal insights. Now, six years later, I ‘see’ that the first
valued step towards gaining wisdom should be to hone the
acuity of one’s noticing. Rather than overlook those
every-day, taken-for-granted acts of noticing as
inconsequential, more disciplined noticing could well
trigger better learning, being and doing.
No one doubts the importance of focus and attention in
achieving targets in life. One wise adage, ‘We do not need
more knowledge, but more wisdom. Wisdom comes from
our own attention’ (Buddha, n.d.), resonates strongly with
our School Intent — for our students to contribute
confidently to their world with wisdom, imagination and
integrity. To my mind, wisdom and integrity are closely
intertwined, as sage advice tends to link knowledge with
people’s conduct. Even with imagined creations, whatever
their form, close attention to myriad details is key.
Interestingly, several behavioural scientists contend that the
act of noticing precedes attention (Schmidt, 1990) and the
quality of that noticing can reveal one’s level of expertise
(Mason, 2002), personality, and values (Bazerman, 2014).
Noticing has been increasingly viewed as prerequisite for
close attention, curiosity, wise decision-making and ethical
behaviour.
Our academic staff began 2017 with the professional
learning theme of Noticing Learning: Observing, puzzling and

shaping learner agency. Keynotes and workshops illustrated
teachers’ noticing of their own and colleagues’ practice, as
well as student learning. Our Noticing Learning theme has
underpinned professional learning throughout the year.
A challenge for one cross-faculty staff group required
following a ‘noticing’ cycle of noting an event, puzzling,
responding and designing. Its success rested on their
‘wisdom space’ preserved amid a busy day, close listening,
respectful observation and the noticing cycle structure.
Classroom observations, as with supervising teacherpreservice teacher mentoring and collegial Open Doors
visits, do aid professional development; however, staff
involved with this cycle confirmed their deeper
understanding of the event. Other study groups have
accessed and activated ‘Cultures of Thinking’ from
Harvard’s ‘Project Zero’, the essence of which guides
teachers and students toward better ways of noticing,
listening and puzzling to deepen thinking.
Research into professional noticing has been conducted
with literacy, mathematics and science teachers in Australia
and overseas. American researchers found significant
differences in the noticing of expert and non-expert
practitioners (Gibson and Ross, 2016). Experts consistently
noticed and commented on most pivotal events, applied
their content knowledge, perceived meaningful patterns in
student responses, linked observations across categories of
behaviour, and hypothesised from their observation and
reasoned about its meaning — all in a fluent, interconnected
process. Moreover, Mason (2002) deduced that experts were
sensitised to notice things that novices overlooked or did not
realise should have happened. If expertise is built through
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sensitisation to notice, and disciplined noticing can deepen
thinking about the object of gaze, then our young people
should become better noticers.
Skilled noticers distinguish foreground from background
and identify the tiniest detail that might seem incongruous
or wondrous, before puzzling on its meaning. Usually, what
is noticed resonates with prior experience or knowledge, or
disrupts our sense of the way things should be. American
poet, Robert Frost, demonstrated this linking beautifully in
‘Design’ (1922). His speculations about a ‘design of darkness’
— the possibility of evil intent in the universe — stemmed
from noticing a little white, normally blue flower, cushioning
a plump white spider holding — almost sacrificially — a
dead white moth. British novelist and poet, Thomas Hardy,
wanted to be remembered as a close observer and protector
of nature, ‘a man who used to notice such things’ as a
‘dewfall hawk’ or ‘full-starred heavens’. Perhaps that mix of
noticing and wondering about nature or everyday objects is
where skilled noticing begins.
Business guru, Susan Scott’s (2009) ‘squid eye’ reminds
people to be better noticers. Her arresting metaphor alludes
to squid hunters who quickly distinguish ‘tells’ or little signs
that reveal a squid’s hiding place. People without squid eye
swim past without noticing. This failure to notice is a
common human failing — a type of ‘blindness’ — that
misses items in plain sight. How many times have we looked
but not really seen, or listened but not really heard? Scottish
psychologist, R. D. Laing, saw our failure to notice diminish
our human perception and potential:
 he range of what we think and do is limited by what we fail
T
to notice. And because we fail to notice that we fail to notice
there is little we can do to change; until we notice how failing
to notice shapes our thoughts and deeds (R.D.Laing, n.d).
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With similar concern, Professor Daniel Bazerman (2014)
of the Kennedy and Harvard Business Schools, warned
of the dangerous human capacity of ‘not noticing’ with
compelling evidence in relation to events such as 9/11, the
Global Financial Crisis and the post-Hurricane Katrina
flooding. Whether this blindness resulted from cognitive
blind spots or prejudice, these ‘noticing malfunctions’
indicated an urgency for improving the acuity of noticing
by individuals, organisations and governments —
particularly when failure to act precipitated avoidable
disasters like ocean oil spills and workers’ deaths through
factory collapse. His examples reeked of ethical dilemmas
with disastrous impacts on innocent people.
Bazerman argued that understanding what was happening
‘when we fail to notice’ was ‘crucial to understanding how we
can learn to pay attention to what we’re missing’. He rejected
Nobel Laureate Kahneman’s ‘WYSIATI’ (what you see is all
there is) approach to decision-making, pointing out that
people needed ‘to realise that what you see is not all there is’
(WYSINATI). This WYSINATI mantra urges decision-makers
not to rely only on the information in front of them, but to
think about potentially useful facts that might be located
elsewhere. By actively noticing the gaps and seeking out such
sources, people were in a stronger position to offer a ‘third
choice’. Such salutary advice highlights the necessity of being
fully attuned to what is, is not but should be present.
Perhaps young people can be encouraged to apply WYSINATI
in their own decision-making, whether for assignments or
relationships, particularly when social media’s claxon call for
‘being noticed’ can be so seductive. Earlier this year, Harvard
University’s first female President, Professor Drew Faust,
challenged graduating students to move beyond social media
notability to ennoble their lives by valuing noticing and
becoming truth-seekers:

	
I want to … talk to you, not about being noticed — something
you are already very good at — but about the value of noticing
… My graduation wish for you is that we will have succeeded
in making you noticers, that your ability to [notice noticing
malfunctions] will enable you to be genuine seekers of truth
(Faust, 2017).
Seekers of truth value wisdom, integrity, ethical decisions and
honesty. American novelist, Mary McCarthy’s (n.d.) insight
affirmed the noticing-truth connection: ‘There are no new
truths, but only truths that have not been recognised by
those that have perceived them without noticing.’ From these
perspectives, the concept of ‘first-class noticers’ (Bennis in
Bazerman, 2014) assumes priority status for better being and

doing. ‘First-class noticers’ are: curious; consistently disciplined
in their noticing of what is, is not, or should be present;
self-aware; rarely repeat mistakes; and focus on selfimprovement rather than blame others or the system. Both
Faust’s wish for her Harvard graduates — to be not just
educated people, but also better citizens — and the concept
of ‘first-class noticers’ echo our School’s Intent.
From the cocoon of a quiet space, better noticing and
wondering can flow. Given time and practice, our School’s
‘first-class noticers’ will consciously search for the ‘tell’,
WYSINATI the moment, be genuine truth-seekers, avoid
noticing malfunctions, and value all actions that ennoble
their human being and doing.
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Remembrance Day and Prize
Reading Assembly address
to the School
MR BARRY GREATOREX, SPORTS MANAGER | WEDNESDAY 1 NOVEMBER 2017

G

ood morning Miss Euler, Staff and Girls.

Remembrance Day is a time to remember those who
have died in all wars and conflict and to reflect on
the contribution our servicemen and servicewomen have
made to this country during the past one hundred years.
However, in the past, the role of women has not been given
the full recognition it deserves.
World War I was the first war in which Australia fought as
a nation and we suffered heavily in the numbers of fatally
injured and wounded. It was dubbed ‘The war to end all
wars’ but we know this was not true. Since that time,
Australia has fought in World War II, Korea, the Malayan
Emergency, Konfrontasi in Borneo, Vietnam, Somalia, East
Timor, Iraq and Afghanistan. From that first war to the
present day, women have played a major role in the defence
of our country.
Initially women were only allowed to serve in nursing the
sick and wounded. During World War I, 2 500 nurses saw
active service and twenty-nine lost their lives.
One of the most prominent nurses who survived was a past
student of Brisbane Girls Grammar School. Her name was
Matron Grace Wilson (1898) and she distinguished herself
in both World War I and World War II.

122

BRISBANE GIRLS GRAMMAR SCHOOL INSIGHTS 2017

After the landing on Gallipoli, Matron Wilson was tasked
with establishing the Third Australian General Hospital
located just off Gallipoli on the island of Lemnos.
Conditions were difficult and basic with few facilities to care
for the many wounded and sick soldiers. It was under her
leadership and her actions that conditions finally started to
improve, and she earned praise from both her subordinates
and superior officers.
Her story on Lemnos was depicted in the ABC series titled
ANZAC Girls where another past student of Girls Grammar,
Anna McGahan (2005), played the role of Sister Olive Hayes
in the production.
For her distinguished service, Matron Wilson, was awarded:
Commander of the British Empire; the Royal Red Cross
Award First Class; and the Florence Nightingale Medal.
Matron Wilson was also mentioned in despatches four times.
During World War II, more than 3 000 nurses saw active
service and seventy-one lost their lives.
In February 1942, Singapore was about to fall to the Imperial
Japanese Army. All non-combatants were evacuated by ship.
On 12 February, one of the ships was sunk off Bangka Island,
located near Sumatra, Indonesia. Twenty-two Australian Army
nurses, along with British sailors, civilian men, women and
children who survived, came ashore near the remote Radji Beach.
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The women and children walked to the nearby town of
Muntok to surrender, while the nurses stayed on the beach
to care for the wounded. Four days later a Japanese Army
patrol captured those remaining and ordered about fifty
men to march around a headland where they were executed.
As the Japanese soldiers returned to the beach, the nurses
knew their fate. They ordered the nurses and one female
civilian to walk out into the surf. When the women were
waist deep in the water, the head nurse, Matron Irene
Drummond, said, ‘Chins up girls. I'm proud of you and I
love you all.’ Seconds later, machine guns opened fire on the
women. Only one Australian nurse survived this massacre.
On Thursday 16 February this year, seventy-five years after
the massacre, twelve nursing officers from the Royal
Australian Army Nursing Corps, along with other Australian
Defence Force members and many family members of those
nurses killed, gathered at Radji Beach to honour the
murdered nurses. Of those nursing officers honouring the
fallen, one was Grammar Woman, Lieutenant Ashleigh
Capell (2009).
Most of you probably do not know that I served as an officer
in the Australian Regular Army for twenty-one years, and
even during my time of service, women in the Defence Force
were restricted to certain roles which did not include
combat. However, since I retired from service more than
twenty-three years ago, the role of women in the Defence
Force has changed considerably. Today all roles are open to
women and this is reflected in some of the Grammar
Women who serve today, including:
•	Lieutenant Colonel Amanda Johnston CSC (1992),
Royal Australian Army Engineer Corps, who was the first
female Commanding Officer of an Engineer Regiment.
She has undertaken an operational Tour of Afghanistan
and a United Nations Tour in the Middle East. She was
awarded the Conspicuous Service Cross for her work in
Afghanistan
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•	Captain Jane Ascough (1997), Royal Australian Army
Ordinance Corps, who has just retired
•	Captain Kate Clarkson (2000), 2nd Cavalry Regiment,
Royal Australian Armoured Corps. Kate was the first
female officer to command an operational armoured
Troop. Last year (2016), Kate gave the ANZAC Day
address at School Assembly
•	Lieutenant Natalie Davies (2006), Royal Australian Navy,
serving as a Naval Pilot on HMAS Success. She has
undertaken an eight-month operational Tour of
Afghanistan with the United States 4th Infantry
Division Headquarters. Natalie will give the Valedictory
Speech to the Class of 2017
•	Lieutenant Sarah Wilson (2007), Royal Australian Army
Corps of Transport, Transport Officer, 1st Battalion, The
Royal Australian Regiment. I served in this Battalion as
a young platoon commander in the mid-1970s
•	Lieutenant Ashleigh Capell (2009), Royal Australian
Army Nursing Corps, 1st Close Health Battalion, a
frontline medical unit
•	Lieutenant Hannah Mullen (2010), Royal Australian
Army Medical Corps, who is currently on her second
Tour of Iraq.
Ladies and gentlemen, at the eleventh hour on the eleventh
day of the eleventh month take a moment to reflect on
those servicemen and servicewomen who gave the ultimate
sacrifice in the defence of our country. Our thoughts are
with those now serving in Australia and overseas and, in
particular, Grammar Women currently serving in the
Australian Defence Force.

Time to sleep
MRS ALICE DABELSTEIN, HEAD OF HIRSCHFELD HOUSE
| FRIDAY 17 NOVEMBER 2017

W

e are nearing the end of yet another busy
academic year. Year 12 girls have completed
their final exams and the remainder of the
School is heavily involved in exam preparation, so it is
unsurprising that some of the girls and their teachers
appear to be running on empty. It is important that our
bodies are adequately fuelled to manage and enjoy these
milestone weeks.
The importance of good nutrition and good sleep is
constantly being affirmed by parents on the home front,
and by staff at the School. We all know that going to bed
at a decent hour is at the least, desirable, and at the best,
essential. But is it becoming increasingly difficult?
Particularly for teenagers? Studies would suggest this
is the case.
Sleep deprivation is common in Australia. Seven out of ten
teenaged girls do not obtain sufficient sleep, while most
sleep for fewer than the recommended nine hours. Clinical
psychologist, Dr Aliza Werner-Seidler, believes at least thirty
per cent of teens experience poor quality or disturbed sleep.
According to the Australian Centre for Education in Sleep,
thirty-five to forty per cent of teens and children experience
sleep problems during the growing years at some point
(Blunden 2008). What exactly is ‘adequate sleep’, and how
much do teenagers require? According to the head of the
Sydney Children’s Hospital’s department of sleep medicine,
Dr Arthur Teng, the answer is between nine to ten hours of
good quality sleep a night. Adolescents need more sleep
than pre-pubescents or adults due to rapid physical changes
and brain development.

Dr Teng believes adolescents actually manage only about six
to seven hours sleep every night, which means that they are
operating on much less than they need (as cited in Daily
Telegraph, 2007).

WHY ARE TEENAGERS SLEEPING LESS?
Poor sleep affects every part of an adolescent’s health and
wellbeing. It can lead to physical sickness and emotional
instability. According to the Australian Centre for Education
in Sleep, poor sleep leads to a weaker immune system,
making teenagers more vulnerable to illnesses. Sleep
physician and SleepHub’s co-founder, Dr David Cunnington,
believes that busy social lives, gadgets and co-curricular
activities eat into teenagers’ sleep time.
Let’s deal with the gadgets. Technology is a major culprit
as far as sleep time is concerned. Many experts believe
technology is responsible for sleep deficits in at least seventy
per cent of adolescents in Australia. Adolescents will go
online to entertain themselves, connect via social media and
play games or chat with their equally as awake friends. The
bright screens of phones and gadgets disturb the circadian
rhythms that regulate the sleep cycle and lead to emotional
and cognitive arousal.
Teenaged girls are more at risk of losing out on precious
sleep because of the ‘fear of missing out’ (FOMO) factor.
Girls do not want to turn off their phones at night lest they
miss that ‘all-important’ update from a friend, an invite to
a party or reactions to their social media post. Girls also face
more peer pressure to stay connected at night as many would
rather arrive at school tired and drowsy than be rebuked by
friends for being the only one in the group not texting.
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SLEEP AND ACADEMIC PERFORMANCE
Many studies have found a correlation between poor sleep
and reduced academic performance, attention spans and
executive functions (that is, skills that enable planning,
organising and completing tasks) in children and teens.
Researchers at University College London (UCL) studied
forty-eight teenagers to test the connection between sleep
and their academic performance. They found that students
who slept for more than seven hours scored better in many
tests. They also found that if more is learned during the day,
more sleep is required at night so the brain can process and
consolidate memories (2015).
Researchers the world over have established links between
rapid eye movement (REM) sleep and memory recall. Vital
gene activities need to occur during REM sleep to ensure
the strengthening of neural connections, which, combined
with deep sleep, allows us to process what we’ve learned
during the day. Poor sleep also negatively impacts creativity,
concentration and problem-solving abilities. Without REM
sleep, adolescents arrive at school tired and often appear
‘vacant’.
For optimal brain function, we all (teenagers and adults)
need to focus on better ‘sleep hygiene’: a disciplined
schedule to promote better quality sleep and achieving the
recommended hours of sleep every night.

Parenting author and educator, Maggie Dent, provides useful
‘tips for better sleep’ in her book, Saving our Adolescents:
• Get plenty of sunshine and exercise every day
• Aim for eight to nine hours of sleep each night
•	Drink calming teas like chamomile or warm milkbased drinks
•	Create clear boundaries for technology use — keep
mobile phones away from bedrooms and switched to
silent overnight
• Use an alarm clock instead of a mobile phone
• Create a calm bedroom by removing clutter
•	Create a pattern of sleep preparation, such as:
shower, teeth, toilet, and bed
• Play calming music or relaxation audios
• Conduct a .b mindfulness practice
•	Avoid TV and all screens (including phones) for at least
one hour before bed
It stands to reason that pulling an ‘all-nighter’ before an
important exam will not lead to a positive outcome. Sleep is
precious. We need to see it not as something expendable, but
as the stable centre around which everything else should
revolve in a balanced lifestyle. As the Year 10s learned when
they studied the troubles of the chronically sleep-deprived
Macbeth this year, sleep ‘knits up the ravelled sleeve of care’
and is ‘sore labour’s bath, balm of hurt minds, great nature’s
second course, chief nourisher in life’s feast’.
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A heart of royal blue
M I S S E L L E N A PA PA S, D E A N O F C O - C U R R I C U L U M | F R I DAY 2 4 N OV E M B E R 2 0 1 7

I

t is one of those hazy, washed-out, summery 1970s days
that holds my first memory of Mrs Pauline HarveyShort. I was two-and-a-half years old, and attending
Brisbane Girls Grammar School not because I was some
kind of child prodigy, but because my mother was a
teacher here and sometimes took me to school. Escaping
from my cot in the corner of my mother’s S11 classroom,
I remember jumping and picking imagined dandelions
before eventually peering around the corner of the lower
running track to spy on a Physical Education class that
was, literally, in full flight. Mrs Pauline Harvey-Short,
herself a Girls Grammar graduate and now a freshly
minted teacher, eagle-eyed and formidable beyond her
years, spotted me immediately. If I’m honest, she’d
probably noticed me the moment I’d absconded S11, and
the impression she had on me when she told me my
mother wouldn’t like it very much if one of her archery
girls put a hole in me, left me wide-eyed and more than a
little in awe of this Amazonian Archery Queen.
Ten years later and I was a shiny new Grammar girl,
perfectly ironed, immaculately coiffed, and sporting one of
those ‘limited edition’ blue bowler hats, making my way to
W13 to meet my Form Teacher, Mrs Christine Woodford,
and Head of House, Dr Kay Kimber. We went through our
timetables with nervous excitement: Miss O’Sullivan for
English, Mrs Kiolle for German, Dr Stephens or Mrs Vise
for Science, Mr Pincott for Art, Mrs Cooke, Dr Farley, Miss
MacAskill, Miss Rees, Mrs Thornquist and Mr Vogler. Yet, it
was the ‘Mrs Harvey-Short’, in bolded Times New Roman
that drew my eye.
How can one convey the profound impact a teacher can
have? My little line-up of comrades-in-arms could never
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have appreciated then just how lucky we were to be heading
into the Great Unknown of adolescence with such a team
assembled to variously nag, navigate and negotiate us on our
way. Diamonds in the rough, I like to think we acquired a
bruise or two through the buffing process that was our Girls
Grammar education, and I for one am incredibly grateful for
every single mistake and cringe-worthy failure.
How beautiful to discover, through all our disappointments,
that our teachers never once gave up on us, believing we
were more than we could have dreamt we would one day
become. They saw possibility and potential and, with the
most delicate touch and the patience of saints, shaped us in
such a way that we could stand with confidence at our final
Speech Day as Grammar girls about to be launched out into
the wide blue yonder.
And oh, how wonderful it is to soar out into the world of
adulthood, sketching out a life, donning and discarding
experience, forming character, finding tribes and fulfilling
dreams. It’s the exaltation of Icarus, until the moment it isn’t;
and instead of ascending towards the sun, you find yourself
facing heartache, fighting inequity, failing and frustrated,
naked but for a few globs of melted wax and plummeting.
My own flight path led me to teaching, like those very
mentors I had when I was a Grammar girl. Education is not
my first career, but I love it. I love watching my students’
minds open as they discover new ways to think and
challenge themselves, whether on the sports field, the
debating platform, the stage or in service to those in need.
I feel especially fortunate that I am able to do this through
the medium of my first love — music. I love how responsive
our girls are, how they strive to give their very best, and
how hard they work at all they do.

I feel deeply privileged to be working alongside my teachers,
each of whom continues to renew their legend status in my
eyes. And, now, I am so excited to be working with the
daughters of girls from my cohort.

do affects generations of girls. Now imagine my story, and
then try to quantify the impact that forty years of Pauline
Harvey-Short has had on Brisbane Girls Grammar School.
It’s inspirational. It’s profound. It’s humbling.

Still, fundamental to all this is a quiet joy in in the fact that
the Amazonian Archery Queen of my earliest Girls Grammar
memory is still watching over me, and cheering me on. From
curious toddler to striving schoolgirl, and Brisbane Girls
Grammar School rhythmic coach to the teacher I’ve become,
as well as through all the adventures and challenges of my
life, Pauline Harvey-Short has been a moral guide and a
model of strength, passion, and integrity and I am proud to
call her my colleague, and my friend. She is the one I think
of as Guardian of the Girls Grammar Flame, and her heart
beats one hundred per cent royal blue.

So, as she trades in her blue baton for a set of golf clubs,
we should celebrate her incomparable corporate
knowledge, her boundless energy, her unfailingly high
expectations, and the warmth of her presence. It’s my belief
there’s not one inch of this school that isn’t infused with
her essence, and not one student who has escaped her
notice or influence. I hazard a guess there’d be close to ten
thousand of us, and now, it’s our turn to witness, and to
celebrate.

There is a wonderful sense of stewardship at Girls Grammar.
Our students have six years to make the most of every
opportunity and to take their place in the long line of
Grammar Women. For many staff, their custodianship is
longer than this six-year cycle, and the invaluable work they

Beyond a doubt, this is the end of an era, yet as we know,
every ending heralds new beginnings. We can be optimistic
as we look out towards tomorrow, and reflect that we are
well prepared to carry on with our responsibilities. Pauline
has certainly seen to that. So instead of ‘goodbye’, I will
simply stand with pride and claim that I am one of her
girls. For my heart? It beats royal blue too.
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